INTRODUCTION

Three-types of educational systefns are found within the
N::vajo Reservation: (1) state-supported publi(_: schools, (2) Bureau
of Indian Affairs Boarding and Day Schools, and (3) private schools.
Approximately 50,009 students atternd school daily, with some 25,000
enrolled in public schools; 20,850 attending Bureau of Ind\i;n Affairs
schools, and the rem‘.‘ai‘ning 4,000 or so registered at private schools.

-Few special educati'on services are ;vailable to students,
Oﬁly fifty-two spe;:ial class units are provided in Bureau of Indian
Affairs schools. Public schools offer no organized épécial service;
while several private schools provide some services to handicapped
children.} Tht;xje.\fore, it was and is readily apparent that a signifi-
cant number of handicapped children receive no"special educational .

services. Prior to the efforts of the Navajo Education Resource

Center, no regional plan for full services to handicapped ch_ildrer‘\i‘
14

had been developed.
To initiate movement in service provision for handicapped
Indtar‘children, it was necessary to identify these/g’hild_ren, define"'
an educational value system, assess all available ‘;\,esources as wnll
as needs, design and implement adequate models to\deliver the
required ‘services, and train personnel to staff the posiéions.

A Regional Resource Service System Office was decided

upon as the vehicle whereby some of these needs could be resolved.
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PREFACE

This final rEpOrt, submitted by the Navajo Education

~—

ResourceICenter to the Bureau of Indian Affairs, the Southwest

s

Regional Resdurce Center, and the Bureau of Education for the
Handicapped, contdins comprehensive information covering the
1973-1974 activities. Its primary function is to explain the various

objectives of the Center and to show how they were implemented.
4
Some purts of this report may also be used as a reference manual

by those administrators, principals, teachers, and related pro-

fessionals who wish to organize, or to supplement, their resource
’ A

* A

room programs.

31 August 1974 P. Roland Caster.

New Mexico State University Director

Las Cruceg, New Mexico Navajo Education Resource Center
¢
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/ ABSTRACT

The purpose of this project was to develop an Indian Reéourcg_
Service Office which would function aS,; support service,system for
handicapped children's programs ‘o'n‘:t;he Navajo Reservation. This
Resource Service Office was to becor‘ne a model of support services
to be replicated on other reservations.
. The first year's program covéred (1) conducting a prelimi-

) - .
nary identification study, (2) developing diagnostic/prescriptive
classroom services, (3) coordinating proposed IMC activities with
diagnostic efforts, (4) designing a prccedure for diagnosis of Indian
chil&ren, and (5) developing a plan for subsequent stages of
development.

Activities for the first year,were conducted at the manage-’
ment level and were directed toward the planning ard development
of direct service programs for handicapped children. The acc0m;;any-

+

ing document details how these programs were accomplished.
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INTRODUCTION

Three types of educational systefns are found within the

N::vajo Reservation: (1} state-supported publig schools, (2) Bureau
of Indian Affairs Boarding and Day Schools, and (3) private schools.
Approximately 50,000 students attend school daily, with some 25,000 K
enrolled in public schools;, 20,850 attending Bureau of Ind‘i;n Affairs
schoqls, and the remi‘ai‘ning 4,000 or so registered at private schools.

- Few special educati'on services are ;vailable to students,
Oﬁly fifty-two spe;ial class units are provideci in Bureau of Indian
Affairs schools. Public schools offer no organized épécial service;
while several private schools provide some services to handicapped
children.* Th(;I:e.fOre, it was and is readily ap;;arent that a signifi- .
cant number of handicapped children receive no-'special educational -

services. Prior to the efforts of the Navajo Education Resource

Center, no regional-plan for full services to handicapped children\;‘
4

£~

had been developed.
To initiate movement in service provision for handicapped
Indiar‘children. it was necessary to identify these/p’hild‘ren, define¥
an educational value system, assess all available ;\esources as wrlt
as needs, design and implement adequate models to\deliver the
required 'services, and train personnel to staff the posiiionS.

A Regional Resource Service System Office was decided

upon as the vehicle whereby some of these needs could be resolved,

-
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A contract was entered into between the Bureau of Indi'an‘ Affai;; and
the Sou'thwést Regional Resource Center under which the Bureau of
Indian Affa‘ivrs Qirected the activities of the Indian Resource Office
while the Southwest Regional Resource Center acted as fiscal agent
for the $50,125 grant. : -
Navajo Agency School Superintendents selacted as the site
of the Indian Resource Office the ‘geographical center of the Reserva-

tion, Many Farms, Arizona.
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CHA?TER I
OBJECTIVE 1I:
PRELIMINARY SURVEY;TO IDENTIFY
HANDICAPPED CHILDREN

I. INTRODUCTION

Statement of the problem. This objective addresses itself to

] o
the question; '"How many handicapped Indiav children are there?" or

"Is the incidence of handicapped Indian children the same as'the
national figure?"

Indian educators conten& that the i;cidence 1ate of handicapped
Indian children probably i; greater tha.-that of the rest of the
nation. They base their beliefs on thc fact that Indian children
average from 3-5 years below the expected achievement level for their
chronological age.

No statistical studies have been conducted to determin% the
nurbers of handicapped Indian children, the areas of their handicaps,

or the educational services needed.

Navajo Education Resource Center
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Original intent 21 objective and problems encountered. Under

this objective, the priginal intent was to develop a preliminary g
estimate ;f the numbers of handicapped children and their Spec;fic
handicaps.

A preliminary estimate would aepend on the ability to. speci-
fically classify handicapped categories so that lay educato;s could

‘ L
assist in a tally.

However, the manner of describing low achievement and educational
behaviors common to the handicapped would cause the inclusioﬁ of half of
the students and would not provide useaple data.

In order to pfoduce statistically accurate data upon which
educational programs could be planned and funding secured, it appeared
necessary to cgnduct a controlled identification study.

For this identification study, an evaluation approachrhad to be
c¢zveloped and refined, funds secured, and‘éeople Frained.

Need for one year expansion. The first year, 1973-1974, was
spent in developiﬁg an identification system‘(Pluraliqtic Assessment),

E
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~a

securing inter-agency commitments, seeking funding, and training
-

- .

personnel. 1In order for this objective to be productive and result in

+

&

meaningful data, one more year is necessary with special funding and
with inter-agency participation.

These factors were presented in the December 4th and Sth Advisory
Committee Meeting and the interpretation of Objective Number One was

' L

approved for expansion as described above.

Results. The.funding for a comprehensive study was sought through
a Title VI proposal cooperatively planned with the Tribal Education
Offices. 1t has now been approved. Inter-agency particiration has been
generated. An identification procedure was field tested (See Arizona

f i

Prevalence Study) and evaluation teams were trained (See Training

Activities).

Navajo, Education Resc .rce Center
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II. THE ARIZONA STATE PREVALENCE STUDY

The Arizona Department of Education is moving toward coméliance
with a state law that requ{res Special Education offerings.in every

school by 197¢b.

Incidence sample study. 1In order to finance this service, the

-~

+
i

State Department of Special Education conducted a state wide incidence

4

sample study. The BIA Resource Center coordinated the sample study for
the Navajo Reservation. (See position paper entitled "AN EXPERIMENTAL '

OR MODEL APPROACH TO IMPLEMENTATION OF A PREVALENCE STUDY WITHIN THE

STRUCTURE OF EDUCATIONAL SERVICES FOR AN INDIAN RESERVATION" -- Appendix A.)

Research design used. The Prevalence Study was built around Dr.

Jane Mercer's research design to collect the data. Her design called for

the administration of a '74 WISC-R, Motor Dexterity Inventory, Metropolitan

'

'70 Achievement Test, Templin-Darley Speech Tnventory, Adaptive Behavior

Rating Scale and a Health History Inventory. This design was chosen

because it was the only assessment battery encompassing several important

Navajo Education Regource Center




compenentst (1) the '74 revised edition of the WISC; (2) the Adaptive

»

Behavior Rating Scale; (3) a socia-modality index; and (4) the research

v

capacity of Dr. Mercer's staff.

K]

The reservation sample. The reservation sample called foxr a sample

of 60 students from both BIA and Public schools in five different reser=

vation areas. Total data'was‘collected on forty-four children.

-

Unique problems encountered. The data collection activities

presented unique problems which must be avoided in the future in order

*

to insure more comprehensive data collecting activities., First, the
timing ;f the study placed the testing activities during the lambing
season and the closing of school. Second, Navajo Home Interviewers
were not able to follcw through on their assignments. Third, lack of
in-school communications in Public S?hools crea;ed scheduling problems.
And finally, because of pressing job requirements, the volunteer

psychometrists often had to delay testing activities which resulted

in some incomplete testing.

Navajo Education Resource Center




Suitability of testing instruments. The battery of instruments

listed in the research design for data collection were deemed by the

Navajo Education Resource Center Director to be an appropriate approach

for student diagnosis and identification. Thus, the testing study was

a suitable activity in field testing and decign.

Test administrators. A team of_trained examiners administered
the various components of the battery. The team included a psychometrist,
a Navajo Home Interviewer, andgilanguagg therapi;t. These team members
had attended training sessions where they were instructed in the use of
test instruments by consultants from the University of Arizona and
Dr. Jane Mercer's project.

The Navajo Home Interviewers began the evaluation activities with
signed parental permission and administration of the Adaptive Behavior

-

Rating Scale. These Navajo Home Interviewers were employees of other
&

\

service agency organizations; their time and services were donated by

their employers.

Navajo Education Resource Center
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A Speech Therapist administered the Templin-Darley Iangﬁage

inventory. , -

* [

The WISC, Metropolitan Achievement, and Mutor Desterity Tests

were administered by psychometrists.

Conclusions of testing experience. This tesring experience

2

evidences several conclusionsg:
1. There have been significant improvements in the

'74 WISC-R. The move should be to adopt the revised form available

in the summer of '74.

2. A Motor Dexterity Inventory should be included in the

diagnostic battery. As of,this writing, the instrumenc used in the
research design has not been standardized. There are other standardized
instruments on the market which are as comprehensive. The Dexterity
Test included the Bender-Gestalt, an important test of the total
battery.

3. The Metro '70 was used in part ~- the {reading and arithmetic
sections. The diagnosticians felt that this instrurent was most

Navajo Education Resource Center
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inappropriate as a part of a battery of tests. A shorter instrument

designed for individual administration would have been more appropriate.

4. The Templin-Darlevy Articulation Test was adequate but no

more so than one of any other ten on the market. A language inventory
should be included in any battery where children of bilingual
backgrounds are being evaluated.

5. The Adaptive Behavior Rating Scale used ir the study“was

developed by Dr. Jane Mercer's staff and field tested in Riverside,
California using Black, Mexican-American, and Anglo students. Such a
scale is a very important component of a diagnostic battery.

In its present form, Dr. Mercer's ABR scale-is not appropriate
for Indian families. Some adaptation and field testing should be

done befove it is used. Many specific questions need to be re-written
N

in view of the life-style of the Indian in crder to acquire the desired

information. As an example, some of the changes would involve those

questions dealing with pregnancy because Indian women are hesitant to

©

talk of such things. Other changes would be in the questions

Navajo Education Resource Center
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about early childhood diseases and accidents -~ the reason being that Indian

parents are often vague in recalling specific details about time, place,

1}
3

and incident.

6. 2 Health Histéry Inventory is appropriate as a component:
of the diagnostic battery. At the present time, the Public Health

Services offices can provide “his -~omprehensive health history which

i

should become a part of the confidential material compiled for every

i

Special child.

s
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CHAPTER II

OBJECTIVE II -~ A REGION-WIDE

PROCEDURE FOR DIAGNOSIS AND

v

IDENTIFICATION OF HANDICAPPED CHILDREN
.4 .

-
I. EVALUATION COMPONENT

«

Statement of the problem. One of the original five objectivg%
of the Bureau of Indian Affairs Resource Center was to design and

implement a region-wide procedure for diagnosis and identification.

\,

of handicapped children. This objective required the constrpctibn

"

¥ - '

of a definitive approach which’diagnosticians could use in child
T ‘ 2 '

assessment. The approach would have to satisfy the Bureau of Indian

A

Affairs at both local and nationalqlevels; it would also have to tap .. -

ﬂsg‘}‘

every, or almost every, skill of the child -- psychological;

sensory, etce.

Navajo Education Resource Center
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- ’ II. BACKGROUND

-
FER)
i

I

— Previous practiggﬁ. In past years, on the Navajo Reservation,

~ N

students who were candidates for classes for the handicapped were

. - . ®
T N

. referred 'on the basis of their classroom teachers,“and/or

’

, attministrator

'seleqeion. The administrator could be a priﬁcipal, or a teacher

supervisor who functioned as a school principal.

t

., Few schools employed a psychometrist. This left much of the
\ ’ . . .
Y .
evaluation and'diaénosis to be done through contracts between school

&

"agencies, private firms, college personﬂel, and federalf& funded

L)

projects. ,Instruments typically administé}ed were the WISC, the Wide

% ! ‘ ¥

1]
o

Range Achievement Test, and gither the Beery or the Bender. - A subse-

-

quent report was compiled wherein recommendation for student placement

was stated.

i

‘ Rarely was:this report acted upen. Teachers sometimes knew
’ . d\
kY
¢ 7
N 4
. ¢ -
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o

neither where it was nor that it even existed. Most administrators,
principals, and teachers did not realize that such reports could be used
for educational programming. Consequéntly, the test information was

filed for reference material or‘for justifisation of Special Education
5

placement. Whis practice illustrates the need for future staff

‘training and for plans concerning educational programminge.
! -

Evaluation and diagnosis by contract is unsatisfactory. For

S

numerous reasons, evaluation and diagnosis by contract.is not a recommended
approach. First, this method requires that all children be evaluated -

at the same time during the school year, which is inconvenient with
school scheduling. Second, since large numbers of chi}dreg are
§

evaluated, the diagnosticians are unable to be as thiorough as when th;y
have fewer nuﬁbers of children to e?aluate. Third, even though'
reports are made sn each child, the tester takes the face sheet with
hime Thus, ccmglete test score infcrm;tion is not included in the

repert vhich eliminates item analysis, or éompari,on of scores. Finally,

Y

this procedure does not provide an opportunity for the teacher to

' o

confer with the diagnostician. E ' ' ‘ ;

Navajo Education Resource Center
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13
As a result of the unsatisfactory procedure of evaluation and
AN
diagnosis by contraet, one of the goals of the 1973-1974 préject
v 3
involved the diagnostic training of personnel at each particular .
school., L ) _ N

~

Prior standards for selection of handicapped Indian students

are deficient. The prior standards for the selection of handicapped

i -

re

‘children are not comprehensive in nature and allow some haﬁhicapped

o~ e

children Eﬁ'go unidentified. Some children are‘thus‘tested and placed
)

in self-contained situations when their actualnnee&s are for limitqdfor
short:term services. ' .

On the réservat&on, the practice‘of placement in Special Glaé%e;
varies-from school to school. A cgild pléced in a'Spe;ial Class 1in

4 d \

one school may not be.considered for placement in anoéhgr‘given school.

£

This method indicates the need for an ofHerly manner in which to

select children for Special Services and Special Class placement.

‘. . /

Placement on basis of test scores is not desirable. The practice

/

of placement of labeling children on the basis of tegt scores is,

: ,X; , N t
t '

Navajo Education Resource Center
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most certainly, an undesirable procedure. The Bureau of Indian Affairs

has currently developed a system of classification of handicapped -

-

7

children. (See Appendix BJM This system provides for four categories

of handicapping conditions: (1) intlellectual, (2) behavioral,

S

(3) physical, and (4) sensoxy. To each éf these classifications,

one of four poseible categerigs may be applied: mild, moderate, severe
, ‘ L

or profound.

\

Even on the basis of this classification. scheme, discriminating

between types of handicaps and their educational needs as they pertain

& e

to Special Class placement is going to be difficﬁlt, and perhaps, even

judgmental.

The need for precise method for total treatment of handicapped

Indian child. The conclusion of this discussion is that more precision

must be developed in fi;ding the handicapped child, developing educational
k!
-7 ~

services, and the actual delivery of those services. Precise development

-

preseﬂtiy appears to be an on-going process. Such an attempt will

‘.g

\ Navajo Education Rescurce Center
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require the development of a support syscem which will monitor the

selection and placement of Students for Special placement.

Additional results of past procedures. As earlier stated, one

-_\“

effect of past procedures is that many handicapped Indian students

are not identified. Furthermore, a number of schools initiate no

<

Special Classes, and therefore, no evaluation 1s done. Special

services exist at some schools, at others they do not. 1In addi?ion,
- \

teacher refeﬁféls usually tend to include only certain stereotyped

{

learning problems, such as behavior problems and severe retardation.

-

Teachers tend to exclude visual percepticn and auditory perceptual

problems, mild neurological disabilities and hypo-activity.

Navajo Lducation Resource Center
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TIT. FACTORS SURROUNDING

PROCEDURE FOR IDENTIFICATION

\

AN
Statement of the probleme A number of unique factors surroundeé

the Navajo Education Resource Center's selection of a procedure for
identification and diagnosis'of Navajo students. They concerned the
language factor, the cultural factor, and the cultural differences

between the psychometrist and the respondent.

The language factur. The languwage factor requires SpeciaT

? 1

consideration. Some studen:s come to school never having spoken

English; some are bilingual and can communicate in both Navajo and in

English, and a few are dominantly English speaking. As of this time,

N

LY
no evaluaticn instruments are published in ghe Navajo language.

Special services on the reservation is a recent educational effort.
E

» *
¥

r

Interest and concern for diagnostic and evaluative activities is now

being recognized and possibly tests in the Navajo language will be

L

’
-y

Nava,;¢ Education Resource Center
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—

available in the future. Interest and leadership in this activity
should -be a responsibility of this organization, the Navajc Education

Rescurce Center, and of the Bureau of Indian Affairs.

Cultural differences within the reservation. The Indian culture

r

differs greatly from other ethnic groups.' Value systems, attitudes,

)

and behavioral patterns vary from groups used in norming evaluation

/

instruments. Within the reservation, we find significant varfation.

\

Families living near metropolitan areas bordering the reservation have

e
W
4

enriching experiences not shared by those who 1live out in the hogans

“ of remote areas, which lack modern conveniences.

' Lifé near metropolitan areas. Those people ‘who live near communities

are considered to be on the paved road. Tﬁese,people have opportunities
. p. .
to participate in community activities. Each community has a community \
2 . v

’ 1 3
center where the latest movies are shown, school -ecreational activities

. ¢
vt
are conducted, tribal councils are h%}d-and other family and parent

A
o’ Y

a?tivities are conducted. They also have the advantage of electricity,
3 i :

which makes television possible‘iﬁ‘some of their homes. Some of these

¥

3

homes have running water and some have indoor baths.
- 4 Al L. .

Q « fy

ERIC . |
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Life in rural areas. Rural areas would be where there are no

paved roads, ?o electricity, and no water. These people get to town
infrequently, are unawarefof what is going on in the world, and are
exposed to no enriching activities. During bad weather, these people
are completely isolated and, for.long periods of time, have no contact

with other people.

Additional factors. Other conditions which affect the evaluation
Moy

process are the cultural background of the Anglo psychometrist versus
that of tke Indian student, the potential training of the Navajo
psychometrist, and the lack of evaluative instruments written in the

Navajo language.

Cultural differences between the psychometrist and the respondent.

i ~

~

Because the Eypical Indian child is not taught to respond to his
elders in an outward manner, thé Anglo psychometrist must spend a
significant amount of time developing rapport before eliciting
qualitative VGrbil responses. Two or three sessions are sometimes

required before the child develops trust. The Indian child's manner of

Navajo Education Resource Center
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responding is not to be criticized. He merely responds in his own
way == in the manner of his given heritage and customs. Certainly,
however, a Navajo psychometrist could develop rapport much more

rapidly - and, in time, a cadre of trained evaluatcrs could be developed.

Iraining of Navajo psychometrists. Training of Navajo

-

psychometrists would solve soge of the evaluation problems but special
. consideration would have to be given to the training process so that the

—

results be standardized. .

Navajo language version of evaluative instruments. Tt is most

important that serious effort now begin to produce a Navajo language
version of the most suitable evaluative instruments. Such instruments

would include the Home Interview Scale, the Adaptive Behavior Rating

Scale, the Early Childhood Identification Scale, and the Diagnostic

Battery. The Diagnostic Battery contains the psycho~educational, the

motor-dexterity, the achievement scale, and the sensory-perception

inventory.

Navajo Education Resource Center
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IV. TIDENTIFICATION PROCESS

Activities surxoundigg,seiection of identificarion prccess.

(4

The activities surroundirg the selection of an identification process

+ -

took the form of three processes: Direct Field Testing, Participation
#

_in the Arizona State Prevalence Study, and Process Training Sessions.

Initial field testing. Direct field testing was first conducted

at the Teec Nos Pos Boarding School. Fourteen students who were suspected
S

handicapped children, were evaluated by a battery of instruments.

Instruments used were: (1) the performance of the WISC,

<

(2) the Draw-A-Person, (3) the Bender-Gestalt, (4) the Peabody Picture

Vocabulary Test, and (5) parts of the Harris Test of Lateral Dominance.

Previous testing policy. The policy of testing on the Navajo

Reservation presently excludes the Verbal portion of the WISC, since

I

Indian children have a difficult time, both in understanding and in
expressing themselves in English. This policy {s not always practiced

Navajo Education Resource Center
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»

by the contract agencies because there 1s no coordinated monitoring

agency to enforce the policy.

Need to monitor diagnostic and placement procedure. The above

policy again points out the definite need for monitoring the entire

~

AN

diagnostic and placement procedure.

[

Basic general aptitude versus verbal performance. Navajo educators

feel that the Indian children neither respo;d well in the English
language nor are they inclined characteristically to verpélize. A
Verbal assessment, therefore, would not be indicative of basic general
aptitude, bup more of verbal performanée bgséd on Fhose instrumenFs

now at hand.

Performances 7u the WISC. - The Navajo students appear to have

little,lif any, difficulty in responding to the performance section of

the WISC. A comparison of the scores on this section wigh the standardized
population reveals average performance. In thig field testing activity,
deficits noted in sub-tests were supported by depressed performance in

other related psycho-motor activities.
Navajo Education Resource Center
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Performances on the Draw-A-Person. The Draw-A-Person activity is

sometimes questioned in use with Navajo students. This, primarily,

is because of the high skills exhibited by Indians in artistic

reproductions. When scored in MA or IQ equivalents, this corncern may be

Justified.
The field test activity revealed that these fourteen suspected
1
handicapped students performed with little artistic ability and alil

exhibited either developmental, conceptual, or psychomotor deficits.

These deficits were clearly discernable on the Draw-A-Person and it

thus appeared to be a useful instrument when used as an indicator of

performance deficit.

L

Performances on the Bender-Gestalt. The Bender-Gestalt Test

seemed to be a valuable instrument in identifying problems in fine
¢
motor coordination, visual perception, eye-hand coordination, psycho-

motor deficits and emotionality. This instrument appeared equally

valuable with or without the use of the Koppity scoring scale.

F
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Performances on the Peabody. The Peabcdy Picture Vocabulary Test

»

did provide 'a performance indication of English verbal quotient. Tec
report scores in IQ terms, howéver, is 'highly inadvisable since this

instrument deals solely with lapguage fupctionéé§

i .t

Performances on the Harris Test of Lateral Dominance. Parts of

the Harris Test of lateral Doiinance'\were administered. Performance

»

deficits were observable which either supported previous data or which
went ungdetected in other evaluation activities. *These motor activities
emphasized the necessity for including a motor dexterity inventory in

7 A
/
any battery administsred.

§

Navajo Education Resource Center
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’

V. SUMMARY AND CONCLUSION

; ON FIELD TESTING _

, X _
Opportunity to compare reaction betwgen Indian students and other
L d .

Students. An important conclusion to the testing conducted is that t

it offered an opportunit§ to gain the reactions of Indian boys and girls-

to the diagnostic instruments that are tébically used in educational

.
‘\\

institutions throughout the country. 7

-

Y A ‘
Test battery supplies cognitive information. This battery of

.

4

test 1nstrumgnts supplies cognitive information that is needed both

for Speéial Class placement and for Educational Programming. within

. - i ' T

this Bgttery, we have a psycho-educational instrument which irdicates
Q*‘\ o

leéyning‘hptitude and wé\have an achievement instrument which -indicates

4

-

functional performance. Another instrument is used to indicate the
. | ‘
functional level of’sensory-perteptual skills. This comprehensive

o

2
D) ]

instrument must deal with the hierarchy of functional development of

RY

the aﬁditory and visual modalities. The Motor Dexterity Instrument

%zn Navajo Education Resource Center
2
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comprehensively includes all motor response categories. Finally, the
Adaptive Behavior Inventory gives anm indication of the child's ability
to develop a meaningful.or functional role within his enviromment.

This basic battery of evaluative instruments can be used to adequately

assess the skill development for an Indian child.

“

Most important vafiablg of diagnostic process is sensitive

-

evaluator. The above procedure for evaluation provides a vehicle for

!

the diagnostician to cognitivelyiassess a child's skill devel;pment.

The child's perfopmanée, however, must be }pspired, precipitated, and
judged by the evaluator. It is he who must anticipate the difficulties
and problems which a particular child will face in his responses,

In so doing, anﬂeffective evaluator can'inspire the child's maximum
'performance. Unless t?e relationship between the evaluator and the
child is reciprocal it will most‘likely be destructive In terms of valid
information. When the attitude of,the evaluator is inappropriate, or

insensitive, it can create invalid test conclusions which if used, can

lead to tofally inaccurate educational planning.

Navajo Eaucation Resourcé Center




;o CHAPTER IIX .
OBJECTIVE III -- THE DEVELOPMENT OF A -
DIAGNOSTIC/PRESCRIPTIVE RESOURGE ROOM MODEL ' .

I. * INTRODUCTION
v\ . . -
*Discussion. The inteat of this objective was to develop a Resource
f

a2 %
B : % . o
Room that could be used to demonstrate{to administrators, ceachers,‘apd

<
v s
¥ : .

aides the various aspects of maintaining such a service. .

R
‘: A
- S
4 L [
.,

- -

A number of Resource Rooms were already in existence on the
. .
- . - 4

reservat.on, some veryswell corgani :d and st;ffed with highly trained

. L -
Q -

;. / .
fnstructors. ‘It was decfded to use one of these exispiffg Troowms for
demonstration and cbservation purposes,
Two outstanding Resource Room programs were identified at the
¢
Creas.wood Beoarding :hool. One was se:ected to be used as a demonstration .

-

rocom and permission was securcd from the appropriate administrators.

3
Navajo Education Resource Cente
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E

_While some Resource Room¥ were already in existence, ﬁq;e were
.

« r .

needed in schools which had no sbecial service program§ for their shgdents.

Also, there were a number of existing self-contained classes that needed

S ~

A .

to take t*e Resource Room approach. ' .

% ‘ ‘ ¥
Out of the ne%d for more Resource Room services came the concurrent
I e

+
L

A

IR

L4 L3

t
need to make Resource Room information available. . .dunistrators needed

iy S

Ce . & ) ‘\H___’: -
% 4 ‘-/v
information about program strﬂcture, objectives, types ofkstudeﬁts

),
g - s
& b

-

served, materialsg to order,vand how to evaluate effecéivehess of the

- : B - =

) - : % o

- . - ~
3 ’.
¥ ¥

Teachers needed to know about 'student selection,.individualized
‘7‘ . A

. .

instruction, materials to match deficits, evaluation, and scheduling. -

o

5

Aides needed to have a description of their roles and\%esponsibilitie,.
A 'devonstration class could illustrate some of this information
14
to a few, but the logistics of the need cxceeded the capacity of -one

demonstration room.

Navajo Education Resource Center
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It was decided to develop an organizational manual which would

explain and 1lMustrate scome of the necessary operational procedures for

a Resource Room. Included would be lists, sources, and a design for
student selection and diagnosis. A copy of the manual is provided
herein. (See Appendix D .)
| +

A task force of eight Special Educators fcom the Bureau of Indian
Affairs Special Programs were appointed. This group met together
throughout the year and developed a Resource Room manual for publication.

The model Resource Room at Grea;;wood played an 1;portant role in
the d;velopment of this manual. It served as a training station for
members of the task force and provided an excellent source for photographs
illustrating pertinent sections of the manual. 1In addition, as the year
progressed teachers and aides were schaduled tc olserve the rcom in session

and discu.s processes with the Resource Room teacher.,

The basic purpose for the developn:int of a model Resource Ruom

4 Navajo Educatioa Resource Center
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was to illustrate all phases of the operatirnal process in order that
new units could be efficiently implemented and operated in schools
throughout the reservation area.

As the year prcgressed, the Area Office emphasized the trend away
from self~contained class units and toward Resource Room services. As

)

a result of this emphasi: schools contacted *he Navajo Education
Rescurce Center asking for assistance in developing plans for the
development of these services. Data alreagy compiled by the Task
Force c?mmittee was provided the requesting schools ;s they wrote

(

their funding proposals.

The material for the Resource Roowmn manual was compiled and submitted

to the New Mexico State University Printing Servi:e. Two hundred

v

copies of the manual were ordered and will be ready for distribution
in August, 197/..

.

Many sessions with administrators planning to initiate Resource

Navajo Education Resource Jenter
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. .
Room programs were' conducted by the Director of the Navajo Education

N
»

Resour=e Center.

. B -
The Task Force Committee on Resource Rooms profited from the y

¢ Y

experience since it had the same effectyas a training activity.

- 4

This group now has the éxpertise to function as’an Advisory Committee

for Resource Roomss T

Achievement of Objective III. It is felt that the inteék of this

objective was fulfilled in the 1973-1674 activizies and, as a result,

the benefits to programs will accrue in the coming school years.

Navajo Education Resource Center
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- . * CHAPTER 1V
!
OBJECTI"F IV - OPERATIONFL PROCEDURES !
FOR co-ommrmc mfimms RESOURCFS DEVTBLOPMENT
"IN THE SEIMG PROJECT

1. Irrrﬁo%rcrzon

L .
"By 30 June '74 an operational procedure for ccordinating materials

N

resources development in the SEIMC project with the diagnostic evaluation

.

services of the project will be completed." (See Sub-Contract--Appendix E+)

1

Intent of Objective. The intent of Objective IV was to establish

E] ~

7

an instructional Materials Center to develop the complete operational
program, and then, to coordinate those services with the Resource Office

capacity so that the two services would funct.on as one. *

Discussion. A proposal was submitted to provide funds for materi-
als and personnel to develop the IMC capaciry. Notification was received
on September 12, 1973 that the proposal.was not funded.

t

Navajo Lducation Resource Center
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In conference with project consultants, November 7-8, it was

k1

- Vo .
learned that an opportunity existed to develop Associate IMC services
through the IMC-SE of the University of Southern California.

In order to be approved for Associate Center status a proposal

request was to te submitted to the IME-EE/Advisory Board. (See enclosure
) “r

herein == III.) The Prcgosai was presented and approval for IMC Associ=-
< ,

'
o -

ate Center status was received on jJapuary 17,51974.*

This Associate Center arrangement provided neither budget nor
R -

J

personnel for the development of services. The USC~IMC regional office

o

did have a structure for services {see enclosure herein ~- IV) that

1
would assist In ‘.- establishment of some sorvices for the reservation.

»

i ¥

Ti.ls would provide a framework for "she &stablishment of a full service

2

IMC for 1974-1975.

£

’ A
The strategy was to generate movement in IMC services.through the

benefits offered by ' .C-IMC. Amother IMC proposal would be written fér

3

N
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Federal funding under Title VI for School Year 1974-1975. A position

paper including a budget was prepared and submitted to the Navajo
5 § - ’
Education Coordinator and Director of, Title VI Funding Office, BIA.

(See enclosure herein == V.)
4" i
Although there was no response from the Titie VI funding office
' W L \ .
the possibility of receiving ?itle I funds was assured. '

3

~
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I1. DEVELOPMENT OF SERVICES ‘== IMC

Liscussion. Upon receiving approval of Associate Center status,
the Navajo Education Resource Center developed a concurrent activity
structure to meld the two sefvices into one approach. This was
carried out by the existing staff. .

Five hundred déllars worth of instructional materials were to be
provided from the Regional Office. Thesé were ordered on February 1, 1974i
A telephone communication system with the Regional Office was arranged. A
complete listing of Spgcial Education teachers on the Navajo Reservation

was developed and given to the Regional Office for ﬁontbly mailout

information.

Plans were initiated to comduct a materials workshop for all reser-

s

vation Special teachers. Annotated materials 1lists were received and
placed on file at the NERC office for tgachers reference and information.

Special training in the "Systems Fore' Niagnostic/Prescription/

[}

Navajo Education Resource Center
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s Material Cataloging approach was given to the Director, Navajo Education

Resource Center. A complete Systems Fore kit was provided to the Navajo

- .

Education Resource Center.
In January, the Diagnostic/Prescriptive seépionc of Systems Fore
5 \

’ \
were placed in a Special Education class of Educatioghlly Handicapped

i

elementary aged students. The purpose was to field test the’approach
!

with Indian students in determining its contributive value to the coming

years' Resource Room program.

The teacher was trained in its use and implented the approach

i

T for four months. The reported results were positive with more meaning-

ful behaviors exhibited on behalf of both teacher and students. Modifi-
A

/
A

cation was done to adapt the approach to differing cultures and
available reference and instructional materials. The conclusion was
that the "Systems Fore'" Diagnostic/Prescriptive approach would be an
orderly fnstructional design to use in Resource Rooms and self-éontained
units for the mild and moderately handicapped. This would be of parti-

cular value to the instructor just beginning individunalized instruction

N Navalo EdUCatiﬂn RQSOurCE Ce"tet
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on a presc?iptive basis.

Th; regional center in Los angeles was visited by the Direccor,
Navajo'Edﬁcation Resource Center. Final arrangements were mide to secute
a materials demonstrator for the planned area-wide workshop to be conducted
during May, 1974, at Runters Point, Arizona. Available materials were

|
reviewed for use with-Navajo students and training packages for teachers

’
were selected.

Materials demonstration and exhibit activities were conducted con-
currently in Toyei Boarding School, Tuba City Boarding School, Greasewood
Boarding School, Contigency-Management training session--Flagstaff,
Window Rockt;ffices, Lake Valley Boarding School and teacher training
session--Continental Divide. \ /

An operation IMC base was established during the 1973-1974 empha-
sis. Materfials were collecﬁeé, catalogues secured, mailiug 1lists

|

compilea, a newsletter developed, a?d plans for continued service

implemented.

Navajo Education Resource Center
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Achievement of Objective IV. It is felt that, considering limited

funds and personnel, the intent of the initial objective has been well

established in the framework of Navajo education services.

Navajn Education Resource Center
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ITI. PROPOSAL
Navajo Education Resource Center
Pe Os Box 275

Many Farms, Arizona 86503

Proposal

To develop an associate satellite SEIMC unit on the Navajo
Reservation which includes areas of Arizona, New Mexico, and .

Utah, and wh%sf will service BIA schools, public and private schools.

-

Géals

“tTo develop an operational procedure for coordinating the
services of an IMC unit and a RRC unit.
. S
To serve as a central collection, evaluation, indexing,
and loan distribution agency for instructional and professional
materials for ‘exceptional children.

To cooperate with existing regional and associate Service
and research agencies in sharing of information and coordinz:ion
of activities. t

To work with commercial companies and the Regional Netwhrk-
in the development, design, and fabrication of specialized instruc-
t%fnal materials. ~

E
+

To scimulate, facilitate, and coordinate classroom behaviors
of teachers of exceptional children. ’

Objectives

All teachers of BIA and private schools on the Navajo
Reservation ,will be identified and placed on the mailin, '{st by
March 31.% - )

¢

* Tt is understood that Public School teachers are serviced by an
Associatr: IMC uniq in St. Johns, Arizona. ,

" .

Navajo Education Resource Center
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All of the designated special teachers will have received
explanatory ‘information regarding the services of the Associate
Center by June l.

Eacl year the center will host at least one mini-workshop in

*each of the five Navajo Agencies in the area of the Educationally

Handicapped by Junz 1l.

The Associate Center will host at lezst one media demonstration
display of interest to teachers of handicapped children by June 1.

The Center will generate ma’- .s development projects
specifically designed to meet the needs of Navajo children.

The Center will participa'te in materials evaluations in coopera-
ti-n with the Netwo ™~ objectives.

Area To Be Served

Navajo Raservation
[s]

Number nf Chilaren iun

Agencies Special Programs
Tuba City 242
Ft. Defilance 472
Shiprock ‘ 264
Chinle - 182
Eastern Navajo 163
O

o

Navajo i&&dcaticn Resource Jen.er
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IV. PROPOSED GOALS, OBJECTIVES, ACTIVITIES
FOR NETWORK OF ASSOCIATE CENTERS
FISCAL YEAR 15974

Goal

To improve the personal and, educational achievement

of excepticmnal individuals to their fullest pectential

through a +iable system of Associate Instructional

Media Centers for Special Education in the Region

Network of California, Arizona, and Nevada.

Objectives
1.0 To provide and review a two-way communication system

between associate centers and iegional centers.

1.1 To exployv2 and cost out the development of Assoc.
center line both incoming and outgoing for region. =

1.2 To provide a newsletter (new format) combining
SHARE and the Communicator and issued 8 times a
year =

1«3 Tc provide to all associate centers reports on
materials evaluations -

1.4 To provide two a.sociate center meetings, one
Task Force oriented and one informztion oriented
(two days) -

2.0 To provide media and materials for each associate level.

2.. T> provide $500 in mz :rials for each associate
center. )

2.2 To survey the specific needs for materials of
eacl assoclate center by November, 1373 .~

2.3 TIdentify several alternative methods of acquiring

- materials and media -

3.0 To provide training in the use of media and materials.

1.1 To provide coordination or consultant for specified
media training -

| a N Navajo Education Resource Center
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3.2 To develop and 1ist commercial vendors supplying
materials, media training -

This project was supported in part by a grant from the

Bureau of Education for the Handicapped, U. S. Office of

Education which is gratefully acknowledgeds ,

: /

3.3 To provide packaged training in specific media skills,
i.e., slide projector, overhead, video tape -

3.4 To develop video-tape presentations on use of materials,
i.e., Peabody Kits, SRA Kits, specific programmed .
materials - .

To provide a system, for evaluation of the effectiveness of
media-materials.
,/*
4e1 To continue, expand and revise, as needed, the current
evaluation of materials system -

4.2 To complete at least 8 materials evaluations dufing
FY '74 -

4.3 To collect, organize, and disseminate evaluation/
research, information on meterials developed by other
organizations, i.e., Fountaiu Valley, Visalia-

Distar - o :

4.4 To participate in national media, materials evaluation
activities = ‘

4,5 To provide relmbursement for associate centers for
evaluation acrivities -

To provide a retrieval sy.tem for instructional materials/
media.

5.1 7o develop a clearing house for materialc in the Asso-
ciate Centers with the ability to locate/retvieve more
materials hetween Associate Centers -

5.2 To purchase, develop or otherwise obtain an approved
system and place it in the Associate Center network -

To provide, maintain and modify the Associate Center Net-

work as needed.

6.1 Determine the criteria for establishment and operation
of an Associate Conter -

Navai{o Education ResourcetCenter
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6.2 Conduct an ongoing b’ 'irectional evaluation and moni-
. toring of Network Centers -

6.3 Support Associate Center programs with consultation
and assistance -

7.0 To actively seek financial support to supplement and enhance
the activities of the Associate Center Network.

/.1 Solicit local, state, and national public agenzy
support -

7.2 Solicit private agency support -

7.3 Solicit local 'community support -
’ (7.1 = 7.2 = 7.3) Task Force of three member: =-

8.0 To provide a continuous system for needs assessment. /(w”

I

8.1 Query Associate Center clientele at least or-e each
year and <¢isseminate data on information to Regional
Center and to Associate Center clientele -

8.2 Record materials usage data through the Associate
Center and disseminate data to the "egional Center -

9.0 To cooperate with other related agencies (i.e., RMC,
RRC, etc.).

9.1 1Identify all related agencies - local, state and
national -

9.2 Establish working relationships with these agencies -

9.3 Implement cooperative effort between Network and
Agencles -

B

Navajo Education Resource Center
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Purpose

It is proposed
adequate budge: to fully supply a strategically located unit*with

V. CONCEPT PAPER

havajo Tducation Re-ource Cencer
Navajo Nation
Many Farms, Arizona 806503

Concept Paper:

Instructional Materials Center

that funis be made avallable to provide an

materials, ecuipment, and staff. This center would be located

within the Navajo Reservation to
public schcols, private 39hoo]s,

community-parent groups.

Goals

The major goal is to estzblish a materials resource service to
educaters that wil! contribute to the improvement of education
of ail handicapped ck’ldren in the reserwation.

"his IMC unit will be designed to provide services to all
professional personnel whc are concerned and involved with the
<4ucation of handicapped children.

Specific goals are:

1)

To develop and implement methods and media
through ins.rvice and pre-service educaticn

i schools within the five educarional agencies
so that if achbieved, the special educators in
the region wi.: Jemonstrates

a. increased knowledge of the

various instructional mater-
ials 2-railable on the market.

increased skill ir the use of
instructional materials and
equipment in the classroom.

increased skill in selecting
sppropriate and effective
instructional materials accord-
ing to individual student needs.

serve personnel of BIA schools,
trital schools, Headstart, and

44
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d. iIncreased skill in bringing
about desirable behavioral
changes arivng handicapped
children. .

e, increased skill .n the use
of instructional materials
in a prescriptive teaching
approach.,

2) To develop and implement methods and media for
obtaining and di.:seminating ipf:iumatZon regarding
instructional materials so”that if achieved,
special educators will demonstrate?

a. increased krowledge of the
eff-ctiveness of instructional
materials in 7 -hieving sp.:ific
instructional «vjectives,

b. increased skill in rvaluating
the effecti. 'ness o. iastruc
tional materials.

Strategies -
1) An advisory committee consisting of a re; esentative from

2)

3)

4)

each Agency will plap with ihe regional media - consultant
to establish structure fo? needed services fc: the
resexrvation.

The advisory committee will appr.ve the budget, recommend
material selection ., and set priorities for agency needs.

A full-time salaried "1C Medi- Jonsultant will be employed

to initiate and perpetuate th. IMC services. The IMC
consultant will be ca.led on {or demons ation teaching

and consultant services to all ecducationzl agencies within

the reservation. The consul. snt will develop and administrate
a materials check-out system as materials have been purchased,
acquisitioned, ar. catalogued.

¥
7

In ord=r to make maximuw use of tha IMC, plans must include
a) allocations for a storage-re rieval system, - b) a
cataloging system that could be used reservation-wide as
well as on a national level, c¢) an extensive mail-out
service.

Projections inciude community educational -~ ‘fvities to
develosp greater und rstanding »f the handicapped child
through u:. of video-tapes, films, filmstrips, radio,
tribal meetings.

q}v’Nav;jo Educati. - Resource Center
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5)  Agreements wil! be daveloped with the Regional Area Learning
Center for direct and indfrect services in establishing,
developing, and maintaining, services to agency educators.

Agreements will be made with agency school officials to

use their personnel in providing services to other

agencies thus multiplying the effect of the training and
saxvice components. Agreements will be made with the

Area Office, Director of Special Education to coordinate
sexrvice .hrust to localities consistent with Area goals

and plans. ..greements will be made with Agency school
districts for provision of housing and office spaces needed.

Cperational Guidelines 4

The IMC unit would be a service extension of the model Navajo
Education R:zsource Center sand would be responsible to the director
of this Resource unit. Th- srovision of this service weould be a
cooperative effor~ bectween the Navajo Area Office, Director of
Special Education and the NERT.

The IMC unit will be ous . with rhe NERC and secretarial services
will be provided throuigh chis arrangement.

Evaluation

An evaluation model with s»stenatic continuous evaluation will

be developed to show the cffectiveness of a reserva.ion enterprise
in anticipation that the reservatior advisory committee cculd
eventually serve to project direction te general Special
Education programs in other areas in the media in the future.

Budget
Salaries: $ 12,000
Media Consult :n-. i ’ 1,380
Fringe (11.5%)
Travels 4,090
Operating Costs:
Supplies 30C
Communication (postage, te ephone) 600
Educational Materials 8,000
Educational Equipment 2,000
. 14. 900
Total Budget ' $ 25,280

-

. Navajo kducation Resour-e Center
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CHAFER V

OBJECTIVY V--
INTROD. 7 TION TO MODEL PLAN:

"PLAN FOR SUBSEQUE..T FHASES"
1. INTRODJJCTIUN

Discussioi. "“A regional BTA plan for subsequent phases of

the project will be submitted . . . .' (Jee Appendix &, "Sub-Contract.")
)

The first funding vear (1973-1974) of 'he BIA Recurce
Cente. was to be cordunted at the management level. Specific ob-
jectives were to be developed and evolved into a plan to provide a
structured approach to the development of an Indian Reaional Resource
Support Service System. TF2 function of this Support Service Sys‘em
would be to provide to reser -ation educators services - i.h would
.nable them (o develop a full spectrum of educa.'onal services for
all handicapped Indian childr n. This would be done through
(1) needs assessment, {2) program planning consultation, (3) instruc-
tional developmen* consvltation, 4) personnel training capacity,
(5) demonstration and experimental activities and {6) information
and data services. (See Appendi- F, '""Mcdel Plan for an sndian

Learning Resonrce Center ')

It is statesd in the ne.ds analyses of the original contract

that' . . . no regional p.an for full services to handicapped It ¥ n
children has been developed.'" (See Appendix E, "Sub-Contract.") N
T

]
Navajo F iucation Resource “enter
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*uch a plan is needed not only to assure that educational services
will be provided to all handicapped Indian children within a given
time frame but also to assure the efficient expenditure of funds
and manpower. -

The following is a proposed plan which charts the present
program and, over a four-year span, achieves the desired growth

in a full-service pattern.

Navajo Education Resource Center
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II. THE ROLE OF THE

- REGIONAL SUPPORT SERVICE CENTEKk

In order to accomplish the growth from the present program
to one which provides educational services to all handicapped students,
a support service system will be essential. For that support service
system to have the capacity to respond to anticipated requests it must
be staffed with sufficient numbers of well-trained members.

The following design will provide a full-service back-up

system for the expected growth of the preceding proposed plan.

. Navajo Education Resource Center
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CHL.PTER VI

OBJECTIVE VI «-
DIRECT SERVICES ACTIVITIES

I. INTRODUCTION

in addiction to th= five initial objectives stated in t'. originel
]
conrract, a sixth objective was developud, Before the {'ve objectives

caquld be achieved, betore coordination could begin, tefore a design for

a sorvice model could be conceived. » direct service actlvity had to be

added te U » fuactional design >f this research project.

Injtiation of direct services. Direct services were initiated Dy

respunding to requests for assistance from the field. In some cacrs,

requests for assistance were met by training existing staff memvers; in

othir caves, consultants were secured to render services, And many times,

the Nivaie Eduration Regource Center Director tesponded to the requests.

Nava jo Education Resource Center
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Direct services took the form of six types of activities:
)h “

l. Conferences with Administrators /
2. Training Sessions
3. WOrkshoﬁs
4. Consultant Services ‘
. 5. Diagnostic Services
6. Program Development and Evaluatioh 4o

]
7« Student Evaluation

°

Twelve thousand, seven hundred forty seven miles (12747) were
traveled in response tu requests for direct service. Seven hundred
eighty ..ine (789) perole were invalved in sixty~five (65) diverse
direct service activitiese ’

This effort represents only a token service in relation to the

actual need that exists in Special Services for h wWdicapped children.

(=4

The involvement of providing this small service illustrates the unmet

needs that exist in reservation schools.

It became appazent that Special teachers in BIA schools lacked
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the benefit of an administrator or -consultant who was close at han-<,

” . R}
skilled in handicapped children's services, aud capable of deali.g with

the manv prot’-ms whsch arose in p. gramming . ~r exceptiona: chil !ren.

Such a lag in leacership can enly result in diminishing Special

' ,
nrograms, particularly whe: *here are on!r one or two such units in
a’school.

In view df the above statement, some schools tried to take

- pr—

comfort in the fact that their programs were on contract with a large

University empluying highly ski71g§ Professors of Special Education.
.

3
%

Proximity, howaver, ceuld . . be discounted and required frequent

teacher contact was absent. .-

-

Recommendations for resolving direct service neels. Recommendations

for resolving the numerous divect service needs are as stated in the

paregraphs below.

-~ -

w

[ERJ!:‘ Navajo Education Resource Center
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1, At this tim., the ~dwv.;ational st:sicture of the BIA
Agency pr;vides neither for support nor for stimulation of quality
previsions to exceptivonal children's progiams. Each BIA agency within‘
the reservat ~n -+v<a should employ a Speciél Education Specialist
(or team of specialists), Their sole func.ion should be to work directly

i ]
with Special Education teachers and programs within that agency.

2. The agency specialist slould coordirate directly with
the Area Special Education Director who bears thie * sponsibility for
program approval.

The Area Special Education Director should have a staff to
assist in program review and approval, program needs assessment, Special
Education policy and student placement approval, gegerating funds and
resources for program enrichment, maintaining statistical records, and

conducting teacher training activities.

A separate budget should be identified to assure funding of

©

a"

Q
[ERJ!: g Navajo Edvcation Rescurce Center
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Special “ducation program needs.

= s,

The following chart offers a sample organizational structure.
3. The continuance and development of a Resource Center
“iiuld be assured by developing a source of continuing funding. Such
a Resource Center should form a part of the Special Education program
. ‘

within every reservation area where population permits.

An operational model is suggested in Objectjve-V -- Plan for

0

#

Subsequent Phases of Developu-nt.

4. A comprehecnsive training program should be maintained.
Admini:trators, physical education teachers, aidef, and dormitory
personnel should be included as well . Speciél Education and Regular
teachers.

5. A cadre of child diagnosticians should be provided

either by training of existing personnel or by employment. These

diagnusticians should be expect to fill the need for all reservation

>
s

[ERJ!:‘ Navajo Fducation Resource Center
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child evaluations.

Results of direct se..ice activities, The direct service activities

-

resulted in (1) developing a first-hand awareness of actual program
needs; (2) estabtlishing pvoject visability; (3) resolving several

crises situations; and (4) exyerimenting with several personnel

o

training designs.

A\

i
¥

A
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L . PR _ESS TRAININu SESSIONS

3

.
£
v

Jrocess training activities tooK t. ee forms: irdividual training

» e
. &
oup sessions for psychometrists, and

ntifica.ion training

e '

Nt

for teachers. 3

*»std schools contracted with Univers

P Y 4

i{?es to conductaichild

. Ay
¥ B t i .
. “ s ea )
-

!’
: . .
diaenostic activ§§ies. These services were exp2nsive and .l.e regorts

‘ N: ' N {.‘
¥ecei..d om each child included only minimal information. : .
) o
An existing need was to develop the on-reservation diagnostic
e

capacity. This could be done tbr .3h training people who were presently

employed in the schools and who expressed a desire to learn these

assessment skills,

Individual trainin sessions were conducted in schools with

personnel who requested the training and who indicated a willingness to

4 ;atj

Navajo Educatiorn Resource Center
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y
i a

foll w-up with appropri%te Univegfity course work which would m:et the
. £ —_

Stace standards for certification as a diagnost;Eian.
. .

Training was done by tte BIA Resource Center Director, a.d on-
reservation personne’ who were secured as consultants for training
activities. N

Group training sessions were conducted f.r personnel who formed
tﬁa ez s for the ﬁrevaleﬁce Stud-

A session for psychometrists was conducted by Dr., Shitala Mishara
of The University of Arizona. The session attended to the administration
of the 1574 Weschler Intelligence Scale for Children-R.

A training session for Nivajo Home Interviewers was conducted by
‘Ros  McGrath of Dr. Jane Mercer's staff. The administration of the
Adaptive Benavior Rat ; Scale was the subject of this session.

Speech therapists v re instructed in the use of the Templin-Darley

Articulation Scale.

Navajo Education Rescurce Center
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Early Tdentification of the Handicapped was the subject of 2
large group training session conductad at Continental Divide., Forty
beginner and first grade teachers weré instructed in the use of scales,
inventories, and other commercial assessment instruments by the teachers
in the identification of problems that -ould become learning handicaps.

. '

These included the Purdue Perceptual Motor Scale, the Vulett Developmental
Survey, the Peabody Individual Achievement Test, the Peabody Picture
Vocabulary Test, and the Key Math Inventory. Over-view sessions
were conducted on the WISC and ITPA. Seven trainers were selected

to instruct the teachers in the proper uze of selected instruments.

All instruments used were classified for teacher use.

H
¢

~a
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BUREAU OF INDIAN AFTAIRS

Training Sess’on

Contingen.y Managemenc

March, 1974
Little America Motel

Flagstaff, Arizona

’
Sponsored By: Tmplementors:
Navajo Education Resource Center Helen Zongolowich

Many Farms, Arizona

Training Session Director:

Instructional Materials Center, S.E.
Los Angeles, California Laurine Ruleau

Consultant:
Bruce Weston

Training Session Secretary:

¢« Charlene Crosby
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Workshop -
Training Session: Teams £
Bureau of Indian Affairs -
Contingency Management <

Workshop Over siew

Train six teams consisting of three people per team selec.ed
from different decmographic areas of the Navajo reservation. Teams
to consist of Teacher Supervisor, Special Education Tea:her, and
Teacher's Aide,

Workshop to be condu. 2¢” in two separate sessions. First se:=ion
witl be training followed by an intermission where treining is imple-
mented in classroome with onsight visits by Director of Worksh > and
NERC Director. ¢ :cond session will be a ohe day follow-up/reporting
session. , T s
, .
Content of Training Session to be Eontingency Management
Duration of first session, 3% days. Location of session, F:?b:tarf,
Arizona, in Little America Motel facilities. Date of Workshop to
be mid-March. *

Three training leaders will conduct sessions. Leaders are
presently on staff at Greasewood Boarding School and were tralnéE in
similar sessions, Spring 1973, in California. . N

Mr. Bruce Weston of ITMCSE, Los Angeles, California will monitor
trainirg sessi~ns and serve as consultant during plarining stages
and actual training sessions.

Laurine Ruleau will function as Director of Workshop ‘and will
coordinate all acti ities with appropriate BIA officials and super-

visors.

Roland Caster will sponsor workshop and astist as implementor
in small group activities.

Charlene Crosby will function as workshop secretary and will
prepare reimbursement vouchers and handie lodging and meal billing
and prepare materials and reports necessary for group sessions.

.~géi

Navajo Education Resource Center
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PLANNING AND ORGANIZATIONAL‘SEQUENCE

1. Assess Needs
Select Train'ng Category

2. Coordinate with'BIA, Window ~ .ck,
v TMC/S™, Los Angeles

3. Budget Funds
, 4. Enlist Training Implementors
5. Secure Training Site
6. Select Trainees (teams:
7. Plann{ng Sessionswith Trair-—3
8. Secure‘Training-Session Materials”
9. Final Accomodation Arrangements
t0. Conduct 3% Day Sessionl
11, Reimbursement Voucher and Payment Activities
12. Visit Six Team Sites
13, Accomodations for Follow-up Session
14, Conduct Follow-up Session

15. Reimbursement Voucher and Payment Acti ‘ties

P
-

Navajo Education Resource Center
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Assess Need: Select Trainirg Category

t

- Site visits and personal conferences suggest needs to include

student manageme: . and ‘-motivational skilis. .
Such skills us xxu} to all Special children staff members.,

. A trasning program for trainors in Contingency Management to
result in a Itipl¥er effec: will be comducied.

Coordinate, with BIA--IMC/SE

.

Director o} Special Education services for Navajo Area Office,
Laurine Ruleau, approves tralning plan and agrees to act as
training session director.

Arrangements for assistance of IMC/SE, Los Angeles, made with
Field Coordinator, Bruce Weston

‘
!
i
|

Py
.

Bowselds

O
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For the RIA Special Education programs:

A trainivg workshop in Contingency Management {(CM) will be held
in March for {ive to seven 3-person teams.

Trars will corsist of a teacher supervisor, a teacher, and
an aidvbfrom the same. administrative units (there are 44 units),

NER™ w11l selest and iavite the teams and secure a written
comnitaent from each person selected to implement CM for 2i
days in the classroom of jthe teacher member of the team. -

NERC w~ill also secure a gommitment from each < _.em to attend
the svcond workshop in May to share with the «ther teams
thioir experiences. problems, solutions, etc., with CM.

IMUsi, A will design a commitment form.

NERC will attempt to select teams who are likely to be imitated
ic., peoplc who are liked, respected.

IMCSY, LA will design format of the workshops.

SE, LA & NERC will select the CM trainers and small group
d

NFRC wiil arrange {or the payment of their expenses and
honoraria, +f any.

1
TMCSY, LA will design with *' »m the materials tc be used in the
workshons {and the evaluation forms).

iMLLT, LA will coordinate their parcicipation in the workshop.

T CRE I
“rt dates {or both workshops.
arrange for food, lodging, meeting & recreation facilities.
for both workshops.
Handle all +  respondence phone communications with teams
Visit each team once between workshop #1 and #2 to evaluate
inplementation and advise, encourage, stroke team.

Powill diseuss all of this with L?urine Fulecau.
k]

cow 1 oadvrse TMCSE, LA as to whether training te-m should :
vome b,om Greasewood.  “Teacher Supervisor at Greasewood).
Miys dheleu Zongolowich.

Navajo Educatiop Resource Ccoater
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Budget Funds

P ‘All expenses provided by Navajo Education Resource Center
(attached),

Enlist Training Irplementors

Team training 1in Los Angeles session, Spring 1973, now
employed in Greasewood Boarding School.

Team members, Helen Zongolowich, Elsie Kempter, contacted
Decemb~r 14, 1973, and agreed to serve as Session Implementnrs
along with staff member Helen Kempter who has been trained
since Spring. :
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Workshop Budget

ADMINISTRATION
Materials, supply and workshop $100.00
Postage 15,00
Telephone , ) 50.00
Travel -
1300 miles @ 10¢ 130,00
T Sub-Total ' $295.00

e

PHYSICAL FACILITIES (Little America, Flagstaff)

14 Rooms for 25 people

- . share room basis

@ ¢20.00. per room for &5 days 840,00
(1st and 2nd session)

350 meals for 25 people
(14 meals per persop - 1st and 2nd session) '

@ 2.00 per meal 700,00

Sub~Total $1,540.00
. TRAVEL ¢
Travel for 7 cars avg, 400 miles
roundtrip - 2800 miles, 2 rcundtrips
5600 miles @ 10¢ . 560.00
GRAND TOTAL $2,395,00

X Navajo Education Resource Center
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Select Trainees

/
1. It is desired that representatives be selected frem
each of 5 Navajo Agencies.

2. Planning session with Special Education Director,
Laurine Ruleau to nominate most receptive Team
participants. 7

3. List of potertial trainees compiled.

Contact with first selections made verbtally by
Special Education Director and Director of The
Navajo Education Resource Center.
[
5. Personnel showing great interest in participating -~
fellow-up interview explain responsibilities,
involvement, sign commitment contract.

6. Final approval and arrangements with committed
Trainees.

Aruitoxt provided by Eic:

“©

[N - R
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Area Ed: :ation

5
Navajo Area Otfice
Window Rock, Navajo Nation, (Arizona) 86515

Memorandum '
To: Contingency Management Training Teams
From: Education Specialist (Special Education)

Subject? Participation in the Contingency Management
Diffusion Project )

Thank you for the interest you have expressed in participating in t
the Contingency Management Diffusion Project.
)
Before making the kind of committment that is being asked of you,
please consider carefully the following information,

) 1. The conference, March 4-7, is only the beginning
of an on-going involvement in which you are com-
mitting yourself not only td implement Contingency
Mxﬁagement in the classroom of the teacher member
of*the team, but to facilitate the implementation
of Contingency Management in the classroom of
three other teachers in your school.

2. The cgnference, March 4-7, will be an intensive ex-
perience requiring the participants to be present
at the conference from Monday evening to Thdrsday
noon., It will be a hard working conference re-
quiring specific tasks to be accomplished and con-
siderable involvement with the other members of
the group.

As you can see, involvem:nt in thi: projéct will be demanding.
Jt is with this in mind that great .are has been taken in the
selection of the tiaining teams.

What do you think now that you have read all this? The group is
select, the demands are highs We rhink that the personal satis-
faction will be equally as high. '

[ERJ!:‘ ) Navajo Education Resource Conter
P B s
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In view of the information provided in this memo, if you are still
determinel to participate, herc are the following steps that you
should take. )
A. Each member of your training team should complete
the Training Team Response Form (copies enclosed).

B, The teacher member of your team should complete
the Pre-Training Committment Form (copies enclec=nrd).

C. Return these completed forms to this offdice by
February 15,

3. There will be a second conference, early May, at which
each team will make presentations to the other teams
describing the success of their team as facilitators of
change.

|
We are looking forward to hearing from you and to an outstanding
experience together with you.

Education Specialist (Special Education)
Concur?

Japuary 31,1974

" Assistant Area Director {Education) Date

¢C: 100
200
005
File
M&F
Roland Caster

225:CLRULEAY:1b 1/30/74

@A

[ERJ!:( Navajo Fducation Resource Center
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Secure Training Site

Accomodations for 18 trainees and 7 Tréining Session facilitators
neededs 13 dcuble rooms and | single room needed for 4 nights. Eleven
meals will be arranged.

Check~in will be done Monday night. Sessions conducted from
Tuesday morning through Friday noon.

Facility: Little America Motel .
Flagstaff, Arizona 779 2741

Date: . .
Rates: $20.00 per double room
14 rooms will be needed
$280.00
4  nights .
$1120.00 K
Meals: Breakfast 1002 $2.§B $250.00
N Luhch 1002 2.95 ©295.00
Supper 752  4.95 371.25
4% tax, ‘15% gratuities 174,04

. $1080.29




~1.//Vavajo Education Hlesource Center 7

Programs for Handicapped Children

P. 0. BOX 275
MANY FARMS, ARIZONA 86503
Roland Caster, Director ' Telephone:
ing B. B~~o, Secretary k February 14, 1974 602 - 781 - 6325

- Judy Miln
Little Arerica Motel
P. 0. Box 850
Flagstaff, Arizena &600%

‘Dear Judy, ,//
This is to confirm our telephone reservations for a ceming workshop.
The dates of the Navajo Education Rpsource Center training session will be
March 4 through March 7. Workshop participants will be asked to check in
from 1:00 to 6:00 Mondar, March &4 and will check out from 10:30~12:00,
Thursday, March 7.
4
During the training session, we will need a meeting room that will
accommodate 25 people with room for a display. This room can be set up
with chairs and a speakers stand. No provisions for({writing need be made
in this room.

We also need meeting areas for & sub-group activities wherc writing
will be done. It was discussed.that one larger room could be used for two
Broups. Subgroups will coasist of €-8 people. A large table, with seating
could accommodate their needs. ‘

A planned session on Mornday evening from 6'"30 - 9330 will be conducted.
An hors d'oeuvre table with wine will be needed for this session and could
be set up in the large meeting room. Twenty five people will be served at
this t%me. - ¢

Sessions from 8:00 to 5:00 wiil be conducted on Tuesday and Wedmgsday
and from 8:00 to 11:00 on Thursday.

We will serve the partic¢ipants through your, buffet service. There
will be the same group of twenty five beginning with the evening buffet

Monday through the noon buffet on Thursday. »

“ Sincexely,

Roland Caster, Direcctor
Navajo Education Resource Center

RC/cre
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Planning Session With Trainers

January 28-29 (Gallup, Window Rock, Greasewood)

Lourine Ruleau
Helen Zongc lowich
Bruce Weston

R. Caster

Elsie Kanyid
Helen Kewpler
Nancy Hyac:t

February 8 (Chinle)

Helen Zongolowich
R. Caster

February 20 (Greasewood)

Helen Zongolcwich
R. Caster

Nava jo Education Resource Center
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77

Training Session

Y

Schedule of Training Session activities, accomodations,
times, dates, reimbursement arrangements. Prepare
brochure for mail out to each member of 6 teams and
facilitators.

Nava jo Education REsource Center

L3N
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Navajo Education Resource Center
Programs for Handicapped Children
P.0. Box 275
Many Farms, Arizona 86503

Dear £ijg

All of us who are planning together for the coming Diffusicn/Change
Agent session are very excited about the quality of the teams that have
chosen to participate.

For our March conferen;e'(March 4-7), we will be staying at the Little
America Motel in Flagstaff. This facility is located on the east side of
Flagstaff just off Interstate 40. |

The Navajo Education Resource Center will provide for all the rooms
and meals. You need only enough money for your expenses to and from che
conference site. Trvavel reimbursement will be paid for one car per team
at the rate of 10¢ per mile. If a tcam plans to brihg more than one
vehicle, pleas< decide teforehand which party will apply for the reimburse-
ment.

Double rooms will be provided and you will be asked to select your
room mate. Should you desire a single room, cre can be provided with
the individual partisipant paying the $6.50 per night differential.

You are urged to bring casual (comfortable) clothing. Check-in
time will be from 1:00 p.m. to 6:00 p.m. Monday (March 4) and departure
time approximately 12330 p.m. Thursday (March 7).

You will need to bring a calendar of your commitments to the March
conference, to facilitate your planning for implementation and training
in your home sciwol.

Enclosed are three articles. Please read these prior to the confer-
ence. It will be more understandable if you ave familiar with the use of
the following terms:

Low Probability Beravicr's (LPB's)
"igh Probability Behavior's (HPB's)
Successive Appruximation :
Reinforcing Event (RE}

-

Navajo Education Resource Center
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The following is quoted from Dr. Lloyd
Homme's new bool.,, How to Use Contingency
Contracting in the Classroom. Research
Press, 1969, pp.18-21. See *

Chapter 3

Grandma's Law and Gther Rules

As stated in Chapter 1, rules of contracting are not entire., uanknown

to the average teacher or parent. In fact, much of contingency contracting
may be summed up in Grandma's Law which states: "First clean up your
plate, then you may have your dessert."

More formally and precisely, we can identify ten basic rules. The first
five refer to the use of the reward in contracting, while the last five
describe characteristics of proper contracting.

Rule 1: The contract payoff (reward) should be immediate. It is of part-

icular importance that this rule be observed early in the game when the

child is just learning about contracting., Initial contracts (see Rule 2) ‘
. should demand a small bit of behavior, then a progress check to see whath-

er the behavior was executed to the contractor's specifications. Then the

reward should be offered immediately., It is important that the presenta-

tion of the reinforcer be contingent only on the adequate performance of

the behavior and not, for example, on the passage of time, Contracting

will go well to the extent that the precision of the performance-r:ward

relationship is respected.

i
Rule 2: 1Initial contracts, shculd call for and reward small approximations.
If the inirial perfo.mance requested from the student is a small, simple-
to-perfoxrm approximation to the final performance desired, no difficulties
will be encountered. If, on the other hand, the performance requested is
too precise, and too difficult for the student to perform, no amount of
reward will help. 1In fact, the major thing wrong with intuitive contin-
gency contracting (as it sometimes occurs in everyday situations-see
Grandma's Law above) is. that the intuitive contingency manager does not
settle for small steps or approximations, The intuitive coutract is like-
ly to say, "Clean your room," rather thoa, "First, put your shoes in the
rloset.'" The intuitive contirgency contyxaet is likely to say, '"Do all the
arithmetic problems at the end of the chapter correctly, then you may watch
a movie." The systematic motivation manager is more likely td say, 'Do the
firsttwo problems correctly, then we will watch a movie for five minutes."
The employer, when he is training new employees always has to reward approx-
imations. If the uew employee were to be rewarded only for cxpert performance .
at the start, he would never obtain the offered reward and would more than
likely void the contract (i.e., leave the job).

* REGEARCH PRESS
Post Office Box 2459, 3t-tion A
Champaign, Illinois 61820 '
This project was supported in part by a grant f{rom the’
Buregu of Education for the Handicapped, U.S. Office
Q of Education whigh is gratefully acknowledged,

ERIC - | < *
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Rule 3: Reward frequentlv with small amounts. Experience has shown (and
there is considerable laboratory evidence to support this) thkat it is far
more effective to give frequent, small reinforcements than a few layge

ones. As Rule 2 indicates, this is of particular importance early in the
game.

Rule 4: The cnntract should call for and reward accomplishment rather than
obedience. Thus, the contract should say: "If you accomplish such 2und such,
you will be rewarded with such and such, not, "If you do what 1 tell you to
do, I will reward you with such and such." Reward fur accomplishment leads
to independence. Reward for obedience leads only to continued dependence on
the person to whom the child learns toc be obedient.

/

4

Rule 53 Reward the performance after it occurs. At first glar.e, this is the
most self-evident of all the rules: first some task behavior, then some rein-
forcing responses or reinforcing stimuli.” The reader may be saying to

himself bty now, 'Why, that's nothing but the old 'first work, then play’
sequence does not occur just once, twice, or three times a day. The task

and the reintorcing events and broken down into small components, so that

the ¢« quence will occur dozens of tiwes each day.

It is striking to note, when one begins to observe the order of events, how
frequently the order is reversed, For example, "Just one more game of

cards" (a reinforcing activity), "then you've got to do your homework" (a

task event). Or, "Stop watching television" (a reinforcing event), "and

carry out this trash" (a task event). The examples illustrate that these
events do not, by themselves, automatically get broken down into small units
and arranged in the correct order. That is the purpose of ‘this book, to demon-
strate the method of correctly managing contingencies.

Rule 6: The contract must be fair, This rule simply means that the terms of
the contract, on both sides of the agreement ("If you will do X, I will do Y¥"),
must be of relatively equal weight., Imagine a ccntract, for example, in which
a teacher says to the student, "If you get all A's throughout the school year,
I will take you to the movizs." This kind of a contract could hardly be
called fair. On the other hand, the teach .'s saying, "If you sit quictly for two
minutes, I will take you to the movies,"” would also be an unbalanced contract.
In this case, theweight of what is offered by the initiator of the.contract
would be immensely greater than theweight of the behavior demanded by the
contract., In general, one must try to relate the amount of reward to the
amount of performance.

Teachers and parents sometimes feel uncomfortable with rewarding the students

"for what they should be doing anyway.' It scems to be somehow immoral to re-
war?! today's child for doing ascignments that earlier generations had to do

y 8 8
"or elsc." But the fact is that children learn better, and morc willingly, if

reinforcers foilow Jifficult activities. We wouldn't say today's cnildren
primarily Lecause of rheir fun velue. The crucial difference is in the time
sequencc of offering them. ¥

Biuie 7: The terms of th: contract must beclear, This means that the teras on
both sides of the agreement must be explicitly stated.  Tor example, an
unclear contract would sa "o a {ew arithmetic problems and thoen we will de
something more interesting.'" A more clearly stated contract would say, '"bDo
ten arithmetic problems correctly and then we will watch the first four minutes
of this Popeye cartouon.'" The child must always know how much performanc. is

E i?:‘cprCted of him and what he can expect as a payofi. «

,.K . ! i

Aruitoxt provided by Eic:
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Rule 8: The contra:t must be honest. An honest contract is one which
is (a) carried out immediotely, and (b) carried out according to the
terms specified in the contract.

Rule 9: The ccutract must be positive. An apprupriate contract should
net say, "I will nc. do X, if you wili do Y." The terms of the contract
should contribute something to the child's experience, rather than take
something away {rom him. Note that often contracts used in the schcol
and in the home are implicitly of a negative type. E.g., "Behave as 1
tell you" implies "You will not get punished if you behave as I tell
you.'" The outstanding characteristic of negative contracting is that

it involves a threat of punishment.

Rule 10: Contracting as a method must be used systematically, Perhaps
the most difficult thing to learn about the luws of contingency is that
they go on working all the time, whether one pays any attention to them
ox not. That is to say, these laws do not hold only during arithmetic
period or the reading lesson, or only during school hours. for that
matter, A reinforcement followihg a bit of behavior will strengthen
that behavior whether or not it occurs during school hours. As one
becomes familiar with contingency management procedures one might ask,
""What is the payoff for the child?" for almost every behavior requested
uvf the child.

N

Once contracting has been established as a motivation management procedure,
it should be maintained, and care should be taken not to reward undesireable
acts. Remember, the best way to eliminate unwanted behaviors is to make
certain thet they are never reinforced in any way; instead, see to it that
in the same situation some other behavior is reinforced, which is itself
incompatible with the undesirable behavior.

What is the payoff for the parent or teacher? The parents and teachers now
using these rules in their management of child motivation find that child~
ren are eager to perform under these.conditions. These children do not

show the timid or aggressive traits of children performing under duress and
coerciun, Nor do they exhibit the demanding and "spoiled" characteristics ot
those who are used to receiving unearned benefits. There is a kind of joy
in their activitiess they seem to have a feeling of delight in their willing
and conscious accomplishment and their well deserved rewards, Observing and
participating in this kind of learning is, in turm, the greatest reward
teachers or parents can experience.
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Contingency Management

Lloyd Homme
éh o
Researeh Department
Westinghcuse.Learning Corporation

Albuquerque, New Mexico
ol
It takes s=veral years of graduate study to made an, operant con-
ditioner. Among other things, the student must learn about operant. con-
ditioning apparatus, about stimulus control, about dozens of reinforce-
ment schedules, ‘and combinations of schedules (Ferster & Skinner; 1957) L
T and about how dperant conditioners are slightly superior to everyone else.
This all takes time, but many people think the time well spent. There is one,
other class of behaviors the operant conditioner is supposed to learn; how
2o disceveg new variables and relac1onships betweenr variables of which be-
s havior iq a funct1on[ In other words, he is supposed to learn how to be a
- sclentist. - ‘ , .
Most of this behavioral repertgiire is not needed by a contingency
* manager. The realizarion of tFis“Hg: made it possible repeatedly to show:«
(Avlen, Buell, Harris & Wolf, 1964; Ayllen & Michael, 1959; Davison,.1965;,
sand Sulzer, 1962) » that a contingency manager (sometimes called a behavioral
- engineer).can be tra1ned in a very short t1me--somet1mes in a. matter of days,
or even hours. * i .
p .
\ That is to say, operant_gonditioning and contingericy management are
not the same thing. Cont1ngéncy management is a crucial bit of technology
dérived from operant cond1tiog1ng, not operant conditioning itself. The
reason tHis distinctiog~i's important 13 that there are people in our
society--parents, teachers, and so on= who ‘have to deal with tremendous
amounts 8f behavior. They have neither the t1me nor the inclination to
learn operant conditiofiing, but they welcome a small bit of technology
which gives them some congrol over wHat is going to happen next: in the
wgrld of thavior{ ,

The examples in this paper are not taken from conventional classroom
situations, but teachers will be able to extrapolate from the simple prin-
ciple’ involved (pay for réinforcing events with task behaviors) directly
to their classrooms. When they do, tHey will get into trouble. The assj
tant pr1nc1pal will want to know what, precisely, the reason. is for the
teacher's children being out on the playground at 10:15 when recess .doesn't
evan begin until 10:30. (That's when. the ‘big hand points to 6, Miss Jones.
That's it--10:3)--whether your whole class got all their arithmetic problems
right or not.)

" - e \
P
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» This project was supported in part by a grant from

P the Bureau of Education for the Handicapped U.S.
Office of Education, which’is gratefully acknowledged.
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Teach irﬁ'Cont ingency Manag@ment
= - y . B Lo . N .
The central theme in teaching contingency management is a simple and
obvious one: The likelihood that. behavior will recur depeads on its conse-
quence. To teach someone to.become a skilled contingency manager, one
simply has to teach-him to take this fact of life Seriously ¢nough to observe
that it holds for all behaviors, for ail organisms, at,all times, and that it
is important even in the case of seemingly trivial bits of behavior, on the
grounds that larger, more important response classes are built from them. As®
a matter of fact, it "seems to be turning out that the difference between an
.excellént contingency manager and a not-so-excellent one is a willingness
/ “to reinforce approximations early in the game. From the examples of con~ |
tingency management given below, it is quite clear that things would not
‘have gone so smoothly wi;hout'the_geinforcement of successive approxima-
.tions to the final behavior the contipgency manager wanted.

.
»

[4

I3 7 I3 a /
Finding Reinforcers . N

The picture most psychologists conjure up when they think of an
operant conditioner working with a child 1s that of ‘an MaM candy dispenser
dressed in a white lab coat. Happily, this ste eotype, if it ever had any
validity, is mow quite old fashioned, quite out of date. ‘ :

The reason for this turn of events may be traced to the impetus given
this area by the work of David Premack. This is not the place to review
Premack's work; suffice it to say that he and others are finding considerable
laboratory support for the elegantly simple notion (Premack, 19654 p. 132):
"For any pair of responses, the more probable one will reinforce the less
probable one.'" 1If the contingency manager takes this principle seriously --
that is to say, literally ~- he will have thousands of reinforcers at his
disposal where he may have had one or two before.

In the practical application of the Premack principle, one usually

doesn't have the time or facilities to define behavior probabilities in terms

\ of relative frequency of occurrence. Thus, the term probability is used in

\the everyday, nenrigorous sense. Children will often announce, without urging,
what their high probability behaviors are at the moment. For examp le,
when a child says, "Let's go fqr(a walk," or "Let's play this game," or when

t he points to a drawing of a particular event on a menu of reinforcing

events (Addison & Homme, 1966), he is informing the contingency manager of
what will reiniorce at that particular moment. T[o strengthen a low
probability behavior, the contingency manager simply calls for an approxi-

mation of it, and then permi*s a short time for interacting with the re-
inforcing event.

4
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Some Instances of the Application of Continggggy/é;nagement with Children

In practice, the contingency manager specifies a series of micro-
contracts which substantively take the-form: '"Execute some amount of low
probab111ty behavior; thenp you may immediately ‘engage in some high probability
behavior for a specified time." N

——

The differential probability hypothesis is notable not only for what
{t says, but for what it does not say. It does net say: '"Of any two re-
sponses, the more probable one will reinforce the less probable ome in middle-,
class or upper-class children'; it does not say: "...in white children'";
it*dces not say: "...in emotionally nondisturbed children'; it does ot
say? "...as long as the S has not come from a different culture. "2 what
is being said is that, "as long as the S 1s an organism, the differential
probability rule will hold. Happily, as the following examples are intended
to illustrate, we seem to be f1nd1ng this is the case.

Three Normal Middle-Class Three-Year-Olds 7/

OQur initial attempt in using the Premack pr}nc1p1e proved remarkably
effective with three exuberant three-year-olds (Homme, C deBaca, Devine,.
Steinhorst, "& Rickert, 1963). The high probability behaviors used as re-
inforcers w8re of the sort generally suppressed by the environment, e.g.
running and screaming. The contracts specified by the contingency manager =,
were of the scrt, "Sit quietly and watch what I do at the blackboard; then
you May-run and scream until the timer goes 'Ding'."™ Althow®h, as it should,

“the technology employed in this initial attempt now looks crude, there can

be little doybt that it was effective.
RN

*
&

Two Children of Poverty

There is no deaxth of authorities to explain how and why children -of
the poor ard different. To ‘find out if they obeyed a different set of be-
havioral laws,™taff members of this department sought out two Negro boys,
five and 'six, of poor families. . It may be argued that these were not ''real'
slum kids, since our town does not have slums, but they were at least poor.

What was most striking to us in this pilot project was the speed with
which these children from a different culture learned middle-class behaviors.
They learned instantly, for example, to knock on a door and inquire, "May
T come in?" when entering the reinforring event area was contingent on this
behavior. They cheerfully fulfilled small contracts of the 1.sual sort: "Exe-
cute some low probability behavier (T<nd anéther letter that luoks like this
one.), and then you may executg some high probability behavior.'" We were
prepared to find that Jifferent high probability behaviors would have to be
used to reinforce these children, bdt £his was not the case. The usual pro-
gram of water colors, crayons (after they were shown how to use them), push-
ing a castor-equipped chair, and so forth, served to reinforce behaviors very
zicely. \

fe
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‘Twenty—Three Adolescents

. Guidance counselors were used toc recruit §é for a"study (Homme, 1964)
of adolescents who were’'high school dropouts or judged by their guidance
counselors to .be potential dropouts. These adolescents had the behaviors
usually associated with street kids. They spoke a hip jargon, some of them
were discovered to be carrying knives, some of them wore their sun glasses
at all times, and s6 on, The low probability ‘behavior for these Ss was
getting themselves through programmed .intructional material in subJects like
arithmetic and reading. HMost af the high probability behaviors used to re-
inforce these were of the conventional sort: time for a break, coffeep smoke,
coke, and so on. However, there were some surprises. For some these $s,
going through a program in Russian proved to a reliable high probability
behavior.~ When this was discovered, their contracts would take a form like
the following: "Do 20 frames of arithmetic; then you may work on Russian
for 10 minutes." This does serve to illustrate that one need now-kmow why

a high probability behavior exiats in order to use it as a'reinforcer. My
own speculation about why street kids' high probability behavior is learning
Russian is that fuzz cannot read messages written in Russian.

The success of the prpject was mainly in terms of the egcnllent motiva-
tion exhibited vy these Ss. After the first week, there were zero dropouts,
and -attendance was virtqally perfect. Absences which did occuc were all ,
accounted for, and ore Rundred per cent of them were made up by working ex-
tra time. And there were no fights. A generally pleasant emotional atmos-
phere prevatled, in spite of the fact that these adolescents were of the
"hard-to-handle" varizty prior to the project,

Four Preschopl Indian Children

-

%

Indian culture of the southwestern United States nas been the sub-
“ject of inten¥ive and prolonged study. The study has been so intensive and
so prolonged that the Indians themselves say that typica] Indian family
consists of the mother, the father, fcur children, and an anthropologist.

i

he ways in which American Indian culture differs from non-Indian
American culture are real and interesting enough to be studied in their own
right. But cultural differences are often used for scapegoat purposes; they
are frequently used to explain the failure of conventional teaching methods.

- To test the feasibility of a contingency managegent system (Homme,
1965a), staff memebers went to an Indian reservation” and set up a ‘one-roon
school with twq areas: one area for the execytion of low probability behaviors;
the other for high probability. behaviors. The Ss the Governor of the Reserva-
tion had picked out for us to work with wére the four children Judged by nim
to be the,least likely to succeed in school. They had brothers and sisters
“who had failed or were failing in school, and they were the shiest of all
the children on the reservation. The low probability behgwiors the contin-
gency managers wanted to strengthen were English vocabulary items {Point to
the horse, and say "horse."), and again the high probability behaviors used
to reinforce these werc quite conventional on®s.

N
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In summary, these preschool Indian children acted as though they were
organisms. Further, by the time the six-week project was:over, tiey were as
noisy and nonshy as children ought t. get. They were seen again about & month
after conventional school had begun: ‘their behavior was aboOt what it was when

we first saw them. Not all changes”are lasting oaes.
v

A Five-Year-0ld Nontalking Retardate

Five-year-old Diana (IQ about 43) is about the size of a normal three-
year-old. When she was first brought to the laborator¢, she had a vocabu-
lary of half a dozen words. Among them was the phrase, '"What's that?'" This
phrase served quite reliably to get action from adults, particularly strangers.
Unsuspectigg staff secretaries, for example, were often heard g ving quite
complete, technical descriptiovns of their electric typewriters. The fact that
Diana had comprehended nothings of the explanation, of course, did not stop her
from repeating the questlon ile” pointing her finger in another direction.

Basically, the same contingency management system which worked with
bright three-year-olds was quite satisfactory to Diana. The differences were
that she was taught to use the menu by getting her to point at some object,
gaving the object immediately appear. For example, if she pointed to a plece
of candy, a piece of candy was immediately given*to herj if she pointed at

* a ball, a ball was immediately rolled to her, and so on. Those familiar

with laboratery procedures (Homme & Klaus, 1962) will recognize this as an
instance of magazine training.

The low probability behavior we set out to strengthen was imitation of
speech. Starting out with the requirement that one sound be approximated be-
fore a reinforcing event occurred, the requirement was gradually shifted up-
wards until the imitation of ten or so words could be demanded before a min-
ute of reinforcing activity was permitted. With this kind of management, her
vocabulary increased to around 200 words. But our chief interest in this
project was.not to see how much behavior we could install; it was rather to
s2e whether contingency, management would be effective in the case of a defec-
tive organism. It was.4

&

A Blind Sixteen-Year-Old Inmate of a State Mental Hospital

On first coming into contact with corn agency management and the
Premack principle, students of behavior usually ask, '"How do you find high °
probability behaviors?" The answer Is, "Let the S tell you.'" The more
experience we get in this area, the more we are inclinekd to think that S :
will always do this. He may not do it verbally, but he will find a way.
The following contingency management interaction is illustrative,

When the contingency nanéger first saw the S, she was sitting quietly
on a ward of a state mental hospital. Her chair was against one of the walls,
and che was staring straight ahead through sightless eyes, just as’she had
been doing most her waking hours for the eight years she had been hospi-

' -
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talized. What were her high probability behaviors? There appearcd to be none.

But when the contingency manager walked over to her and spoke, she indicated
what at least one of them was. She seized his hand and smélled the back of
its To condition verbal behavior, the-contingency manager simply withheld
his hand until some ‘approximation to an acceptable’response to the command,
"Say X," was executed (uhere X was some word or phrase). Immediately after
the patient verbalized, the contingency m@nager would give her his hand to,
smell for a few seconds- . .

With this kind of management, within an hour, the contingency aanager
had reinforced suffzciently so that the verbal rate had increased con51derab1y.
The hospital's clinical psychologist interne remarked that the patient had never
talked. so-much at one txne since she had known hexr.

%

1chotherqgg_» The Teaching,of Self Managgment of Conxing ncies

The Premack principle mzkes no mention of who should; manage ‘the con<
tingencies between high and ‘low probability behaviore. This leaves the way open
for the possibility of the S' managing his own contingencies. 0f course,
it is assumed that Variables which mairtain the ccntrolling response (Skinner,
1953) are to be-found in the external envirorment, Another assumption ot this
kind of psychotherapy is that covert operants, which I have called coverants
('kuh-verants") obey the same laws-as.overt operants (Homme,1965b; Hormme,
196f). Pertinent to the present topic is the pioneering work of Bandura and
assdciates (e.g., Bandura & Kupers, 1964} on self-monitoring and self-rein-
forcement. How much of this kind of technology can be taught to children is
simply unknown at the present time, but the possibility exists that sgme ex-
citing new developments are in storelfor(fhose who are willing to expgriment.

™
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Footnotes

-

1. Lloyd Homme, personal communication, 1966.

2. Obviously, the ommision of such qualifigis has direct relevance to’
Masling's incisive commens about training of clinical child

- psychologist (Newsletter, 1964, V, 2).,

£

3. An account of this project is also given in the film, "Teaching
English Vocabulary to Preschool Indian Children at the San
Felipe Indian Reservation."

" Lo .
4. This project is described in more detail in the film, "Teaching
Verbalization by Contingency Management."




TRAINING TEAM RESPONSE FORM

(Check those items which apply)

F - Date
~ Name '
Agency
Dear Miss Ruleau:
1 am aware: ' , -
' - ( ) that the co?ferehces,%ill be task oriented,

a

( ) that we are committing ourselves to implement contingency
management in the classroom of the teacher member of our
team, -

s

: () that we are committing ourselves to trafn three other
. ' ) _ teachers in ouy schqu to do likewise,

-

( )  and I still want to participate.

< Cgﬁmenfs, Questions: -

\

fignature:

-~

.Signétpre of your School Superintendent indicating his approval of
your participation in this program (Food, lodging and travel expenses
) to be provided by the Navajo Education Resource Center).

School Superintendent

Navajo Education Resource Center
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PRE-TRAINING COMMITMENT, 5
- Date:
Nam; of Teacher:
Scﬂgd;: - ’f - Phone:
District: ‘
Age Range of Students: Special Education Classificatio;:

ﬂome‘Address: .

>

Zip Code:

' . . ‘ %
* .As part of my involvement in this training program in Contingency Maﬂ%gement,.
'I agree to implement the procedures ljsted below with all of my students fo: 20
school days. (Success criteria: At least six students, or total class, for at
least 16 scgool days). s .

N

My room will be arranged to include a specific task area and a specific re-
inforcement area.

>

N . o
A menu (e.ge., 3 list, a poster, a g;oklet) of available reinforcement activi-
ties will be made available to the ‘students. ¢

The students will be involved in selecting the activities for the reinforcement
area. . ) L

Non-verbal signals will-be established for: work in progress, help needed,
task completion,~and for returning from the reinfarcement area to the task area.

0

A pattern of task/reinforcement cycLiné will be re}eated throughout, at least
607% of classroom time: .
a) The students will be assigned appropriate task;

b) Upon signal from student that his task, is cémpleted, his work will be
checked by the teacher or aide for acceptable quality;

c) If the work is completed satisfactorily, the teacher or aide will dismiss
the student to the reinforcement area (RE area);

d) Dismissal to reinforcemen{ area will be contingent on task completion
rather than passage of time;

e) Upon a pre-arrangéd signal (e.g., timer bell, light flick, efc.), the
students will return to the fask area and begin next tasks

A

Signature of Teacher:

(Make two copies: One for teacher and one for training agency).

ERIC

S IRPIN
Navajo Education Resourae'ddhter'
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s ‘ .
POST~-IMPLEMENTATION TEACHER STATEMCNT ;t;-
Y -~ '
. Name of Teacher: ' Date: % !
. : : ; - .
School District Address: . o Number of Students '
- : in Classs, .
. i “ . B
Zip Code

As part of my involvement in this trainlng program in Contingency Management,
1 implemented the procedures~listed below with of my students for
school days. , (Success criteria: ‘At least six students, or total class, for
at least 16 school days). i : : “
A Y
1. My room was ar¥anged to inglude a specific tack area and a specific rein-
forcement area.

.
[N 2

¢

‘é\ N

-

%3 A menu (e.g., a Rist, a poster, a booklet) of available reinforcement
7 activities was made available to the students. ,

. . 3
3. The student;\§ere involved in selecting the ac.ivities for the reinforce-

ment area,
~ N

4. * Non-verbal signals were established for: work in progress, help needea,

task completion, and for returning from ‘the reinforcement area to the task
areas

LY

’ .f«
5. A pattern of tasklreinforcement cycling was.repeated throughout at least 607

of classroom time: e

a) The students were assigned appropriate task;

b) Upon signal from student that hi. task was complgted, his work was *a,
checked by the teacher or aide for :cceptable quality;

c) If the work was completed statisfactorily, the teacher or aide dismissed
the student to the reinforcement atrea (RE area); ‘
b}
d) Dismissal to reinforcement area was contingent on task completion rather
than passage of time;

A e) Upon a pre-arranged‘%ignal (e.ge, tim;r bell, light flick, etc.), tbhe
" students returned to the task area angd began next task.

-

)

Further Comments:

Signature of Teacher:

("nke two copies: One for teacher and one for training agency).

EKC , ¥

wll Toxt Provided by ERIC

Mavaie Educatinn Resource Center

-
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Name of Teacher

OBSERVATION CHECKLIST
v <

Date of ObserJation )

v

;  Name oﬁ&pbsefver

93

Name of School

Address of School .

Phone Number of School
Name of School District

Grade Level
-

Is a teaqhe? aide assignéd to this class?

1.

2.

b

.Comments of Observer:

I

Is room arranged in two areas:. '
1) Task Area ¢ ‘ !
2) Reinforcemcﬁt Area

Is a reinforcement event (RE) menu available
to the students?

Are non-verbal signals for (1). werk in .
progress; (2) help needed; (3) task
completed being used:

«by the student? |

-by the teacher? ., -

Parts of cycle observed:

~Student is assigned task?

-Student signals completion of task?

-Upon signal from student, teacher (or aide)
checks student's work?

-Teacher {(or aide) dismisses ‘student to
reinforcement area (RE Area)?

-Student goes to reinforcement area?

-On non-verbal signal, the student returns
to task area and begins next task?

Portion of Déy'
" DIRECT OBSERVATIONS
Yes

()
)

Special Education Classification

()

N
N

LN~
[ o Nt -

o~~~ ~
Nes? N

Signature of Observer: ° !

Title of Observér:

Make two‘ copiess:

EKC

wll Toxt Provided by ERIC

Navajo

One for teacher and one for IMCLE.

Education

»
4

ResourceAanrer



OBSERVATION GUiDE

.

1. -a. Task Area = functiondlly separate arrangemern! . . .ure used

by scudents for working bn dcademic or other Juwe nts made
by the teacher. :

be Reinforcement Area - area(s) where children go after completion
of assignment to engage im self-chesen reward activities. Separa-
tion may be made physically by divider, such a: cabinets or
bookshelves ér may be a less definite (1nvis1b1e line) according
to function of the two areas. )
2. RE Menu -a list of activities or privileges from which the
‘children can choose for their -FREE TIME. May be posted as
,a chart, on blackboard or available as a handout to each'child.
3. » Signals - é . ' : \
a. desk signals - work in progress; help_neededf task completed;
raised hands. ‘ '

4

<

* be signals for return ;o task area =~ bells, lfghts, tfﬁer.

. .ABn~-verbal means it does not involve spoken statements,‘such as
'"™ow it is time to return to the task area."

~

'R . Cycles s an amount of time (from 15-30 minutes in length) which

is div ded int parts: first a task portion and then a rewgﬁd
portion: Upon\completion of the assigned task, Student is h
excused to partic in a- self-chosen ‘reward,

. . N i .7
n ¢ ™~ , ;

EXAMPLE -} 3 S

Aol Ly

A 20 minuééﬁézcle may be divided into 10 minutes for task completion
-and- 10 minutes for reward activity. At end of 20 minutes, children,
.are signa.ed back to begin a new 20 minute task/reward cy.le. :

) ﬂ : N

.

. v .
: ¢ Wt
. . i)

5 Navajo Education Resource Center
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SCREENING LETTER CHECKLIST -

¥ b

: N GENERAL CONSIDERATIONS . . /

\

Y
g

-= To be mai%ed only to those who have replied to the initial letters

b r ' .
-- Allow one month between mailing and deddline. &

-- Include a detailed list of project objectives.

)

| N
-« Include an individual response forme ' J

J ‘ "
— 4

SCREENING LETTER

B

. £
SHOULD CONTAIN: - “ '

’ - #/% | ~ % B

. . ' Vi N o
., == Exact date and site of the training conference. . o ' L

-- Information on t.e activities and objectives of the training conference. »

ol e "

4
-- Spell out the nature of the Change Agént Teams commitment to
train and facilitate the implementation of six (6) other .teachers.

-- Information on the activities and ob3ect1ves of the Spread of '
Effect Conference. , : >

-- Information on what expenses the Change Agent Team's di;Erict .
might bear. EXAMPLE: Substituteepayffor time auay from the district. .

-- Include date that teams will be notified whether or not they
- -were selected to take part in the project.

1

e

) . Navajo Education Resource Center



¢  RESPONSIBILITIES OF THE TEAM
7 _ AND THE IMCSE

[y

Responsibilities of the training team?

-

1.0 To bring to the idea Diffusion Conference, January 14-17
' 1973 a. team from your district composed of the following
persons? -

1.1 A special edgcation teacher

1.2 A psychologist or pupil personnel worker

4

1.3 An administrator

The psychologlist and/or the administrator should have
consulting or supervising responsibility for a minimum °
. of 14 special education teachers and/or regular education
N teachers who have at least one child with an identifiable
learning handicap.

e

S 2.0 To implement Contingency Management in the classroom of
. the teacher membér of your team immediately following
. the January Conference.

3.0 To select and train six special education teachers and/or
regular education teachers who have at least one child with
an identifiable learning handicap to implement Contingency
Management in their classrooms. The implementations are to
be: effected by March 1, 1973.-

4.0 To .facilitate and ‘assist in evaluating implemeritation of
Contingency Management in the classrooms of the teachers
trained by the team.

5.0 To participate in -a Spread-of-Effect Conference, April
. 8-10, 1973. .
6.0 To send originals of the following evaluation data to IMCSE:

%

;6.1 Completed?Pre-Training Commitments for each of the teachers
involved in the training by February 1, 1973.

6.2 Completed PrerTraining Observation checklists for each
of the classrdpms of teafhers involved in training by
Februery 1, 1973, i

: _')
1

g
Névajo Education REsource Center
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6.3 Completed Post-Implem;htation Teacher Statements.
(To be filled ovt by the teachers four weeks after
beginning implementation), by April 1, 1973. .

6.4 Completed Post-Implementation Observation Checklists
by May 15, 1973.

Responsibilities of IMCSE:

1.0 To hold an Idea Diffusion Conference, January 7-10, 1973
to prepare the teams to implement and train others to
implement Contingency Management in the classroom.

&

2.0 To hold a Sprcad-of-Effect Conferenée, April 8-10, 1973
to facilitate rthe sharing of ideas, problems, solutionms,
suggestions, etc. .

3.0 Tn cover the cost of food, lodgings, and transportation
to and from both conferences.

4.0 Provide up to two days of consultant help in your
district. .
5.0 Telephone contact avﬁilable.

6.0 . Supply evaluztion materials and masters of task sheets °
and bandouts. :

'y
Ravajo Education Resource Center
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NAVAJO EDUCATION RESOURCE dENTER
"Programs for Handicapped Children
P.0. Box 275
2 o . Many Farms, Arizona 86503
CONTINGENCY MANAGEMENT - TRAINING SESSION
Reborting Session
iy May 13-14, 1974
Flagstaff, Arizona
Mo?day, May 13, . T
12:00-1:00 Check in: Lunch
1:30-1 3245 Welcome, Instructions (L)
1:45-2:30 Communication Activities (L)
2:30-2:245 Coffee
2:45-3 245 Evaluation of Diffusion Model
3:245-4:30 Role Group Interaction
6:30-8:00 Awards Dinner
Tuesday, May, 14.
8:30-81:45 Set up for presentations
8:45-9:15 Presentations: Tuba City-Boarding Schogl -~
9:15-9245 Teec Nos Boarding Sch901
9:45-10:15 Chinle Boarding School
S 10:15-10:30 Coffee Break
10:30-11:00 Leupp Boarding School
11;00-11;30 Chuska Boarding School
11:30 . Project Summation
k- ¥ El .‘J

Navajo Education Resource Center
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IVe TRAINING SFSSION

EARLY CHILDHOOD IDENTIFICATION OF HANDICAPPED

The need for early identification of children who will become
handicappéd learners is as apparent with Navajg children as with any

other ethnic group.

N

To assure detection of low skill areas which may develop into

-

learning problems it is necessary to prepare teachers of entry level

classes to recognize problems in their early stages. On the Navajo

Reservation, early childhood classes in BIA schools will refer to

-

beginners and first grade classes.

The initial effort to develop awareness of the need for earfy
detection of learnifg problems was done through a training session of

forty teachers from classes described above,

¥

The teachers were sensitized to the nature of learning problems

T
Eeo g
Navajo Education Resource Center p
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through‘selected motion pictures. They were taught how to quantify

child performance by using selected commercial measuring instruments

i
¥

approved for teacher use.

For four days the teachers participated in" large and small group

L

activities as they developed skills in detecting cénditons associated
with learning difficulties and methods of determining the intensity of
the problem. %

In this brief period, little time was: spent in prescriptive
activities or methods to'be used as specific remediation activities.
This was not the original objective nor was there available tige. However,
it is recommgnded that this be the folloyjup topic for this group of
teachers.

Assessment instruments that the teachers were instructed with

were: Peabody Picture Vocabulary Test, Peabody Individual Achievement

Test, Key Math Inventory, Valett Develoymental Scale, and Perdue

Navajo Education Resource Center
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Perc;ptual Motor Inventory. Sessions were also conducteq with‘the
Weschler Intelligence Scale for Children and the Illinois Test of
Psycholinguistic Abilities to illustrate their relevance and role in

child assessment.

The following are objeqtives and rationale of the Training

Session.

EARLY CHILDHOOD IDENTIFICATION OF HANDICAPPED

Objective:

To sensitize teachers to the existence and presence of handicapped
children in regular classrooms in order that three things occur:
1. They will search out and find children with learning problems.*
Lo

2, They will accurately identify the problems.

3. They will adjust their teaching styles to accommodate the
child with different learning styles.
*different rates and styles of learaing.

‘S
3

Navasjo Education Resource Center
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. Underétggg the problem--and then adjust the learning experience.

- - i ,
Englemann (1967) called attention to the need for expressing learning -
deficiencies to the teachers in such a way that the deficiencies

have meaning in terms of anticipating'correction through specific

educational experiences.* ) ‘

e communication process between diagnostician and teacher is

s L]
not effective. Fine (1970) expounded on the irability of even expert

diagnosticians to agree among themselves on a common set of terminclogy,

thereby further inhibiting the communications frocess between themselves
L J
and the classroom teachers.

Teachers can accurately identify learning problems. Myklebust

(1971) who developed an instrument for the detection of learning
gitoblems in the third and fourth grades, reported that his investigation
showeu that classroom teachers can detect and properly classify learning
disabled children and thereby replace the psychologist as the initial

diagnostician.

The evaluation should change the teaching approach. L?vitt
{1971) in d:scribing his proposed method of assessment of children
with learning problems, stated thai, "the end product of an evalsation
should be to present to the referring agent (ceacher) information
that can be immediately transmitted into programming procedures, (classroom

lessons)."

Navajo Education Resource Center
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Diagnosis by direct observation leads to more direct remediation.

Lovitt (197f)valso emphasized that wher diagnosis and treatment are
based on direct observations of classroom behavior time is spent in
treatment of explicit behavior rather than what is frequently a fruitless

search for parallel and unrevealed behaviors.

Teachers can compile individual behavior analysis. Haring and

Ridgway (1967) studied 31'variaples used in screening children for learning ' .
~

disorders and concluded -- "it appears tiat individual behavior analysis

done by teachers may prove to be-a more effective procedure than group

testing in identificatiom.

T
)

Navajo Education Resource Center
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The Functions of Diagnosis

T&ihelp the classroom teacher identify children with learning

. problems.

Identify the Child

\ .

\
To help the classroom teacher indicate more readily, the

specific aspects of the schoaql problem requiring attenticn.

“a

Identify the Specific Problems

To permit the classroom teacher, or receiving specialist, to .
address himself more efficiently to the resolution of the
specific school problem as observed in its natural

surroundings.

i Identify the Resolution

.

Re-developing strategies by. instruction can be focused on .
learning deficits in order that the identified problems

can be minimized.

C ‘' Navajo Education Resource Center
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BUDGET

Salaries

BIA Resource Coordinator (GS-12)  $16, 682

Secrefary (GS-04) - 6,882
$23,564
4 . . ]
Employee Benefits (9%) . To2,121°
Indirect-Costs (9. 5%) | o 2,440
Supplies & Materials . 2,000 1
Office Supplies 4 ‘e
Postage ‘ .
- Telephone . s
Xerox ’ .
Travel
Project Director ¢ 6,000
Regional Adv. Committee 2,000 N o
SWRRC Consultants ' : 2,000 , T
) "o 10,000 !
,Contr,a.i:tengervices ' |
Printing ‘ 4,000 !
, Computer Services ¥ 3,000 . I -
. / N . A 7, 000 i
. \ . o .
Consultation Services P : 000
& !.‘z}ﬁ *
\ TOTAL $50,125

]
v
+
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CHAPTER VIII

MONTHLY PROGR.:SS REPORTS AND OBJECTIVES
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ACTIVITY LOG:

8/20

8/21

8/22

108

SOUTHWEST REGIONAL RESOURCE UNIT

Programs for Handlcapped Children
Navajo Division
P.0O. Box 275
Many Farms, Arizona

PROGRESS REPORT
August, 1973

' ~

Conferences, BIA Office, Albuquerque.

Bob Hall, Max Harriger, Georgz Holt, Frank Hall.

Conferences, Planning Sessions.

ONEO Headstart Staff Orientation Workshops.

Richard efre, Barbara Waters, Donna Guilliams,
Elizabeth Murphy.

;oA

Conference and Planning Sessions, Window Rock.

Laurine Ruleau, Education Specialist, Navajo
Area Office.
Escablish Contact with Abraham I. Tucker, Deputy
Assistant Area Director. N
Attend Early Childhood Education Planning Meeting,
Chinle Agency.
Participants:

Harold King, Prinipal

Bessie Amiri, Teacher’

Jean Combs, Principal

Robert LeFlores, Acting Education

Program Director

Winton Darrow, Social Services Office

Beaulah Pittman, Te~nher

Ray McGilbary, Pri.:ipal

Laurine Ruleau, Education Specialist

George Holt, BIA Program Developex

3

P

Navajo Education Resonce Center

e {

1
Ay



8/23

8/27

8/28

8/30

2

1

Participate in Planning Session for Pr0po§a1
for Deaf/Blind Services. Visit Facilities for
Trainable Handicapped program, Leupp, Arizona.

Participants:

Kirby Jackson, School Superintendent, Tuba City

Dollye Lawsons, Teacher

‘Mrs., Studebaker, Teacher

Lyle Vice, Principal

Jim Lepich, Professor, N. Ariz. Univ.

Bill Blea, ' Program Coordinatbr, Deaf/Blind
Institute, Sacramento, Calif.

Laurine Ruleau, Education Specialist

George Holt, BIA Program Developer (

Participate in 2 Tra1n1ng Sess1ons, ONnO Headstart
Staff, Shiprock Agency. Seventy aides, teachers,
bus drivers.

- -2

Eugene Gueritl, Agency Pr1nc1pa1
Arnold Yazzie, Child Development Spec1al1sL

Training team consisted pof: Barbara Walters, SWRRC,
Rudy Lujan, oWRRC, and Roland Caster, BIA coordinator."
Participate in 2 Training Siassions, ONEO Headstart
Staff. Crownpdint, Eastern Navajo Agency. Seventy-
three aides, teachers, and bus drivers.

Interpretors were: Mary BeGaye, teacher, and'.

Amos, Slcan, Social Services Office.

Donna Cousins, Agency Headstart Principal
Jay DeGroat, Cnild Development Specialist: -

Training Team, same.

Conduct Training Session, ONEQ Headstart Staff;
Many Frams Junior High School, Chinle Agency,
Twenty-seven aides, teachers, bus drivers.

Bjll Dalton, Acting Headstart Principal.

o - ' v
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8/31

110

£l

Attend Adminstrative meeting for Chinle Agency Staff.

‘Participants:

Paul Hand, Agency Supeérintendent
Cleveland Millér, Chinle Administrative Staff
Robert LeFlores, ‘Actirg Educ. Program Dir.
Rex Meyer, Director Plant Management
John S*evenson, Pr1nc1gﬁ1
"Rebecca Dotson
~  Edwin Charley
Orna Frazier W !
Marvin Puckett, Special: PrOJect Administrator
Harold'King, Principal
Jean Coombs, Principal
Ray- Ferguson, Many -Farms High School
Glenn Harris, Principal .
Mr. Griffiths, Many Farms- High School
Ray Mc Gilbary, Principal
Lonnie Farmer, Title I Director, Nazlini

i

Navaig ¥ .
Jo Fducation Resource Center
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SOUTHWEST REGIONAL RESOURCE UNIT ' 111
Programs tor Handicapped Children
ttavajo Division
P.0. Box 275
Many Farms, Arizona 86503

- October 1, 1973

PROGRESS REPORT
September 1673

"OBJECTIVES FOR SEPTEMBER

Establish office, arrange for space, equipmefit, supplies,
communication service.

4

< Conduct on-site-visits to existing Special Education
units. "

- Hire Secretary.

Meet area educators and establish communications. ’
]

Develop plans for implementation of objectives.

ACTIVITY LOG

Conference with Instructional Supervisor, Olieta
Wilson and Lorraine Ruleau, Many Farms Junior High,
Title I Specigl Project.

Attend area Superintendents méeting.
. Set up evaluation activities, Teec Nos Pos.

Attend planning session for training workshops
ONEO in Albuquerque. )

\

Conference, Dillon Platero. .
Planning Session with Ernest “Ingraham, Ft. Defiance.

Conduct site visits to:
' St. Michaels Elementary and Secondary
Chinle Boarding School
Teec Nos Pos Boarding School
Greasewood Boa.ding School
Many Farms High School Boarding School

NARRATIVE

Vi
Office space has been designated and occupied. All

Navajo Education Resource Center
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t

furniture requested has been provided except secretarial
desk and electric typewriter. Electric typewriter will
be rented from office funds and desk will be provided
: next month. Telephone and mail service‘established.
Materials and supplies on order. Secretary hired.
Planning meeting with ONEO He&dstért program
sta.f will bring about staff training sessions :
in area of handicapped'child; It is anticipated

LN 4 <

that this office will become direétly involved in

.

some of those activities. ’
Planning session with Ernest Ingraham, Ft.
Defiance Agency, resulted in a scheduled in~service

training session by this girector with Special

v

teachers, Aides, and Counselors of that agency. i : ‘;\ .
There is a request to proyide follow-up assistance

on a regular basis. No commitments have been made
t '.!‘
pending determination of availability of outside

assistance from IMC personnel. Project funds
N . F
provide for some consultant services and can be

~n s

-~ et

utilized here in part.
Planning session with Teec Nos Pos staff as

result of request for testing services. Arrangements

.

are being made to fill this request.
- AY

)
E T(j ' #Navajo Education Rescurce Centexy .,
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Site visits were conéﬁcted in five schools
including conferences with staff and administrators.
Defin%te needs as well as strengths were observed and
consultant assistance offered. Traveling to date has
been- centered in the Shiprock, Ft. Defiance, Chinle-’
Agencies. Concentration on Leupp:Tuba City Agencies
should be done in October.

Site visits bring attention to unit% that can
benefit from immediate and direct assistance. Such

¢ |

assistance will likely be necessary before units begin

functioning as special instructiomal units. There will

be significant need to provide direct and probably

individual assistance. to some of these instructional

e

personnel. At this time, this regional office is

not tooled-up for such intensive service. Tt was
also apparent that some classroom units were function-
F

ing as efficiently or more so thanicomgarable class-

’

rooms across the cpuntry.
Site visits have thus far revealed:

N . N L3
Diverse evaluation procedures, sometimes

practically totaliabsénce of forwal evaluation.
L

1]
Broad range of students placed in classes,
meeting instructional needs of students becomes
quite a task for the teacher.

$‘
.

~ .

-
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Need for standards for programs defining types
of programs, goals/objectives, philosophy,
placement procedures, evaluation, enrollmenc,
inclusion.and exclusion criteria, class
organization 5rocedures, funding criteria and
schema, and base line instructional material
needs.

. ,
Different interpretatien, from Agency to Agency,
on level of enrollment in Resource Room programs
as dictated by Title 1 approval committee. Some
Resource Room programs are attempting to struggle
with 52 students while others cut off at 30.

A suggested approach would be to include a
Special Education person in the Title Committee
or refer all Special Education proposals to

the Area Specia}'Education office for final
revision and approval.

Meeting with Area Superintendents resulted in

2

request from them for Regional Office program narrative
defining areas of assistance and service. This is

¢

being accomplished.

PROPOSAL OBJEGTIVES
Non-approval of the IMC component of this
Regional Off%ce plan will eliminate that progfam
objective or call for a different design bused on
g sdrvices that.;an be.obtained from Greeley, California,

or Utah IMC units.

In conferences, the preliminary survey has

broached to stimulate input as well as interest. 2
{

Nava jo tducation Resourxce Center E {i
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All questioned related to previous survey/census
activities but were unaware of results on\where
information was submitted. It is suggested that this
6bjective be looked at in detail in light of non-
lébeling thrust and categories to be included,
criteria for category inclusion, .-documentation

for inclusion in category, procedures recommended

for number estimation, and possibly source of funding
where additional perso?nel might be needed.

Plans are noe operative for model program
identification and information dissemination
processes. Through cooperation with Lorraine Ruleau,
a committee of Area Special Educators has been
appointed to design and draft @n illustrated
manual that will deal with all phases of the eska-
blishment of servic:s via the Resource Room corncept.
The Greasewood and Chinle elementary rooms will serve
as visible models while a Professional staff Y
photog:-apher based at Greaswood will provide
colored photographs that will illustrate every concept
emptfasized in the manual. Thi; Resource Director
will chair the organizational meetings which

will be conducted bi-monthly.

-
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OBJECTIVES FOR OCTOBER:?

Participate in contractual activites for
establishment of: Deaf/Blind work at Leupp.

Conduct on-site visits at Leupp=Tuba City
’ Agencies.

-+

Conduct Resource Committee sessions.

Conduct workshop, Ft. Defiance.

]
Establish communication with Arizona State
Department of Education, Special Education
Office and ultimately public schools on reservation.

Assist student evaluation activites Teec Nos Pos.
|

Establish communications with Social Services
Agencies and Vocational Rehabilitation offices.

¢ Navajo Education Resource Center
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SOUTHWEST REGIONAL RESOURCE UNIT
Programs for Handicapped Children
Navajo Division
P. 0. Box 275 i .
. Many Farms, Arizona 86503

Novémber 14, 1974

PROGRESS REPORT
October 1973
OBJECTIVES FOR OCTOBER: 4

Participate in contractual activities for establishment

of Deaf/Blind work at Leupp.
¥

Conduct on-site visits at Leupp-Tuba City Agencies.

) '
Conduct Resource Committee sessions.
Conduct workshop, Ft. Defiance,
Assist student evaluation and activities Teec Nos Pos.
'Establish communication with Arizona State Department of
Education, Special Education Office and ultimately public
schools on reservation.
Establish communications with Social Services Agencies and
Vocational Rehabilitation offices.

ACTIVITY LOG:

Conduct workshop with Ft. Defiance Ageucy upecial teachers
and .ounselors.

Conduct evaluation activities at Teec Nos Pos, plan training
sessions with Teacher Corp Administration.

Estabfish communications with Kennedy Foundation project at
Nava jo Community College. Coordinate {ield projects.

Finalize contract with Northern Arizona University for
Deaf/Blind Services: Phase I, 1973-1974.

Conduct Resource Room Committee meeting, Greasewood.

Develop plans and commitment of services for Headstart work-
shops to be conducted November 19-20, «nd December 4-6.

[ERJ!:‘ Navajo Education Resource Center 4
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Establish communication lines with Navajo Health Authority
_ and Ft. Defiarce Mental Health Services.

Conduct staff conference at Many Farms High School.
Conference with Southwest Regional Resource Center.
Conduct site visits to:-
Toyei Boarding School
- Kayenta Boarding School
St. Michaels Schocl for Handicapped Children
Sek up conference with Dr. John Potts, Director of Special

Education, Arizona Departmgnt of Education.

NARRATIVE:
!

-

Through conferences with Dr. John Potts and Dr. Richard
Petre it was learned that the Arizona Department of Snecial
Education will conduct an incidence study in the Arizona
Public Schoois simila; to the desig; used by New Mexico.
Through future meetings with Dr. Potts the number of Navajo
students to be sampled will ?e determined. 1If a statistically
significant number of Navejo students are tg be used in the
sample, this Resource Center should become involved and regot-
iate for the Navajo results to be polled from the sample for
use yith reservation planning and projéctions.

* &

This information would assiet in the objective for a pre-
liminary needs sucvey. This will also assist in developing
the objective for a design for fc'ure services.

On-site visits continue to reveal vital informaticn re-

levant to the ératus of programs as pertaining to physical

properties, sLudent placement and services, and local

philosophy.

Navajo Education Resource Centerx
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The first meeting of the Resoﬁrce Room Committee was
conducted and is generating positive feedback. " This committee
will provide the vehicle for the hevelopment of '"diagnostic/
presériptive" "resource roém"fstructure. They will design the
coﬁponenté, chart the organizational strategies and produce
a finished product that should‘be appropriate for widespread

' oy

distributiép. This is an activity of the model room objective.

. &
The Search component of the Deaf/Blind program was final-
i N

ized with the contractual negotiations of October 15-18. Ten
case finding aides and‘a project director will be employed by
Northern Arizona University to begin Januar; 1, a house to
house search}fér‘qualifying children.

Beginning in November the séco;d,phasg of the project
will be wrftten and Begotiated by Northern Arizona University
staff, the Director 6f Special éddcation, N;vajo Area Office,
and the Director of tge BIA Resource Cen£e§, This phase will: =
design the education service‘forcthe‘anticipated 7-9
children. | ‘

Continued service is being réndered to the ONEE) Headstart;
program. It is felt that the headstart admi istration is

making a signiflcant effort to "omply with the new Federal re-

gulations and maklng appropriate use of existing resource in-

~

>

cluding the BIA Resource Center.

Navajo Education Resource Center E_}’g
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OBJECTIVES FOR NQVEMBER:

i

3 ES
" N

Confer with Consultants to determine what services can be
provided to the Reservation area.

Develop plans for interaction with State Department of
Special Education Incidence Study.

3
.

Assist in Héadstart workshop for staff training.
» C )
Finalize Phase II of Deaf/Blind Qrgposall : o

Develop packdge for use in community education efforts with
Navajo Community College personnel to be presented in tribal

’,

council meetings, . - . )

ST

o

Navajo Education Resource Center
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v SOUTHWEST REGIONAL RESOURCE UNIT X
Programs’ for Handicapped Children >
‘ Navajo Division
P.0. Box 275
Many Farms, Arizona 86503

December 12, 1973

PROGRESS REPORT
November 1973

OBJECTIVES FOR NOVEMBER:

Confer with Consultants to determine what services can be
provided to the Reservatipn area.

Devgléb plans for interaction with State Department of
Special Education Incidence Study.

Ve

. Assist in Headstart workshop for staff training.

Finalize Phase II of Deaf/Blind Prépesal.

Develop package for usie in community education efforts with
Nava jo Community College personnel to be presented in tribal
council meetings. )

ACTIVITY LOG: N

%

Team visit (Sam Barrone, Gordon Gunderson, George Holt,
Laurine Ruleau) to programs at Kayenta, Leupp, and
couference with Dr., Sam Bliss, Flagstaff.

Conference with BIA Central Office staff, Albuquerques,
(Max Harriger, Frank Hall) and corsultants (Norm Jensen,
‘Dave Passorell, Jenean Matney, and Bruce Wgston) to explore
services to reservation area.

Conduct on-reservation tour with consultants and specify
types of consultant service input.

Attend PSIP Training Package workshop, Dr. Larry Holcomb.
Meet with Arizona Special Education State Office staff

(Dr. J- Potts, Karen Davis), explore Navajo inclusion in

]

121
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. State incidence study.
ssist workshop presgntatlun, Headstart, ONEO at Ft, Deflance.
Sessions conducted by Dr. Keith Auger.
Conferences with Abe Tucker, Laurine Ruleau relevant to BIA .
iavolvement with State Incidence study. i
4
Conferences with Navajo Eduéation Agency relevant to
participation in State Incidence study.
Develop design for Navajo incidence study with Navajo -
‘Fducation Agency. \ '
Finalize Ph‘-g I1 (program component) of Deaf/Bllnd proposal
with Northern Arizona Unler51tsttaff\
Conduct workshop session with Ft. Defiance special staff and
counselors at Tohatchi. ‘ w/{
-
Demonstration of Talking Page unt' rn classroom ac;1v1ty,
«Toyel Boarding Schbol. *
Y " . }
Submil proposal to IMCSE, Los Angeles to become affiliated
as an assnciate center. ' '
\ - - M * -.' .
Site Visits: 'y & -y
. k) \
Kayenta Roarding Scheol
' St. Michgels School for Handicapped
Crownpoint Boarding School
- Tohatchi Boarding School
Many Farms Elementary Public School
Kinlechee Bearding School
Leupp Boarding School
A
Mike DIV
Highlights of the month cent~r around three principal
activitices; meeting with consultants, state incidence study,
an  Jvadstart workshop.
<X The meeting with the four consultants opened many avenues
of service designs that can be developed in reservation
senovls,  While no immediate manpower was committed on be-
hall of Lhn consultants at th., time, it is expectew that \X
<o pan be genenated from them during the spring time - [rame C
P ,
gt
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when speciéic training agtivities are gcheduled.
¢ ‘- ' -
Some of the recommendations made by the consgjtants

which can be readily implemented in this network desigh
k;e: "Chaﬁge Agent Model" for teachér training, PSIP ~.

trgining package, Associate IMC affiliation, structural

i : ~

design for network service centers, and Performance Service ’ .
. - re ¥ N

g . i »

Contra.t. ; .

kY 7

’

The State Departm®nt -of Education, Division of Special’

Education has designed the incidencz gtudy primaril

around Pima county. Navajo'was nc included but wbﬂld be
4 k -

.welcome as data for a part of the Indian sample. Dr. John
& — .

Potts would w;ht a samplé from BIA and public schools. He
- . . N b P

controls‘the'parFicipation of public schools and BIA | - 1

Adﬁﬁnisﬁration;has pledged support if adequate personnel,f ‘

s N S R . . .\: ) (

money and coordination” can be generated. .

The full responsibility of ;;Euringkthe necessé%y
personnel (test administrators, speech tberaﬁists;g;ﬁd
home interviewers), money, training, and coordination would
rest or-this R;spurce Center.

This activity coupled with increasing requests for

‘service from teachers, BIA Area Office requests, planned

training sessions, development of model activities and
realization of original objectives, all seem to present a
weighty work load that may be impossible to achieve in one
year with one person.

The workshop conducted by ONEQ Headstart suffered from
poor design, lack of cooidination, and an inappropriately

f’ ) P |
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selscted speaker. The Resource Center was not involved in
the planning of the session. This director was asked to assist
as an implementor. Such future requests will be honored cnly
if the gesource Center designs the training sessions.

With the selection of 2 new Headstart Administrator
Office.it is anticipated that the ONEC will call upon this

Center to design ard implement future training sessions.

OBJECTIVES FOR DECEMBER:
Make presentation at Advisory Board meeting December 4 & 5.
3 )
Attend training sessions with Systems Fore Retrieval Approach.
Cunduct Resource Room Committeé meeting.

Conduct student evaluation sessions.

Participate in site visits: Toyei, Kinlechee, Teec Nos Pos,
Nenahnezad, Shiprock, Grudasewood.

Finalize Plans for Incidence Study.

Set up, spring trainiug sessions.

) . . X
E T(j Navajo Education REsource Center
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SOUTHWEST REGIONAL RESOURCE UNIT
Programs for Yandicapped Children
Navajo Division
P.0., Box 275

Many Farms, Arizona 86503

February 8, 1974

PROGRESS REPORT
January 1974

OBJECTIVES FCLR JANUARY:

Confer with Consultants to determine what services can be
provided to the Reservation area.

Develop plans for }nteraction with State Department of
Special Education Incidence Study.

Assist in Headstart workshop for staff training.
Finalize Phase II of Deaf/Blind Proposal.
Develop package for use in community education efforts

with Navajo Community College personnel to‘be presented
to tribal council meetings.

ACTIVITY LOG:

1, State Prevalencc Survey - Arizona Public Schools.

January 21, I met with Karen Davis in Tuscon to coordinate
plans to include the sample of Navajo students in the total
state configuration. Sixty students will be randomly
selected from five BIA schools and five public schools.

N They will be evaluat.d with Jane Mercer's Pluralistic

Assessment scheme whicn in-ludes 73 revision of Wisc,

Metro '70 Arithmetic and Reading, Language and Speech
Inventory, parts of Perdue Perceptual Motor and Bendur-
Gestalt, Parent home interview, Health Inventory. Social
Mcdality Index, and Adaptive Behavior Inventory. Materials
were picked up at this time and arecurrencly being stored
at the Resource Center Office.

Personnel selected to conduct Survay will be five psychome-
trists, 3 psychometric technicians, 2 Specch Therapists, and
12 Navajo home iiterviewers,

¥

. ¥

thy
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Development of Resource Center plan.

January 16 and 17 were spent in planning sessions with
Jeanean Matney from Colorado Department of Educagtion. ’
A tentative structure was devised and a service model
formulated. .k —

-

' ’

January 3! 4 February 1 was spent in adap; this ' |
developed structure to RBC and LRC specifications with,
Dr. Robert Hall and Max Harriger in the Albuquerque .

offlce. A session w!th James EVerett, UNM was conductgd.

an’

Headstart Training Sesslon - January 29 and 30.

The BIA Resource Office assisted -in the planning and
fitancing of a training session whereby 25 Navajo Head-
start. teachers participated in meetings where identi=-.
fication and recognition of handlcappﬂd children-was
stressed. , ’ .
Planning sessions with Activity Director, Leslie Good luck
were conducted January 14 and 23, Facilities were made
available at the E1 Rancho Motel in Gallup through Resource
Center funds.

Actual sessions were conducted January 29 and 30.
BIA Training Sess »n - March 4-7, Contingency Management.

Planning sessions were conducted with Bruce Weston,

Laurine Ruleau, Helen Zongolowich in Window Rock January 29.
» Classrooms of team facilitators, Helen Kanyid and Nancy

Hyatt of Greasewood, were visited and teachers were inter-
viewed.

Training session will accommodate six, three member teams
from representative areas o{ Navajo Reservation area who
will commit themselves to implement.the program in their
classrooms for not less than 21 days and who will train
at least three other teachers on their staffs to use the
C. M. Model. i N

Session will be conducted in Flagstaff.
Consultative Rcso.rce Services,

The Tuba City Boarding School requested a weck's service to
evaluate the present program, make recommendations and
assist in designing thrce Resourcé¢ Rooms to be formed in

SY 1974-75.

1Y

' '1‘*1‘

3
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» L
This apt1v§twaas *onducted January 7-11. Reception
was outsta g and staff ekxhibited enthus1asm at thrust

that de-emphasizec self contained appropches and prov1ded
mainstream SEHVICPS.

Spin - off result of effort was perqaiiion to develop local
diagnostic and testing team for student diagnosis. Past
expenditure’ of $§ 000 per annum was made to University of |
Northern Colorado for testing services., This sum can.be
directed toward student services in addition to a mord com-
prehensive service being offered to staff and students.

# B
Resource Center will fédlow-up first training steps in
February and provide supportive services for this activity
as well as the development of Resource Room services.

The Toyei Boarding School .requested assistance in design-
ing the Special Educatior Program for SY 1974-1975. The
Resource Centpr complied by assisting to word and draft

a Title I proposal providing funding for two integrated
units for* Moderately Handicapped and 1 Resource unit for
Mildly Handicapped students.

This scheol was also encouraged to develop local diagnostic
testing team ant it is felt that this will be accomplished.
Presently $3,000 per annum is being expended for outside
testing services.

o

Resource Room Committee

SITE VISITS MADE:

Tuba City Boarding School
Toyei Boarding School
Greasewood Boarding Scnool
Ft. Defiance Headtsart

OBJECTIVES FOR FEBRUARY:

1.

2‘

Conduct 2 meeting with Resource Room Committee.

Participate with Area BIA offlce in first line s pervisor's
meeting in five Navajo, agen ies. \

Make final arrangemgnts for training SLSS{in - BIA Contin-
gency Management,

Conduct training session in Tuba City for two 1 ychometric
technicians. . C

Attend Nationmal Learning Disabilities Conference in H»ouston.

'K
Navajo Educaticn Resource Center
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SOUTHWEST REGIONAL KESOURCE UNIT
Programs for Handicepped Children
' Navajo Division

P.0. Box 275\

January 8, 1974

PROGRESS REPORT
December 1973

3 OBJECTIVES FOR DECEMBER:

i

&

Confer with Consultants to dQES;mine what services can be
provided to the Reservation area.

]
Develop plans for intera tion with State Department of
Specal Education Incidence Study.
i .
Assist in Headstart workshop- for staff tratning.

1

Finalize Phase 11 of Deaf/Blind Proposal.

14
Develop package for use in community education efforts
with Na rajo Community College perconnel to be presented in
tribal council Ymeetings.

.~' e \

ACTIVITY LOG: °

- .
Participate in Title VI Advisory Committee meeting, Albu-
guerque, December & & 5.

- v
4

conduct indis idual teacher training session at Tuyei, and

nian pro csal developmunt sesi}on for Januaty.
iy . .

. -3 - .
Training sessicn with Bruce Weston on ''Change Agent Model” S
teacher training approach.

Planning session for two training sessions to be conducted by
Mr. Weston and staff; lHeadstart, January 28-30, BIA
mid-March. -

~
0

3 -
Training session with Bruce Weston on "Systems Fore" T~
tri-val, asscssment, #nd instructional system in St. Johns, ?

Arizona. ’

L]

'Y

1
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Conduct second Kesource Room Commlttee work session, Greasewood,
Arizona.

Student evaluation sessions covducted’ag Teec Nos Pos,

Redesign Incidence Study Activities and coordinate with Arizona
Department O Special Education. v

5
¢

Site Visits:

Toyei Boarding School

Kinlechee Boarding School !

Many Farms Jr. and Sr. High Boarding Scheols
CGreasewood Boarding School

Teec Nos Pos Boarding School '
Nenahnsezad Boarding School . Ty

[ '

NARRATIVE: LT #

s

After bu11d1ng a budget for: the State Incidence Study and

-

seeking out the personnel necessary to c.nduct this activity it
was felt that both financial znd personnel resources were not in
sufficient supply to conduct & study for 150 students.

‘This was discussed with the Advisory Committ<e and their

{
opinions and advice were requested. The recomiendation from that

>

committee was to reduce the sample number to the size that could

i
be accommodated with existi.g resources, It was felt that inclus-
=N
sion of Navsjo sample 1Jf%%e state plan was 1mportunr rogardless
. X

off sample size,

1

In conference with State Plannﬁng personnel for Phe State-
C
Incidence Study, it was agreed to use a sample group of—60 students
selected equally from grades 1, ® and 5. This was dcne to get a

large enough sample from each gradc level ro be sigmificant enough

to include in their total cesign.

Navajo Educatien Resource Center
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A more comprehensive study can be conducted in the Fall of 1974,

Planning with the Navajo Education Office has resulted in cheir sub-
~itting a Title IV request for $11,000.00 to finance a more elaborate .

sample study.

Training sessions have been arranged for Headstart activities which

-

w*ll use direct service from Bruce Weston under Technical Assistance

i . i

. .
arrangements. Tentative dates .re January 28-30. Participants will

be Principals, Child Development Specialists, and Home Coordinators.
Objective is to lead participan”s to plan and develop own future -

&
training sessions. '

Training sessions for BIA personncl have been developed and are .,
scheduled for mid-March. Participants will be six teams, of thre~ mem-
bers each screened and selected from different geographical areas of
the reservation., - \ !
. \
The team will consist of te.:ter sipervis r, speclal teachet. ‘and
/ ,
aide. Upon ccnmpletion of the trainiiz/session »f 3% aays initially

and one day follov-up, the team :ill.be prepar.d to conduct similiar

A =

training sessions within their areas. Topic of training is Contingency
ManagemC“c. )

The trainors for this March session will be a teain from Greasewood
Boarding School who were trained lasg spring in Los Angeles in similar
sessions conducted by Mr. Weston.

Mr. Weston will wversee entire training -ession and ar-angementcs

for Technical Assistance time’will neced to be .oncluded.

Navajo Education Resource Cunter



! 131

Approval for Associate IMC status was anticipated December 12,
but meeting of approval commicteé\wa; rescheduled for the week qf
January 14. .
Bevelopment of uodei program deségn and publication continues .
~on schedule with second committee meeti;g\conducted in Greasewoodf
Intéresting spinoff effect of committee méégings is that some pér-
sonnel are experiencing a tfaining or educatignal impact as group
is being taken in step by step ap?Foach to design development. This

’ &j’
is evidenced by their letters, comments, and home initiated research

and study. ) t

In conclusion, it is felt the éesource Center is getting signi-
ficant exposdfe on reservation. The Director Qas in the office six
days in Octobe:r, two'days in November, two d.ys in December, and in
field related activities the reﬁainder of the time.

It is possible that funds for an additional staff member might 
be avaflavle for che spring time span. Tils woul significantly
expand the Center impaét on the reservation.

An interesting development has peen the request from two Boarding

Schools to evaluate their special programs and help design the programs

3

for next year's prcposal requests., This wiii be conducted in January.

OBJECTIVES FQR JANUARY: .

’ Design programs for Toyei Boarding School and assist proppsal

writing.

|
Evaluate Tuba City Special program and assist proposal writing
for new Resource Rooms to be added. (one werck requested)

Con'uct Training Session for Headstart personnel.

b

IERJ!:‘ Nava jo Education Resource Center

'



132

‘Planning Session with State Department of Special Education
Personnel for State Incidence Study. Psychometrist training sessions,
Tucson.

3

g .
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NAVAJO EDUCATION RESOURCE CENTER
Programs for Handicapped Children
Navajo Division
’ P. 0, Box 275
Many Farms, Arizona 86503 A

!

March 12, 1974

PROGK{'SS REPORT
February 1974

v

OBJECTIVES FOR FEBRUARY:

¥
Conduct two meetings with Res~urce Room Committee,

Partiéipate with Area' BJA office in first line Super-
+ visor's meeting -in five Navajo agencies. .
. Make final arrangements for training session - BIA
Contingéncy Management. N

Conduct training session in Tuba City for two psy-
chometric technicians.

Attend National Learning Disabilities Conference in
Houston, Texas.

ACTIVITY LOG: !,
Tuba City - Two day evalﬁator training session.

Two staff members received initial training in
child diagnosis activities in preparation to
handling-all their own psycho-educational needs
for 5% 1974-1975, Follow-up training will be
conducted in March and April. Trainees have made
committment to enroll in Individual Tests and
Measurements course in summer.

St. Michaels' School for Handicapped - Coordination
“activities with Director, Sister Mary Jane., Ser-
vices of Speech Therapist will be contributed to
Prevalence Study to be conducted in April.

St. Michaels' Parochial School ~ Coordination activities
with Director, Sister Dolores. Services of Sister
Dolores as Psychometrist in Prevalence Study ar-
xanged, if needed.

Navajo Education Resource Center
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Resource Room Committee Meetings - Committee divided
into two groups, Western Area and Eastern Area,
to reduce number of miles traveled by committee
mefpbers. One session conducted in Chinle, one in
Chuska, Y

First Line Supervisors meetings attended in five agen-

> . cles at Wingate High School, Nenahnezad, Tuba

City, Pinon, Hunters Point. Presentation made on
recommended student evaluation procedures, refer-
ral process and student selection activities for
. Special Class services.,
Greasewood - Planning session for Contingency Manage-
ment conference. Set up photographic plan for
Resource Room monograph illustrations.

Conference - Tribal Education Agéncy." Planning and
involvement with Prévalence Study. Agency will
commit services of six home interviewers for
Pluralgstiq aséessmeqt{

Conference - Public Health Services. Planning and
involvement with Prevalence Study. Psychometric
services will be contributed in student evalua~
tion activ1t1es.

ACLD conference, Houston - 3essions attended February
27 - March 1. ) *

NARRATIVE ¢ N

Contingency Management Training Sessions

Final arrangement made for session. Six teams
selected from five agencies on Navajo Resevrvation.
Teams ¢onsist of administrator, teacher and teacher
aide. Training team consists of a teacher super-
visor, two teachers, one gide (Navajo). DPruce
Weston and Laurine Ruleau will function as con-
sultants.

»

Resource Room Monograph

£

Outline completed for monograph. Duec to heavy
schedules of committce members, outline sent to
writer to arrange in complete foim. Committee

will review written document for final revision
before copy submitted to printing agency. Use

of established diagnostic - prescriptive resouroe
room at Greasewood as a model has proven very
successful. Many visitors have made in-room visits

[
s

3

-

/
AN )!E)
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in preparatian,of establishing units in theix
schools for SY 1974-1975. Visitors have also
been scheduled for visits.to the alternate -
model room at Chinle. Travel distance has made
this room less available for visitation.

. Through the influence of the Resource Room Com-

mittee, first line Supervigor meetings, personal

en-site visits, and informatfon‘§Haring activities,
. @ number of new units are planned for the coming '
school year. Requests for assistance in prepar- ‘}
ing Title I proposals for Resource Rooms are re- N
ceived in the center with increasing fraquency.

3
Status of Associate IMC Request

-

The regional advisory board of the Californta IMCSE
\‘ approved the propesal for Associate IMC status.

As a result the systems rctrieval and material~
skill level kit, Systems Fore, has been received
along with other reference materials. The Systems
Fore Kit has been put into use as (1) a classroom
instructipnal guide and (2) r+iterion referenced
evaluation instrument in ¥ classroom in the Toyei
Boarding School.

"In addition, a $500 material order has been sub-
mitted and plans are being made to schedule cbnsul-
tative assistance in BIA schools. A visit to the
L. A« IMC is scheduledito review what materials
are available for adoption or replication for re-
servation use. Of particular interest will be
training packages that have been developed that

-~ could be used for staff training in reservation

. ) schools. : ~

Prevalence Study

Plans for the sample study activities are plotted
. and final dates await confirmation of (1) avail-
ability of Jane Mercer's team for Home Interviewer
training and (2) arrival of Wisc '74 kits. Co-
- ordination has been established with Public Health
. Services, Tribal Education Ag.ncy, .State Depart-
e ment of Education, and- Navajo Area Office.

k4
OBJECTIVES FOR MARCH

1. Conduct Contingency Management Session % 18 parti-
cipants, Flagstaff, Arizona.

4
! ¢

2. Attend presentation of '"Status Report - Deaf/Blind
Search".

Tty

a7
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Coordinate Prevalence Study:
Contact and arrange evaluation in 11 Public
and BIA Schools.

Conduct random sampling student selection.

Resource Room censultant activities at Leupp,
Nenahnezad and Lake Valley.

Visit IMC facility, materials examination ana

selecticns - Los Angeles.,

P
/s

§6hedule and arrange training for -
“sychometrists
1e Interviewers
opeech Therapists ~ Prevalence Study

Final Resource Rcom committee meeting to make ad-
justments in monograph.

Send Resourc. 'Roem Monopraph to printers.

Navajo tducation Resource Center
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NAVAJO EDUCATION RESOURCE CENTER
Programs for Handicapped Children
Navajo Division
P, 0, Box 275

Many Farms, Arizona 86053

April 1, 1974

PROQRESS REPORT
Mirch 1974

CBJECTIVES FOR MARCH s

1. Conduct Contingency Management Session for 18
Participants, Flagstaff, Arizona.
]
2. Att nd presentation of "Status Report-Deaf/Blind
Search,

3. Coordinate Prevalence Study:
Contact and arrange evaluation in 11 "ublic
v and BIA Schools.

4, Resource Room consultant activities at Leupp,
Lake Valley, and Nenahnezad.

¢’

5. Visit IMC facili%y, materials examination and
selections, Los Angeles.

6. Schedule and arrange trainirng for - (Prevalance
Study) Psychometrists -- Home Interviewers --
Speech Therapists.

7. Final Resource Room committee meeting to make
ad justments in monograph.

8. Send Resenrce Roonm monograph to printers.

ACTIVITY 1.0G:

1. Diffussion - Change Agent/Contingency Management
session conducted in Flagstaff, Arizona for 15
trainees, March 4-7,

2. Deaf/Blind Quarterly Reporting seasion atteuded,
March 23, Gallup.

*

¥ vajo Lducation Resource Center
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3. Final scheduling and coordination for Prevalance
Study. Coordination completed between offices of ¢
Department of Special Education - Arizona, Tribal
Education Office, Jane Mercer - trainor, Dr. Shitala
Mishara - trainor, BIA area office, four Agency
offices, 11 local principals, jand 25 participating
team members.

#

g

4. Mini-wdrkshop - Lake Valley Boarding Schoolj case
review activities and consultant services.

5¢ Planning sessions with Regional IMCSE office, Los
Angeles, March 19.

6. Tuba City training scssion for evaluator trainees,
Tuba City Public Schocls - conference*with admini-
stration.

7. Educational Conference - Crownpoint Agency and -
planning session, Dr. Gearhart.

8. Plahning Session - "Early Childhood Training Con-
ference', 25 preschool and first grade teachers to
be conducted May 28-31; Window Rock staff.

~r

NARRATIVE :

Contingency Management Training Session?

Five teams were trained to implement a Contingency
Management approach in both regular and special educa-
tion classrcoms. Tezms were from Chinle, Teec Nos Pos,
Chuska, Leupp, and Tuba City Boarding schools. Teams
were composed of the Navajo Aide, Teacher, and Admini-
strator.

Each team signed a committment to: implement the
CM strategy -for 21 days in their room train three other
teachers to use this technique "nd they too would
implement for 21 days, return for a one day follow-up
session where they would report their success via
slides, video tapes, etc.

Each team, during the interim, will be visited and

evaluated by Rulcau and Caster.
Al

This session was beyond question, one of the most
successful training activities experienced by this
director. The attitude of each participant was positive
and receptive. The facilitators from Greasewood (teacher
Supervisor, two Teachers, onc Navajo Aide) were enthusi-
astic, supportive, and well prepared.

Navajo Education Rescurce Center
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The sub-sessions moved freely from one assign-
ment to another,

As a result the t ~ms internalized the informaticen
well and left the session at the peak of enthusiasm.

“ Pianncd follow-up is done in four stagess written,
telephone, personal appearance, and final meeting.

. When the effort concludes May 17 and 18, there will be
six teams on the reservation with the capacity to
conduct identical training sessions. Fifteen classrooms
will have implemented the approach voluntarily and a
total of 45 people will have received training from
this one thiust.

This "ripple" effect is the resul. of the trainirg
approach called the Diffussion-Change Agent.
(See attached,evaluation sheets)

Prevalance Study:

Calendar of activities has been finalized. The
activities will begin April 10-11 with training sessions
in Gallup for Home Interviewers, Psychometrists, and
Speech Therapists. Trainc s will be contracted from
Dr. Jane Mercer's office for Home Interviewers and
from University of Arizona for Psychometrists.

Field activities will begin April 15 and conclude
May 7. Schools cooperating in the study are Leupp
(BIA and Public), Tuba City (BIA and Public), Chinle
(BIA and Public), Dilcon (BIA), Ganado (Public),
Kayenta (BIA and Public).

Psychometrists are on staff in eight schools and
offices and their time is being contributed to this
effort with NERC providing travel and per diem expense.
Speech Therapists are from three shkcools with the same
financial arraugements. The Home Interviewers are
being provided by the Tribal Education Agency.

When concluded, this effort will be considered a
reservation~wide cooperative venture.
(See attached calenda~)

IMC Service:

A meeting with the regional IMCSE staff in Los
Angeles was conducted March 19. Plans for consultant

services were concluded and available scrvices and -

media were reviewed .

Navajo Education Resource Centel
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As a result a resource rocm consultant and media-
materials person wiil conduct training activities and
material/teaching demonstration ::ssions at a ful!
day conference at Wide Ruins Boarding School, May 17.
In attendance will be all Special Education teachers
.from BIA schools.

Teacher training kits consisting of cassettes,
filmstyips, and manual were produced by the IMCSE.
~ They can be purchased and made available to schools
for in-service or to individual tearhers. Titles
are relevant and readily adaptable to Indian educa-

tion. These kits have been ordered.

Video grams of training activities are also avail-
able and can be obtained by supplying bland video
tapes. These will be obtained by this center.

& newsletter ,(see attached) has been mailed to
all people on reservation connected with Special Educa-
tion. This will be followed-up by a mecnthly news
release.

Deaf/Blind Search:

A report of meeting conducted March 23, (Saturday)
Gallup, is attached.

Attachments:

1. 3 evaluation sheets- CM

2. CM program

3. Report of D-B meeting

4, Newsletter

5. Calendar of Prevalance Study

Navajo Education Resource Tenter
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"CONTINGENCY MANAGEMENT CONFERENGE
- Flogstaff, Arizona - -
Mcrch #17, 1974

Sponso}ed By:

Bureau of Indian Affairs Navajo Area
Office ) ,
SouthwesT Recional; Resource Center
Navoje EducaTion Resourse Cenﬂer

TOF 10
TUESUAY--MARCH 5, 1974

v ~oduckion to Conference: C.M. Frogram

~ConTingeney Momogemen{‘FnlmsTrnﬁ o

Fresenfation: High any' Low Frsbability
Behiviors {0

Individual Written Task--R.E.

resentation: R. E. Menu

Individual Written Task--Uiscussion

FresentaTion: Room Arrangemenis and
Signals o |

Individual Written Task--R.E.

Frescntation--Cycle Scheduling,
Thck/R.E. Cycle--ShorT and Long Cycles
tasy 1To Hard Task, Successive
Approximations

Fresentation: Low Frokteoility Behaviors
VariaTions--Successive Aprroximations

Fresentation--Cealing with Undesirable
Behavior: What to cdo when The sys.em
blows




| Y

Inaividual Writien Task--Discussion R.E.

WEDNESDAY --MARCH 6, 1974

FresenTations: What tc¢ shoot for

QuesTions--C.M,

Fresentation: Freparcation of
Implementation Flans (First Oraf?)

Wriftten Task, Implementa®tion Flan-R E.

Fresentation Of Implementution Flans to
croup for critique

Revise Implementation Flans

Fresentafion: Critical Decisions

Written Team Tasks

Fresentotion: Training, Tacilitating,
Implementing |

Written “eam Task: Spreading the cffest

Fzedrack Session |

-

THURSDAY --MARCYH 7, 1974 J

\
Teams |, 7, ond 3 preéénT plans \
Teams ¥, 5, cnd € preseént Clans , ‘
Revise and compare compositzs time linzs ‘
Fresentction of finai compnsite plans
Conference Evaluaiion ‘
\
|
|



lavajo Educatlor Resourcz Center

P-ofraus for Handicapped Children
P. 0. Box 275

1
MANY FARMS, ARIZONA 3(503

March 25, 1974

Meeting - Deaf/Blind Search

March 23, 1974 [Saturday)
E1l Rancho Yntel, Gallup S

This meeting was held by Dr. Trayer for his search workers
to report their progress to date.

In attendance were six case finding aides, Dr. Thayer,
"lizs .2th Murphy (TEA), Norman Wilcox (TEA), Betsy Ferriter (practi-
curi student}, and Rolanl Caster., « -

It was reported by Dr. Thayer th. %, reservation-wide, three
deaf/blind students had been accounted for. A'. in school at Al mo-
gordo, Tuscon, and Santa Fe. O.e promisirg lead was being followed
at 5&9 date of the meeting.” .

The case¢ finding aides 2ach 1eported <in turn. None had
found a deaf/blind case but numerous hanl apped children were emerging
who weren't in sch.ol. .

It seeived that ctippling cond._cions seve- e mental retarda-
tion and older handicapped (20-28 yrs.) werc¢ reported most frequently.

A tally of this information was ‘equesced by the Navajo Edu-
carion Resource Cent( -,

The remainder ot the meeting was spent in di cuss ng:
Pl
1) colle t infurmation on older (retiv J age, H5+)
people to provide to agencies wlich should serve
them.

2) completecness of reporting tu Dr. Thayer in terms
of age, name, parents, and locati a.

3) Announcement - John Tracecy Institute has cevrcs-
" pondence course for home care of Deaf/Rlinu children,

4) clinic inhTuscon has six, 3-4 year old Deaf/Blind
children which have been observed.

i
5) next reported meeting to be held in Chinle in May.

Nava jo E ucation Resource Center
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WHAT IS IT =-- NIMG?

The Navajo Education Resource Center

has been in existance on the reserva-

tion since mid-August., The initial -
year of service was to determine
needed back-up resource servicés.and
to develop a plan for delivery of
those services.

In January the NERC was approved as
an associate Instructional Materials
Center affilfated with the regional
IMC-SE of University of Southern
California at Los Angeles,

As an assoclate center the NERC 1is to
veceive a supply of materials that
.could be checked out to Special Edu-
cation staff members for preview or
experimentation in the classroom.

The NERC also receives information
about publications, instrucctional
materials, and publishers grouped in
meaningful categories for quick re-
ference.

-Classroom needs for IMC services are
not as great as the school year draws
to a close. However, an information

and assistance source is now being
started that will be able teo swing
into action with the beginning of next
year.

SERVICES NOW AVAILABLE--NIM

Many lists of materials, publishers, bib-
liographies, and sources ot supply are
now available. If you call the friendly
IMC secretary, she may be able to help
you locate an item, address, or publish-
ing ce.ipany. Scme of compiled sources
of information are:

1. Vocational and Career Guidance.
2. Vocationally Handicapped, an-
notated bibliography.
3. Instructional Materials-Speech
and Language Arts.
4, Perceptual Materials, annotated
bibliography.
5. Deaf Education,
Materials.
6. Sex Education, Annotated biblio.
7. Math materials, annotated biblio.
8., Early Childhood Education, biblio.
9, Learning Disorders-Biblio. (neur-
oiogical, Perceptual and Motoric
Functioning, Reading and Reading
Disabilities, Juvenile-Delinquency,
Emotionally Disturbed)
10. Affective materials-Adolescent.
11, Affective materials-pre-school.
12, Teacher Training Programs, commer-
cial.
13, Publishers and addresses of In-
structional Materials.

Instructional

In addition to the above information, a
compiled Index is available with informa-
tion from 263 publishers across the country.
This index supplies such information as lo-
cation of company representative for a par-
ticular state or city, types of materials

|
l
|

produced, avail#
view, or demons
sn-service trail

Do you wish to
for your staff
training and ac
tions--free of
will do this?

able at the NI

TRAINING KITS O

Five kits are o
for group or in
The kits are:

1. Sequenci

2. Continge
3. Structur

success.

4, Taxonomy
Domain.

5. Project
ability.

These kits inc
strips, and mar
sentations. T
when they arri

The Navajo Edu
cooperating wi
Southwest Regi
conduct~d a Co
team training

March 4 throug
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SERVICES NOW AVAILABLE--NIMC

Many lists of materials publishers, bib~
liographies, and sources of supply are
now available, If you call the friendly
IMC secretary, she may be able to help
you locate an item, address, or publish-
ing company. Some of compiled sources

- of information are?

1., Vocational and Career Guidance,

2. Vocationally Handicapped, an-
notated bibliography. o

3., Iastruccional Materials-Speech
and Langﬁage Arts.

4, Perceptual Materials, annotated
bibliography.

5. Deaf Education, Instructional
Materials.

6. Sex Education, Aunotated biblio.

7. Math materials, annotated biblio.

8., Early Childhood Education, biblio.

produced, availabil® ; of material pre-
view, or demonstration, availability of
in-service training. etc.

Do you wish to have a training session
for your staff with displays, inservice
training and actual material demonstra-
tions-~free of charge?? Which companies
will de, this? This information is avail-
able at the NIMC.

TRAINING KITS ON ORDER -~ INTERESTED??

Five kits are on order which nay be used
for group or individual staff training.
The kits are?

1. Sequencing Visual Perceptieon
Materials.

2. Contingency Management,

3. Structuring the Classroom for -

9. Learning Disorders-Biblio. (neur- success.
ological, Perceptual ancd Motoric 4. Taxonomy for th: Inrerpersonal
Functioning, Reading and Reading Domain.
uped in Nisabilities, Juvenile-Delinquency, 5. Project Evaluation for Account-
Fmotionally Disturbed) ability. ‘

10, Affective materials-Adolescent.

11. Affective materials-pre-school.

12. Teacher Training Programs, commer-
cial,

13. Publishers and addresses of In-
structional Materials.

-

In addition to the above information, a

These kits include cassette tapes, film
strips, and manual to accompany pre-
sentations. They may be checked out
when they arrive.

CONTINGENCY MANAGEMENT
A Team Training Session

Telephone 602/781-6325

The Nava jo Education Resource Center,
cooperating with Area BIA Office and
Southwest Regional Resource Center,

compiled Index is available with informa-
tion from 263 publishers across the country.
This index supplies such information as lo-
cation of company representative for a par- conducted a Contingency Management
ticular state ar city, types of materials team training session in Flaqysgff,
. March 4 tnrough 7. d
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gram

Five teams wz2re trained. The teams Arlene Jorgenson, Wayne King, Georgia
consisted of the classroom aide, Lucas, Cecelia Manygoats, Dorothy

Special Education Teacher, and the McCuller, Dorthine Renfro, Judy
Teacher Supervisor or Principal. Williams Thomas, and Lyle Vice.
They were from Chinle, Chuska, Leupp,
Teec Nos Pos, and Tuba City Boarding
Schopls.

a

Training session director was Laurine
Ruleau and Bruce Weston of Los Angeles
was training session consultant.

The teams were trained in the use of B R L L L L L DD Lt
a Contingency Management classroom

aprroach. The teams will implement °

the approach for 21 days in their

rooms. They will also train cther

interested staff members in the use
of C. M. EDUCATIONAL RESOURCE -

Special Fducaticn
News

A follow-up session is planned in
May. The teams will report via

slides, video tapes, recordings, nar- -
ratives, and charts of their successes INSTRUCTIONAL MATERIALS

and problems.

NAVAJO CENTER

The CM facilitators for the session

are on staff at the Greasewood Board-

ing School. Mr. Hayward Camper, Prin- -
cipal, graciously released them from

their assignments to conduct the

training sessfons. The training team
members were Helen Zongolowicz, Marjorie
Jimmie, Helen Kanyid, and Nancy Wyatt.

M3/my

At the conclusion of this training
period, each of the teams will be pre-
pared to conduct similiar training
sessions within their agencies or
throughout the reservatioa.

86503
(aster

Roland
Scerctary - barlene Croshy

Personnel involved in the sessions
were: Tom Armstrong, Marlene Charlie,
Bob Dean, Carolyn Dipomazio, Tom
Durant, Paula Garcia, Elbert John,

3

Education Resource Center

Box 275
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NAVAJO EDUCATION RESOURCE CENTER
Pr >rams o+ Handicapped Children
Nava jo Divi: .on
P. 0. Box 275

Many Farms, Arizona 86573

May 2, 1974
PROGRESS REPORT
April 1974
OBJECTIVES FOR APRIL:
i. Conduct finat random selecti.. . students

for Prevalence Study, Arizorz Donart ent
of Education.

2. Conduct Training Session for Navaijo tiome
Intervie .:s,' Psychometrists, and Speech
Therapists.

3. Concduct Training Sessici for Area and
Agency Supervisors in Contingency Management.

4. RBegin Home Interview activities with parents
of children to be tested.

5. Begin Testing activities in four BIA and
Public Schools.

™

ACTIVITY LOG:

1. Deaf/Blind Search meeting - Gallup, Parti-
cipants Laurine Ruleau, Dr. Thayer, Max
Harriger, Roland Caster, April 1, 1974.

[
-

Final random selection of students, Ganado
Public School, Leupp PBoarding and Public
School, Tuba Boarding and Public School,
Dilcon Boarding School, Chinle Boarding School,
April 2-~5.

3. Training Session ~ Contingency Management
12 Area and Agency Supervisors, Gallup, April 8,9,

4. Training Session - Jane Mercer's Pluralistic
Assessment approach - Navajo Home Interviewers,
Psychometrists, Speech Terapists., April 10-12,
Gallup.

ive

-

: Navaje Education Resource Center
EMC _] t 5
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5. Conterence with Prevalence Study participants
Tribal Education Agercy, April 16 & 24, Window
Rock

&, Fol'c s-up Jontingency Managetme . classroom
visits and evaluations, Teec Nos i s, Chinle,
April 22,23,

7 Public tion of Resource Room Monograph -
meetin}s with editing sersc:nel, photographer,
Aprit 4 and 26.

8. P* anin~ session for Werkshop, for Ear'ly
Childhood “kdentificatior, (Continental Divide
May 28-31) April.29-30,

'ARRATIVE:

. |
Contingency Managenent

’

Training Activities continue as a result of the
initial training sessicn of five teams in Flagstaff,
March 4-7. The training session condrcted in April
was for 12 supervisors from the Area and - zency
offices. The objective of this session, .>nducted
in Gallup, was to orie the supervisors ro the
Contingency Mana-emen .  proach in crder that thay
could be inform . of techniques being used irn
schools under their supervision. It is felt that
with th insight acquired in the training session,
they will be supportive of the movement as it is
adapted from room to room.

‘ =4

The session was conducted in 2, half-day segments
and a.tivities were de¢ ned in the same manner
that t-am training was conduc-ed. Reward and rein-
forcement techniques were usea with good results.
Participation was very good and al’ supervisors were
very receptive.

Follow-Up

As indicated in the March 4-7 CM Training Secs-
sion, Ms. Ruleau and nmyscl!{ were tc visit ecach Ch
class and evaluate thdic progress. This is now
being done. The "ripple" (‘fect appears to be oc-
curring. Teams arec reporting thut they came howe
to train not the 3 teachers amreed upon Lut their
entire staffs. Effects of CM and variations and
adaptions are scen up and domn halls and in

10

ve

Navajo Education Resource denter




151

numberous rooms. Significant c'anges in room

behavior and student attitude is reported w~ith
isolated cases of remarkable classrocm t ans-

formaticns.

Final follow up act’vity will be done May
< 13-14, in a reporting session in Little Americ.
y where each team will repcrt on its success in

. implementing CM in the tar,zt class and with

) . cooperating staff nmembers.

Prevalence Study

Training >ession foi data collectors was held
in E1 Rancho, Ga!lup, Apr i 10-12., Rosa McGrath
from Dr., Jane Mefter'g team, Riverside, Califor-
nia conducted a 2% day training sessioa {or the
Navajo Home Interviewers, N* trainees were 1.
attendance.

Dr. Shitala Mishra of t'.c Universitv of
Arizona conducted the training session f i _.he
eight cooperating psychometrist, Content covered
was the '74 Wisc-R., Psycho-motor inde:, and
Metro achievement series.

The Speech Therapists also attended the

orientation sessions., .
;

The Home Interviewers began work on their\
assignments, April 15, Tv HI's did not show at
their assigned schools and huve since indicated
that they could not participate and returned some
of the materials. One was hired by the’D/B Search
project. Another has indicated an increase™jn his
work load and unavailability for Interviews. Two
HI's do not speak Navajo well and only interview.
English speaking parents.

Attrition in HI's is the pattern experienced
by the State Department also. At this point in time
the Home Interviews are #0% completed and the
Psychometrists are moving in tc test.

The time, distance, material, factors arc crea-
ting significant concern. Test materials must be
shifted from one arca to another to accommodate the
testors and their assigned student load.

o Navajo Education Res

« source Center
ERIC
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Training Session

Early Chiid Identification of the Handicapped.
Plans are now being made to conduct a training
session with 40 First Grade Teachers, May 28-31
.at Continer.tal Divide Training Facility.

The objeztive _s to *cquaint the tea hers to
kinds of learning probler afflicting first gracers
~and evaluation instrum ‘ts that can b. -“sed by the
teacher to identify anc define these disabilities.

Teachers will work in :aall groups as they ro-
tat2 through .ive stations where a facilitator will
conduct inform -ion and expcrier » sessions followed
with - task sheet where teacher: =12 expected t¢
devei.. prescriptive instructional activities based
on diagnostic ir ormation dealt with in the sessions.

)

Information is t-~ be compiled in a workshop
manual for the ~z2acher to take home as a reference
g e,

OBJEGTIVES FOR MAY:

1. Conclude data collection for Prevalence Study
and ' gin preparing f:r comyputer analysis.

2. Conduct Final CM workshop session, Flagstaff,
May 13-14.

3. Conclude classroon “isits and evaluations for
Contingency Managem nt.

4., Conduct workshop with all special Teachers with
Repi sentative from Developmental Learning
Materials Corp., Mav 17, Huntrrs Poini.

5. Conduct Early “hildhood Tdentification’ workshop
May 28-31, Continental pivide.

[:RJ}:‘ Navajo Education Resource Genter

Aruitoxt provided by Eic: a -
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NAVAJO EDUCATION RESOURCE CENTER
Programs for Handicapped Children
Navajo Division
P, 0. Box 275
Many Farms, Arizona 86503
June 10, 1974

PROGRLSS REPORT
May 1974

OBJECTIVES FGR MAY
1. Establish Tracking System for HatCicapped - 5/2&3,

2. Evaluation of Classroom Contingency Management.,

Leupp 5/6 \
Tuba 577
Chuska 5/8 a

3. Final Contingency Management training session,
<« May 13 - 14,

4. Workshop - Special Education BIA teachers 5/16-17,
Hunter . Point.

5. Tfaining Session - Continental Divide
Early Childhood 5/28/31.

6. Student evaluations
Kayenta  5/15

Tuba 5/20

Leupp 5/21

Chinle S5/22

Ganado 5723
NARRATIVE

Prevalence Study

Data cellection activities were concluded with the
semester. Material will be (ompiled and submitted to
the Resecarch cffice in Tuscon during June.

The use of this particular research model gave our
evaluat’on teams an opportunity to judge its appropri-
ateness as an covaluation toolj

'74 Wisc improved and slizhtly more appro-
priate for use with students:
recormended use of performance
section.with Indian students.

1

+
'
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Metro '70 Aclicvement - as good as any other
group achievement battery. Inappropri-
ate for use as individual diagnostic
tool.

Motor Dexterity; Inventory - excellent and
should be part of total battery.

Language Inventory - as good as others avail-
able, should be included as part of
battery.

Adaptive Behawvior Scale:

Health History Inventory - good idea as an
item by item approach but not as complete’
as some Public Health Service reports.
Some questions inappropriate and offen-#
sive to Indian parents. Needs to be
modified and shortened.

Socio~ Modallty Index - a necessary component

for background information but no* entirely

appropriate for Indian families in its

present form.

The entire scale is 475 questions with a complicated

base and ceiling mechanism. .This scale is reported to
be avaflable commercially next year tHrough Psychological
corporation.

The team approach to child diagnosis is good but not
a new design. A differential diagnosis approach is pre-
ferable bLt.not a new design. The questions on Adap%ive
Behavior aré> not new.

A

The important ¢oncept is, to stress other elements of
contributive brhavior and performance in the complicated
process of child diagnosis. Emphasis on test results then
becomes one of the elements of information -- not the
element,

‘ ‘\
If, in the future, a prevalence study for the reservation

i~ to be conducted, several suggestions cé%e from thlS
experience.

.1, Begin study in September - October.
2, Budget money to employ native speaking parent
interviecwers.
3. Budget money to employ psychometrists and
other test administrators.

4. Usc home interview questions appropriate for
Indian parents,

5. Use teams of three people to evaluate each

=

child in total battery in one visit to school. o
. Ty
P

Nava jo Fducation Resource Center
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Contingency Management

The final reporting session,&gs ccnducted Ma® 13 &
14 in Flagstaff. The five tea .. reported on the:r
success in implementation and teache- -ainiig.
Each team exhibited enthusiasm and ,c1.2 in t.ea.
reports. Two teams brought video tape equipment
and showed tapes of their activities. Two teams
reported via slides, recordings, verbal reports
and photographs. One team reported with rnotographs
and designs for ne-~r years program uc- of Cor-
tingency Management, - ’

Statistics on CM Trainin @

3 teams trained initially
20 teachers trained in sck.ols
25 classrooms using CM for first time
625 students involved.in CM appr.-ch
$3,000 approximate total cost
$5. per child cos:

Results? ’ ~

Comments reflect that the CM technique has
remarkably changed some classrooms that here-to-
fore were unmanageable. (see attached) 1In classes
where children were already highly motivated,
less dramatic chaage was visible. Some teachers
are reporting that CM seems particularly appro-
priate because of its objectiveness. That is,
the student earns a reward for his performance,
not for finding favor m the eyes of a person from
another ethnic group.

Early Childhood Identification of the Handicapped

Fbrty teachers of beginner classes and first
grade werc exposed to five evaluation instruments
which they ¢ould in turn use in their classroo.
in a prescriptive approach. The instruments ‘_re
Peabody Individual Achievement Test, Peabody Picture
Vocabulary Test, Valett Developmental Scale, Perdue
Perceptual Motor Inventory, and Key Math Series.

Featured speakers gave an overview of the
functicns of the Wisc and ITPA as educational tools.

The insight gained by these teachers relevant
to the role of testing in the classroom was very
obvious., Most participants asked for Session #2 and
others suggested a 3-4 week training session if ree
peated with other groups.,

4
P

Navajo ELducation Resource Center
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OBJECTIVES FOR JUNE ;

i ,Céﬁpile report for Arizona Prevalence Study
- 2 Closesut 'nd-of-project

{iscal activiries
(t?lephone, purchases,

etc.)
3. Takg accﬂmulated 17 annual irave days as vacation.
be
]
. 1
4 '
{ = ' ¢
: 7
/

o
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CHAPTER IX
Ci 0SS REFEF.ENCE DAILY ACTIVITY BREAKDOWN

OF

DIRECTOR'S ACTIVITIES BY OBJECTIVES AND ACTI . ITIES

TABLE 7T

OBJ .CTIVES

I I I
Prelimirarcy Progedure Diagnostic and
Survey co for Diagnosis Prescriptive
Identify Handi- Resource Room
capped Children Model

v T VI
Develnp SEIMC rlen for Sub- Develop Service

sequent Phases Moc:i

Activities to Develop Objectives

et

Needs Assessment
2. Planning Conferences
7. Workshops
4. Training Sessions
5. Task Force Activity
6. Service Agent Coordination Activity
7. Consultant Service Activity
8. Student Evaluation
9. Office Administration
10. Materials Demonstration
11. Reporting Conferences L

157
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Obje-~tive I
rreliminary Survev to Igeniify Handicapped Chiluren

Activity - Nymbe: Numbar  Mumber 1
Date’ Area Number 2ersons Miles Hours Location
Nnv, 15 Arizona 2 3 460 8 Phoenix
Prevalence
- Study .
Nov. 16 " 2 3 150 8 Window Rock
Nov. 2 " 2 2 150 8 "
Nov. 28 " 2 2 150 8 "
san. "1 " 2 3 1020 8 Tucson
Jan. /2 " 2 3 4 "
Feb, 5 " 2 3 150 8 St. Michaels
Mar. 27 ! p 3 150 f Window Rock
Apr. 2 " 6 4 8 Ganado
Apr. 3 ! A 5 8 Leupp, Tuba Citv
Apr. 4 " : 6 164 8 Leupp, Dilcon
Apr. 5 " 6 5 30 8 Chinle
Apr. 10 " 4 2. 220 3 Gallup
Apr. 11 " 4 e 2 1
Apr. 16 " 6 3 150 8 Window EHock
Apr. 17~ Dilcon
19 " 8 5 (8) Ganado, Chinle
Apr. 24 BIA #dm. 2 2 150 8 "lindow Rock
Apr. 22- Ariz, Prev.
26 Study 3 5 (8) Chinle, Kay . °
Tuba City
Apr. 29
May 3 " 8 & (8) Ganado, Dilcon
May  “-
1G " 8 7 Leupp, Chinle
May 13- Tuba City-
17 " 8 7 (8) Leupp, Tuba City
Kayenta
May 20-
24 " 8 731 8 Leupp, Chinle
Ganado
May 10 " 6 5 220 8 Winder Rock
May 16 " 6 2 160 4 Teec Nos Pos
June 4 - 8 3 30 " Chinle
June 13 " 6 2 180 ] Tuba City
June 14 " & 2 649 8 Tucsen
t »

Navajo Education REsource Center
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Objective II

Procedure for Identification and Diagnosis

Activity Number  Number  umber

Date Area Number Persons Miles Hours Location
]

Sep. 1€ Evaluatioq

Student 8 J 160 8 Teec Nos Pos

Boarding School

Dec. 17 Student

Evaluation ¢ 14 160 8 "
Feb., 6 Psycho-

metric Tr. 4 3 360 8 Tuba City
Feb., 7 " 4 3 8 "
Mar. 13 " 4 k! 360 8 "
Apr. 25 ITPA Tr.

Session 4 1 150 8 St. Michaels

Navajo Education Resource Center
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Objective III

Diagnostic and Prescriptive Resource Room Model

o,
Activity NymBer  Number ' Numby-r

.

Date Area Numcer Persons Miles Hours Location
Get, 26 RR Task
force 5 e 150 8 Greasewood
Dec. 14 " .5 12 150 8 "
Jan. 7 - Determine -
Need for 1
RR 1 6 360 3 Tuba City
z Jan. 8 " 1, 6 8 "
Jan. 9 Plan for ™
KR 4 2 6’ 8 "
Jan. 10 " 2 ~ & .8 "
Jan. 11 RR Task -
Force 5 8 8 A
Jan. 24 Plan for ‘
RR 2 3 160 3 Toyei. Boarding
School
Jan. 25 " 2 3 s * "
Feb. 8 RR Task N
Force 5 8 3C 8 Chinle
Feb. 20 RR Model 2 3 150 8 Greasetwcod
Feb. 21 RR Task '
Force 5 2 270 8 Chuska
Feb. 22 " 5 8 8 "
Mar. 22 " 5 a 270 R’ "
5
i
- LN
b

[MC Navajo Education Resource Center
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Objective IV

Develop IMC Services

Activity Number  Number  Number

Date Area Number Persons Miles Hours focation
Nov. 12 Training
2a~kages 7 4 600 8 . Santa Fe
A Mar. 18 Training &
' Mates ials 2' 3 1800 8 Los Angeles
Mar. 19 " 2 3 8 "
T Mar, 20 " 2 3 8 "
M~r. 21 Materials
Demonstra=~
tion 10 15 330 8 Lake Valley
Apr. 8 Materials , E .
‘ Exhibit 10 15 220 8 Gallu
Apr. 9 .o" 10 15 8 e
Jan 24 ° Materials .
) Demonstra-

tion " 10 2 - 160 2 Toyei

&
\

35"
3?‘ . @/
U

o ®

T .
[

N

¥

Yo
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Plan for “ub:.equent Phases

2
Activity Number  Number Number

Date " Area Nuymber Persons Miles Hours Location
3
Aug- 21 Early \
Childhood ? 11 30 4 Chinle
Aug. 21 . Deaf/Blind N
ro, . 2 9 - 420 8 Leupp
Aug. 23 " 2 1 5 » 420 8 "
Aug. 24 " ¥ 5 ] "
Ser. 5 Handicapped '
Class 1 3 3¢ 4 Chini. Boarding
. School
Sep. 11 Staff Conf, 1 4 4 Many Famms
Sep. 12 Supt. Conf. 2 14 150 - 4 Window Rock
"Sep. 13 Handicapped
Class 1 5 30 4 ¢hinle Boaruing .
v ' S7h00l
Sep. 20 n 1 7 150 8 CGreas .weud

Boarding School

Oct. 4 " 1 ' 4 16V .8 Toyeil, Boarding
’ ~ Sehoal
Oct. 12 Navajo ; i
Somaunity :
Colleze .6 2 140 8 Tsaile
; Oct. 31 _ Consultant ™
N Service 7 6 170 8 Kayenta
Nov. 1 " 7 6 CTAME 8 Flagstaff {
Nov. 2 " 7 6 8 L
Nov. 30 Deaf/Blind 2 2 360 £ "
Dec. 16 Model Plan - 7 2 500 8 Albuquerque
Jan, 16 " 7 2 8 "
Jan. 17 - " 7 2 8 "
Jan. 31 " 2 4 500 8 "
Feb., 1 n 2 4~ 8 "
Feb. 27 Nat'l.
LoDc -
Conf. 4 1 2200 8 Houston
Feb. 28 " 4 1 8 "
Mar. 1 " 4 1 8 "
Mar, 15 BIA
Adnin. 6 2 1290 8 Window Rock
Mar. 23 Deaf/Blind 12 15 220 8 Jallup
Apr. 1 " . 4 8 | "
Apr. 29 Model Plan
& Proposal 7 3 8 "
Apr. 30 " 7 3 8 -
May 2 Tracking
System 2 3 300 8 Albuquerque
May 3 " 2 3 -8 "

e

W

LY
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P Y
, Activity tymber  Number Number
Date Area Number Pexrsons Miles  Hours Location
. = —_— .
June 3 Model Plan
& Proposal 2 2 8 Las Cruces
June 6 " 2 2 150 & Window Rock
June 7 Plan {nr
Diagnostic
Serv. 8 3 75 8 Wingate nigh
School
June 11 Model Plan
& Proposal 2 2 150 8 Window Rock
June 19 " 2 4 150 8 Albuquerque
[]
$
i
\ 7.
bl
Nava.jo Education Resource Center




Date

Aug.
Aug.
Aug.
Aug.
Aug.
AUg.

Sep.
Sep.,

Sep.
Sep.
Sep.
Sep.
Sep.
Sep.
Sep.
Oct.

Oct.

Oct,

Oct.,

Oct.

Oct.
Oct.,

Nov.
Nov.
Nov.

Nov.

Nov.,
Nov.

20
27
28
29
30
31

21
24
25
26
26

27

p—

10

15

15

17

18
23

Develop a Sexrvice Model

Objective Vx

Activity Number Number
A.ea Persons Miiles
Headstart 2 5 500 {,
" 3 45 240 8
" 3 40 120 8
" 3 40 180 8
" 3 40 8
Administ.
Conf, 17 30 4
BIA Admin. 2 130 8
Private
School 4
Consultant
Service 3 8
Headstart 11 500 &
" 11 8
Admin.
Conf. 4 30
Teacher
Conf. 3
Tribal
Educ.
Off. 2 150 4
BIA Admin. 3 170 4
SWRRC 2 8
Admin. Conf, k 4
BIA Teach
& Couns., 25 150
Deaf/Blind
Pro. 6 360
Handicapped
Class 6 420
" _— 6 110
11 6
Private
School 15 150
National
Consultants 6 500
1" 6
1" 20
Training
Services 2 150
Headstart 25 280
it :’)5 .

164

Location

Albuquerque
Shiprock

Crownpoint
Ft., Wingate
Many Farms

Chinle
WindowRock

St. Michaels

Las Cruces
Albuquerque
"

Chinle

Many Farms

Window Rock

Ft., Defiance
Las Cruces

Many Farms
Boarding School

Greasewood
Boarding School

lagstaff

Leupp Poarding
School
Tuba City

Boardti?jichool
1"

P
St. Michaels

Albuqu-rque
Gadlup
Chusl

Wir ow Rock
Ft. Wingate

f;’
[

4
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Date

Nov.

Dec.

Dec.

Dec.

Dec.

Dec.,

Dec.

Jan.
Jane.

Jan.
Jan.

Jan.,
Jan.,
Jan.
Jan.
Jan.
Feb.

Feb,
Feb.
Feb.
Feb,
Feb.

Mar.

Mar.
Mar,

29

10

11

14

14
15

23
28

29
30
28
29
30
11

12
14

15
27

w

Activity  Number Number  Number
Area Number Persons Miies Hours

Machine

Demonstra-

tion 10 2 160 8§

Material

Demonscra-

tion 10 2 160 8

Handicapped

Class 1 1 156 8

Consultant,

Service/

Planning 2 2 500 8

Consultant,

Training 4 2 171 8

Coordination

Headstart

Training 6 4 160 8

BIA

Coordination

Training 6 2 150 8

Headstart 6 2 160 8

BIA

Adminis-

tration 6 2 150 4

Headstart 2 3 160 8

Cont.

Manag.

Training 7 4 340 8
" 7 4 8
" 6 3 8

Headstart 3 35 8
" 3 35 8
" 3 35 8

BIA

Administ. 3 40 1000 8
" 3 25 8
" 3 25 8
" 3 5 8
" 3 15 8

Test

Admin,

Tr. & 6 160 8

Cont-

Management 4 22 400 8
" (‘\ ?2 8
" 4 22 ) 8

165

Location

Toyei Boarding
School

Kanlechee

Albuquerque

St. Johns
Ft. Defiance

window Reck
Ft. Defiance

Window Rock
Ft. Defiance

window Rock
Greasewood
Wirdow Rock
Gallup

Wingate High
Schoul
Nenahnezad
Tuba City
Hunters Point
Pinon

Teec Nos Pos

Flagstaff

"

't

Navajo Education Resource Center
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Activity nuainber Number Number

Date Area Numbex Persons Miles Hours Location
Cont.
Mar. 7 Manag. 4 22 8. Flagstaff
Apr. § BIA
Admin.
C.M. 4 15 220 8 Gallup
Apr. 9 " 4 15 8 "
Any, 22 Cont.
Manag. 4 5 160 8 Teec Nos Pos
Apr. 23 " 4 4 30 8 Chinle
Apr. 26 " 4 4 360 8 Tuba City
May 6 " 4 3 420 8 Leupp
May 7 " 4 4 360 8 Tuba City
May 13 " 4 21 360 8 Flagstaff
May 16 BIA Spec.
Workshnp 7-3 2 436 8 Gallup
May 17 " 7-3- )
1C 70 8 Hunters Point
May 28 Early
Childhood 4 50 320 8 Continental
Divide
May 29 " 4 50 8 "
May 30 Early
Childhood 4 50 8 "
May 31 " 4 50 R "

r -
Navajo Education Resnurce Center




Date

Sept.
Sept.
Sept.
Septe
Oct.
Octe.
Octa
Octo.
Octe.
Dece
Jane

Jarie

12
13

<

20

16
17
18

23

9

0

" Handicapred Class

167

Activity 1

NEEDS ASSESSMENT

No. No.
Area Persons Hours

Handicappéd Class
Private School

Handicapped™Glass
Handicapped Class
Handicapped Class

Handicapped Class
Handicapped Class

Pirivate School

Handicapped Class

Determine Need for :
Resource Room

Determine Need for

Resource Room-

—
LS I, Be e W o W o R IS U S

oo oo 0oL S~
¥

(=]
[» ]

(o3
[ o]

™
-~
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Date
Aug. 20
Aug. 21
Aug. 22
Aug . 31
Sept., 4
Sept. 12
Sept. 21
Sept. 24
Sept. 25
Sept. 26
Sept. 26
Sept. 27
Oct. 1
Oct. 5
Nov. 13
Nov. 15
Nov. 16
Nov. 26
Nov. 3
Nov. 30
Dec. 10
Jan. 9
Jan. 10
Jan. 21
Jan. 22
Jan. 23
Jan. 24
Jan. 25
Jan. 31
Feb. 1
Feb. 2
Febe 20
March 18
March 19
March 20
March_ 27
April i 1
April Q4
May 2
May 3
June 3
June 6
June 11
June 19

Activity 2

PLANNING CONFERENCES

Headstart Orientation
Early Childhood Education
Deaf/Blind Program
Administrative Conference
BIA Administration
Superinteudent Conference
Consultant Services
Headstart

Headstart

Administrative Conference
Teacher Conference -
BIA Administration

SWRRC

Administrativ Zonference
Training Services
Arizona Prevalence Study
Arizona Prevalence Study
Arizona Prevaleace Study
Arizona Prevalence Study
Deaf/Blind

Contingency Management
Plan for Resource Room
Plan for Resource Room
Arizona Prevalence Study
Arizona Prevalence Studay
Headstart

Plan for Resource Room
Plan for Resource Room
Plan for Resource Room
Plan for Resource Room
Arizona Prevalence Study
Resource Room Model

IMC "rainirz & Materials
IMC Training & Materials
IMC Training & Materials
Arizona Prevalence Study
Deaf/Blind

BIA Administration
Tracking System

Tracking System

Model Plan

Model Plan & Proposal
Model Plan & Proposal
Model Plan

No.

Persons

(o)

——,

Hours

- — — p—
[ N R -1 = Y]

p—
bmwmuwwbuuuwuu;\buwuuuoowmwwuwwbwwubp—ﬂ

v JEe oo <le sJRe SN e 8 VR mcooomocoooooooooooooooc'oooooooooooooooooobonbbboooooobooboobb
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Date
Aug. 27
Aug. 28
Aug. 29
Aug. 30 |
Oct. 10
Nov. 9
Jan. 28
Jan. 29
Jan- 30
Fzb. 11
Feb. 12
Feb. 13
Feb,. 14
Feb. 15
May <17

v
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Activity 3
WORKSHOPS
No, No.
Area - Persons Hours ”

]
Headstart 45 8
Headstart 40 8
Headstart 40 8
Headstart . 40 8
BIA Teachers & Bounselors 25 8
Chuska B.S. leachers, Special 20 8
Headstart 35 8
Headstart 35 8
Headstart 35 8
BIA Administration 40 g
BIA Administration 25 8
BIA Administration 25 8
BIA Administration 15 8
BIA Administration 15 8
BIA Special Workshep 70 8

e

Navajo Lducation Resource Center
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Activity 4
TRAINING SESSIONS
No. No.
Date Area Persons Hours
Nov. 19 Headstart 25 8
Nov.’ 20 Headstart 25 8
Dec. 11 Consultanty System & 6 8
Feb. 6 Psychometrists Trainring 3 3
Feb., 7 Psychometrists Training 3 8
Feb. 27 National-L.D. Conference 1 8
Feb. 28 National L.D. Conference{ 1 8
March 1 National L.D. Conference 1 8
Feb. 27-- Test Administrators Training ) 8
Feb. 28 Test Administrators Training 6 8
March 4 Contingency Management 22 8
March 2 Contingency Management s 22 8
March 6 Contingency Management 22 8
March 7 Contingency Management 22 8
March 13 Psychometxists Training 3 8
April 8 BIA Administration CM 15 8
April g~ BIA Administration CM 15 8
. April 10 Ari.ona Prevalence Study + 25 % 8
April 11 Arizona Prevalence Study 25 8
} April 22 €ontingency Management 5 " 8
Apri] 23 Contingency Management 4 8
April 25 ITPA Training Session L 8
April 26 Contingenty Management 4 8
May 6 Contingency Manggement 3 8
May 7 Contingency Management 3 )
May 13 Contingency Management 21 8
May 14 Contingency Managenent 21 8
May 28 Early Childhood 50 8
May 29 Early Childhood 50 8
-May 30 Earl-- Childhood 50 8
May 31l Early Childhood 50 3 {
- !
\
%
'\ﬁ: . \
P

* 41 ..‘l\.),
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Date
Oct. 26
Dec. 14
Jan. 11
Feb. 8
Feb. 21
Febe. 22
March 22

TASK FORCE ACTIVITY

Resource
Resource
Resource
Resource
Resource
Rescurce
Resource

Activity 5

Area

)

Room Tasx Force
Room Task Force
Room Task Force
Room Task Force
Room Task Force
Room Task Force
Room Task Force

i711

No, Nc,

Persons Hours

[0 c3e <A BN o Ji0 < JNLS Y0 =
Q@ oo o O o 0o

Navajo Education Resource Center
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Activity 6
SERVICE AGENT COORDIMATION ACTIVITY

Ng. No.
Date Area Persons Hours
Sept. 27 Tribal EduéatiOn Agency 2 4
Qct. 12 Nava jo Community College 2 8
Oct. 15 Deaf/Blind Program 6 8
Dec. 14 Headstart, Training 4 8
Dec. 15 BIA, Training 2 8
Jan. 14 Headstart 2 8
Jan. i5 BIA, Administration 2 8
Jan. 30 Contingency Management Train- : .
ing 3 8
March 15 BIA Administration 2 8 |
April 2 Arizona Prevalence Study 4 8 |
April 3 Arizona Prevalence Study: ] 8
April 4 Arizona Prevalence Study 6 8
April 5 Arizona Prevalence Study . 5 8
April 16 Arizona Prevalence Study TEA 3 8
May 10 Arizona Prevalence Study 5 8
May 16 Arizona Prevalence Study 2 8
June 13 Arizona Prevalence Study 2 8 -
June 14 Arizona Prevalence Study ? 8 o
w My

. Navajo Education Resource Center
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Activity 7
CONSULTANT SERVICE ACTIVITY

Ro. No.
Date Area Persons Hours
Oct., 31 Consultantg, Washington 6 8
Nov, i Consultants, Washington 6 8
Nov. 2 Consultants, Washington 6 8
Nev. 7 Consultants, Naticnal 6 8
Nov, 7 Consultants, -National 6 8
Nov. 12 Training Packages 4 8
Dec. 16 Model Plan 2 3
Jane 1o Model Plan 2 8
Jan, 17 Model Plan 2 8
Jan. 28 Contingency Management
Training 4 8
Jan. 29 Contingency Management
Training 4 8
April 29 Model Plan & 2roposal 3 8
April 30 Model Plan & Proposal 3 8
Moy 16 BIA Special Workshop 2 8
May 17 BIA Special Workshop 70 8

[}

7
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Activity 8
STUDENT EVALUATIU..

No. XNo.
Date Area Persons Hours
]
Sept. 18 Evaluation Students 5 8
Dec. 17 Evaluaticn Students 14 8
April 17-19 Evaluation Students 5 8
April  22-26 Evaluation Students 5 8
April 29
May 3 Evaluation Students 8 8
May 6-10 Evaluation Students 7 8
May 13-17 Evaluation Students 7 8
May 20-24 Evaluation Students 1 8
June 4 Evaluation Students 3 8
5 8

June 7 Plan For Services

;
L

Navaj, Education Resource Center
o
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Activity 9
OFFICE ADMINISTRATION

Ne, No.
Date Area Persons Hours
Sept. 7 Interview for Secretary 2 4
Sept. 10 Set up Record Svstem 8
Sept. 14 General Office Routine 8
Sept. 17 Interview for Secretary 8
Sept. 19 General Office 8
Sept. 28 Purchase Hdaterials 8
Oct. 2 General Office 8
Oct. 3 General Office 8
Oct. 9 General Office 8
Oct. 19 General Office 8
Oct. 2& General Office 8
Oct. ., 25 R.R. Materials 8
Oct. 29 General Office 8
QOct. 30 General Office 8
Nov. 14 General Qffice 8
Nov. 17 R.R. Materials 8
Nov. 18 Advanced Communication Materials 8
Nov. 27 General Office 8
Dec. 3 Advanced Communication Report 8
Dec. 13 R.R. Materials 8
Dec. 15 General Office 8
Dec. 16 General Office 8
Dec. 18 General Office 8
Dec. 19 General Office
Dec. 20 Genera' Office
Dec. 21 General Office
Jan. 3 General Office
Jan. 4 General Office
Jan. 5 General Office
Jan. 6 General Office
Jan. 10 General Office
Jan. 13 General Office
Jan. 22 Arizona Prevalence Study 4
Jan, 26 General Office
Jan. 27 General Office
Feb. ] General Office
Feb, 10 General Office
Feb. 23 General Office
Feb. 24 General Office
Feb. 25 General Office
Feb. 26 General Office
March 11 General Office
March 12 General Office
" March 16 Ceneral Office '
March 17 General Office
March 24, 25, Arizona Prevalence Study ro
o ’ 26, 28,
[ERJ!: April lg: ;a 17, Navajo Education Kesource Center

May 9, 18 o




Date

Nov.
Dec.
March

May
April
April
Feb.,

Activity 10
MATERIALS DEMONSTRATION

No, Ho.
Area Persons Hours
Machine (Talking Page) 2 8
Instructiohal Materials 2 8
Instructional & Assessment
Materials 15 8
BIA Workshop 70 8
Materials Exhibit 15 8
Materials Exhibit 15 8
Materials Demonstration 2 2

176
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Activity 11

REPORTING CONFERENCES

> 4
: Ne., " Ne.
Date Area Persons Hours
* [
: Dec. 4 * National Advisory Committee 15 8 -
Dec. 5. National Advisory Committee 15 8 4
March 23 Deaf/Blind 15 8
¢ r . . 7’
. <4 j
-
’ 22 /'5
- / 3 -
- o
/
\‘ ! - Y
4 - ¢
. . Y
‘ \
& g ,
. .
g ‘
4
. : \
“\\

L

oty
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v v 4 ¥ ¥ T L T Y Y T |
< ‘ “
13,200 |} . - “
~ ‘ -
3
12’000 -y - 1
N ) s <
10,8‘0Q N © E-Y
.9’000 - \
8,400 | -
74200 ).
14 ‘ )
" 6,000 .
4,800 ", e
"3, 606 .1042
2’400 - '
1’200 ’
OBJECTIVES
Figure 1
) MILEAGE BY OBJECTIVE:
DIRECTOR TRAVEL
. Miles Per Cent of Total
Objective I =~ Survey.to Identify Handicapped 5,514 18.49
Objedtive IT -~ Frocedure for Diagnosis 1, 540 5.16
Objective III -~ Resource Room Model 1,190 3.99
Objective IV =~ Develop SEIMC 3,110 10.42 .
Objective V  ~- Plan Subsequent Phase’s 7,955 26.68
Objzetive VI -- Develop Service Model 10,517 35.26
1 TOTAL PROJECT MILEAGE 28,826 100.00
N O ,‘1 RS
- ;i, T e gg‘)

——
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825" |
"750 .
675 L .
600
5;5' -

450

.Hours |

315 L

= 300 J

Objective
Objective
Objective
Objective
Objective
Objective

-
111
v

111 v

OBJECTIVES
Figure 2

HOURS OF, DIRECTOR MANPOWER

BY' OBJECTIVE

Survey to ldentify Handicdpped
Procedure for Diagnosis
Resource Room Model R
Develop SEIMC

Plan Subsequent Phases:
Develbp Service Mode}

TOTAL ‘DIRECTOR MANPOWER

Hours Per Cent of Total

224 - 13.89
152 9.41
64 3,06
82 5.09
332 20.57
760 47,09
1,614 _100.00

’

e
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s
$9,117
- 18.19%
36.70% 8.99% $4,500 IV
$18,403 ]
] 20.34%, '
Vi
. - : $10,200
a . A
v
/ $50,125 )
LY Figure 3
) , ®
“* COST BY OBJECTIVE
Cost  Per'Cent of Total
Objective I  -=- Survey to Identify Handicapped $ 9,117 18.19
Obiectiye II -- Procedure for Diagnosis 5, 500 10.98 -
Objective III -- Resource Room Model 2,405 4.80
Objective IV -~ Develop SEIMC 4,500 . 8.99
Objective V -~ Plan Subsequent Phases 10,200 ~20.34
Objective VI - Develop Service Model . 18,403 36,70
TOTAL COST $50,125 * 100.00
) r




4 L) ¥ ¥ T T 1 T T Y T’ '——l
o ":L ‘
L]
675 } ' -
' ' .6286
600 4
\ . |
525 ¢ ’ ' ' g ,
'3 - q.
g .
9 450 4
- [
[
Y
375 }
300
225 L
150 N
.1162
2 15
0 |
1 11 111 v
OBJECTIVES
Figure 4
TOTAL PERSONNEL INVOLVED BY OBJECTIVE
X ‘ Personnel Per Cent of Total
Objective T == Survey to TIdentify Handicapped 118 11.62
Objective IT -~ Procedure for Diagnosis 29 2.86
Objective II1 ~- Resource Room Model 64 6.31
Objective IV -~ Develop SEIMC . . 39 3.84
Objective V' -~ Plan Subsequent Phases 127 12,51
Obfective VI -~ Develop Service Model ) 038 62.86
TOTAL PERSONNEL 1,015 100.00
;o -,
[ ~
» YN

,‘ : ' L ! o 1Y
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L
-4»’,./
s

T
-
-+

550 |

500 _

Per;onnel

ACTIVITIES
Figure 5

OBJECTIVE VI -- DIRECT SERVICES TO EDUCATORS BY ACTIVITY:

¢

Number of Perscnnel

Activity 1 -- Needs Assessment 43
Activity 2 -~ Planning Conferences : .97
" “Activity 3 -~ Workshops 437
Activity 4 -~ Training Sessions 164
Activity 5 =< Task Force 0
Activity 6 -- Agency Coordinatien. 23
Activity 7 -- Consultant Service 82
Activity 8 -~ Student Evaluation 60
Activity 9 -« Administrative , 0
Activity 10 -- Materials Demonstration . 121
Activit% 11 -- Reporting Conferences 0
. o £, . :
ERIC ~ . TOTAL 1,027
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TABLE VIII -

" NUMBER OF DIRECT PARTICIPANTS PROJECTED TO
NUMBER OF STUDENTS INDIRECTLY AFFECTED
) BY CENTER ACTIVITIES '

Services to teachers, aides, and administrators are expected
7

'

to result in (1) increased rate of learning due to more precision in

instruction, (2) more accurate student diagnosis, and (3) improved

. 3

efficiency in administration. -

The Indirect Student Service figures are arrived atby a

~
e

“‘singular count of educator participation in workshops, traini

sessions, materials demonstrations, and direct services to ed‘lcators.

. No. -of Participants
Activity No. of Students

Teachers Aides Admin. Indirectly Affected

L

Wcerkshops 182 100 154 3,640
Training Sessions 64 27 40 1,280
Materials Demon: ' v
strations 63 - 22 21 1,260 A
Service Model
Development 23 0
TOTALS 309 149 238 6,180
rd
~ % -

Navajo Education Resource Center
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CHAPTER X

LASTING EFFECfS OF PROJECY -

After a project has completed 152 activitias and the personnel

have departed, the effeéts of all the efforts linger behind. Somg of
those lingering effects are worthy_of mention herein. .
1. The Diffusion Changé Agen; Model (DCA) is a design used to
train personnel. This model is a group interaction training design that
provides for internalizing conceptual information by one individual who
then passes the training on to others, thereby causlng a ripp11n§ effect. - {
For exampie, the Contingency Man;gement Workshop (March- 4-7) was set up to

train five teachers, along with their administrators and classroom aides,

in the use of Contingency Managemert in the classroom. These figg teachers,

in turn, trained fifteen other-teachers. Therefore, the effect of initial
training, which would usually be limited to five rooms, will now be

experienced in twenty. This stretches the training dollar and manpower

-

- _effort to obtain maximum benefits.

The effectiveness o this approach was illustrated in two training
sessions, and the model was later adopted in sessions conducted by other
reservation. agencies. This indicated that other reservation groups had
either seen or heard of the DCA and had begun to use it asba training'

approach in other efforts.

'IERJ!:‘ ) " Navajo Education Resource Center

ler v,
.
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2. One emphasis of the Navajo Educatiqn Resource Center was
the inclusion of the Navajo aide or teacher in all training sessions.
fﬁirty-four (34) Navajos were included in intensive t;aining activit.es
and were subsequently able to exhibit skills in educational activities ~
that were not pr;cticed prior to the training. An additional 225 N;vajo
teachers and aides participgted in He;dstart workshops and training

sessions. The practice of preparing the Navajo to meet his own needs is

in keeping with Mavajo and Bureau of Indian Affairs philosophy.

3. Interaction betweén agencies was emphasized in many efforts

in the school year 1973-1974, Most noticeable was the cooperative
effort of the Arizona Prevalence Study, which was organized by the Navajo
Education Resource Cente; ahd which combined the efforts of twenty
agencies and twenty-two donated staff data collectors., Other cooperative
efforts were conducted with the public”schools, Headsﬁaré, Mental Health
;ervices, Tribal Education Office, Public Hea{th Services,’Navajo -
Coﬁ@unity College, Arizona Department of Education, IMC--SE of The Uﬂive;s!ty
of Southern California, and BIA schools and agencies. \ ‘

Many agencies‘and"servicé systems on the reservati&n often duplicate
services and efforts. In some cases, nee&g exist in certain schools
which could be easily met by the expertise a;ailable in a n;ighboring
agency. .

" A continued effort should stress the establishment of interagency

communication and'coopération. Whether the cooperation begun in 1973-1974

»

will be maintained, or whether it will go uncultivated, must be evaluated

"

Navajo Education Resource Center
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by time. N

4. 1t is feit tﬁat an elevated image of Special Education and

s - . ’ ‘
the Special Educator was inscribed in the minds of educators through

)
Ve -

conducted activities and training and through leadership development.

5. The acceptance of Resource Rooms as a way to deliver
individualized éervices to handiéapped learners will continue and
intensify. The forthcoming production of a service manual will suppo;t E

this effort. e
%
. ' , %

“6. A more comprehensive chilﬁ evaluation practice will continue

- . ‘ ‘

as a result of training and enlightenment, 4

&
r

7. Finally, the awareness of a need for full-service provision
to all handicapped children will accompany 1nformation comlng from both

-the Deaf/Blind Search and the Arlzona Prevalence Study.

-~

Q Navajo Education Resource Centeqw,fg
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TRAi}NINC SESSIONS CONDUCTED
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Training Session Title: "CONTINGENCY MANAGEMENT"

-~ -

Conducted: Little Amercia, Flagstaff, Arizona

Dates: March 4-7,‘1974

4

Participants: - : -

: Paula Garcfa, Chuska \ ) '
Carolyn DiPomay}o, Cuuska -
Qorothy McCuiler, Chuska _
Tom Duran, Teec Nos Pés ’ : ' '
Bobby Dean, Teec NosuPdéh
/ " Albert John, Teec Nos Pos ’ . /// -
Arleﬁe,Jorgensen,‘Tuba,City s //
Georgia Lucas, Tuba City /
C?celiaéManygaats, Tuba City. /// .\Vﬁ%:
Lyle Vice, Leupp ¢
Dorothy Renf{ro, Leupp //
o = Judy Thomas, Leupp - : /
. ‘ wayne Kirg, Chinle /

Tom Armstrong, Chinle ///
Marlene Charlie, Chinle .

) Facilitators: ' ' ///
. ']

Helen Zongolowich, Greasewood //
Helen- Randall, Greasewood .

Nancy Hyatt, Greasewood ///
Bruce Weston, Los Angeles, California, //
Laurine Ruleau, Window Rotk : , N

Roland Caster, Many Farms"

j iy
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Training Session Title: "CONTINGENCY MANAGEMENT' .

Conducted: Federal Building, Gallup, New Mexico

~\

Dates: April 8-9, 1974

 Participants:

Faralie Spell N , )

Dorothy Birch .

échei Yazzie

Wes Eby

Sammie Evans '

Lynn Batchelor -

Nancy Liviﬁgstqn

Rupe;tiBaiiey» '

gpp Daughtery .,

Mattie Bellinger
{ _ , .,

Facilitators: -

[
Helen Z%pzolowtch
Roland Caster

- r
- .
8 .
L . ™
A
#* ¢
£ -
,’ T -
L A N
2l | <
. ““—.—_’.‘/
. . T
“
R
L} q Yo
R ,Y -2 ‘/
{ Nava jo Education Resource Center
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1] ) .
Training Session Title: WARIZONA STATE PREVALENCE STUDY--DATA

ot COLLEGTION'
)

*

Conducted: El fancho Hotel, Gallup, New Mexico.
o - Apeil 10-12, 1974 ,

« Perticipants:

Winona Marianito . . , ' .
Perry Joe '

Eddie Anderson +~

jﬁnn& williams N ’ .

Norman. Wilcox

Jack Ge[:nger ?

Dorlita Taylor

-~

Mike Lawson s
Elizabeth Murphy .
Ted Pienta . o .y

- Gale Powers” o7

St

o

.
-

Br

-

Carolyn Shumweli .. , ! e
/  Peggy LaéQér*on . , ' )
Bil! Sakai ' . ’ , : a
Charlene Crosby
Vikki Tripp
Facilitators: . . ‘ ' . ¢
Rosa McGrath, Riverside, California

Dr. Shitala Mishara, University of ‘Ariizona, Tucson, Arizona

Roland Caster, Many Farms, Arizona : . - .

.

Navajo Educaticn Resource Center

’




- 2

~n

ey

' 3

190

Tréining Session Title: "PSYCHOMETRIC TRAINING"

-

Conducﬁed:, Tuba City Boafding School, Tuba City, Arizona

Dates: February 6-7, 1974
March 13, 1974

Participants:

Jack Geringer.

Dorlita Taylor

Facilitator: ¢

Roland Caster -

o

Navajo Education Rescurce CentaY



k\REGISTERS OF TRAINING SESSION

PARTICIPANTS

Training Session, Title: MEARLY IDENTTFICATION OF THE HANDICAPPED"

v

Dates: May 28-31, 1974

Participants:

Group 1

i '
Sarah Foster, Chinle

Ruth Good, Pinon
Stephen wal}ace, Cfownpoin:
/ Rita Stahl,” Pine Springs
{ Viola Grantham, Dennghotso
~. Paula Garcia, Chuska
Christell ward, Beclabito

Blanch Barrows; Navajo Mountain

Group'III

Arlie Weaver, Cottonwood

Joyce Riding‘In, Wingate _
Mark SOnné, Dzilth-na-o-diéh-hle
Julie Mose, Crystal

Rose Begay, Seba Dalkai

Charles Copeland, Teec Nos Pous
Mary Smith, Aneth

Terry Thaurer, Dennchotso

191
¢
N

¥

Conducted: BIA Training Centei:/gghtinental Divide, New Mexico.

4
+

Group II /

;
i

‘Marvin Chee, Cottonwood

Roselie LaCount, Low Mountain
§

' Vickie Sonne, Dzilth-na-o-dith-hle

Dona Etcittf, Greasewood
Janet Grappenstetter, Wide Ruins

Virginia Daniels, Nenahnezad

* .Minnie Johnson, Toadlena

Helene Ward, Kaibeto

Group IV

Joyce Torro, Lukachukai

Ella George, Wingate

Eunice Hoover, Dzilth-na-o-dith-hle
Catherine King, Huntérs Point

Beverly Crowe, Chuska °

”LeionAAshley; Teec Nos Pos

Penny Radolavich, Aneth
Diane Allis, Kayenta

. e 4

7

Navajo Education Resource Center
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Group V

. Ann Williams, Nazlini
- EQelyn Hill, Crownpoint
Ray Joe, Chichiltah
Mary McCormack, Kinlichee
_Chdfi; Weeks, Toyei
Richard Harjo, Sanostee
Barbara Curley, Teec Nos Pos

. . Velma Isenberger, .Kayenta

Facilitators: -
) ¥

Ted Pienta, Chinle, Ariiona

Mike Lawson, Leupp, Arizona

Dollye Lawson, Leupp, Arizona

George Holt, Michigan

Helen Zongolowicz, Greasewood, Ariana
Laurine Ruleau, Window Rock, Arizona

Roland Caster, Many Farms, Arizona

1 “on
v .,

Q- Navajo Education Resource Center
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Training Session Title: "ADMINISTERING THE PEABODY INDIVIDUAL
ACHIEVEMENT TEST:

¢

Conducted: Teec Nos Pos Board?ﬁg School, Teec Nos Pos, Arizona

Dates: February 27-28, 1974
March 14, 1974

Participants:

Charlotte Short
Darleen Litson

Lola Begay

Judy Charley -

Helena Bizardi

Facilitator:

Mike Lawson

I

]

Nava jo Egucation Resource Center
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PROJECT CONSULTANTS AND CONSULTANTS AND TRAINERS FOR FIELD ACTIVITIES
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. PERSONNEL USED AS PROJECT CONSULTANTS

Dr. Robert Hall, Director

Division of Post Secondary and Adult Education

Bureau of Indian Affairs -

Max F. Harringer, Acting Deputy Chief . .
Division of Post 'Secondary and Adult Education

Bureau of Indian Affairs

Dr. Frank N. Hdll, Education Specialist |

Division of Post Secondary and Adult Education

Bureau of Indian Affairs

Laurine Ruleau, Education Specialist
Navajo Area Office

Bureau of Indian Affairs

Bruce Weston, Assistant Director

IMC--SE -- University of Southern California

Dr. Richard Petre, Acting Director

Southwest Regional Resource Center

"George Holt, Education Specialist
Title VI Project Evaluation

Bureau of Indian Affairs

' P

Fop s ’}‘

Navajo Education Resource Center
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CONSULTANTS AND TRAINERS:
FIELD ACTIVITIES

Jack Geringer
Helen Zongolowicy
Dorlita Taylor
Mike Lawson
Dollye Lawson
Elsie Kanyid
Helen Randall
Nancy HyatF
Elizabeth Murphy
Winona Marionito
Norman Wilcox
Ted Pienta

Bob Dean

Gale Powers
Carolyn Shumwell
Jeanine Matney
David Passorell
Norman Jensen
Paula Garcia

Mar jorie Jimmie

Arlene Jorgensen

[SRJ!:‘ ) Navajo Education Rcsource Center




' APPENDIX A:

AN 'EXPERIMEN’?AL OR MODEL APPRbACH TO IMPLEMENTATION OF A
PhEVALENCE STUDY WITHIN THE STRUCTURE GF EDUCATIONAL
SERVICES FOR AN INDIAN RESERVATION '

6!

ok




~

AN EXPERIMENTAL OR MODEL APPROACH TO IMPLEMENTATION OF A
PREVALENCE’STUDY WITHIN THE STRUCTURE OF EDUCATIONAL

SERVICES FOR AN INDIAN RESERVATION

A Study
Presented to
The Bureau of Indian Affairs
and to

The Bureau of Educatidh for the Handicapped

by
P. Roland Caster, Director
Navajo Education Resource Center

Many Farms, Arizona |

197

i)
[ /



198

ngvalence Study

Navajo Reservation
1974

In Cooperaéion withs -
Arizona Department of Education

Cooperative Agents:

Navajo Tribal Education Agency °

Bureau of Indian Affairs

Navajo Office of Economic Opportunity .
U.S. Public Health Service

K

-

7~

‘Funded by: .
Navajo Education Resource Center

, -

. W




SIWOPUINV T
mmdzﬂ.:.ed

Pdﬂﬁ.:oﬂ

WOpOVSIVIV % W

saqwaW . / . :
M\:du._. - o U:comg.& 49 o uo.-,ﬁ.w.« -
205" 3{I34S wv%wdodm Sowas VoF - $°9
Jomvbissy 51dw0S 2R -
wﬂdmutl WOPUTY- +.w.ata :
. doyanad

soprpreeatv I Y
- >waeH

ﬂﬁﬂeﬁ Uf&WQ.
Dvo)¥Y

sowa ot ||
RanwMS -
"auNI IS




Py

1.

2.

3.

4,

54

6.

o

" 200 .

Navajoé Education Rescurce Center

Prevalénce Study

e

Activity

Eater into agreement with
State Dept. of Education

"Get approval from Advisory *

Board -

Get approval from Public
Schools

Get apﬁroval from BIA Super-
intendents -and Staff

. '
:Coordinate with Tribal Educa-

tion Agency

Secure materials from Arizona
Dept.:of Education )

Design Sample Procedure
Enlist testers: bsycﬁometrists .
Recryit - Speech Therapist

Recruit - Home Interviewers

Arrange and conduct ‘training for:
Psychometrists ' '

~ Arrange and conduct trﬁining for:

. Speech Therapists

14,

15.

16.

17.

-

{

18.

19.

Arrange and conduct trxaining for:.
Home Interviewers 7 ,

} t .
Select Tésting Sites

¥ '

‘Contact each Administracor _

Draft letter fo each Administrator
with dates anfl procedures

Draft letter to Administrators

“0f Volunteer Persannel request-

ing permission for their services
Devise Random Sample Frocedure

Conduct Random Sample .

* Navajo

-4
e

Education Resource

'S

N
i

Center
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20. Prepare Assignment sheets for -
each team member

»

21. Actual Process: - - !

21A. Conduct Home in;erviews
in 10 Selgcted Sites

21B. Conduct Len uage Inven-
tories in 10 Seletted Sites

1]
21C. Conduct Testing in 10
. Selected Sites
.22, Set-up Clerical system .-
22A. Compile Folders on each
child . -
22B., Complete forms on each
child
_ 23. Compile results, -
24, Ship results to Arizona LCept. -

of Education, Tribal Education
Association BIA :

)

-

€ R
fvv\"c f;

Navajo.Education Resource Center
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‘ Agreement for Prevalence, Study '

The State Department of .Special Education, Arizona Department of
Education, plamned to conduct a prevalence study in Arizona for the
purpose of determining the frequency of handicapping conditions in school
aged‘boys and girls. This statistical data would ‘be the justification
needed to approach the Arizona Legislature for an increased level of
funding . ) .

The nrigimal design was restricted to. the southerr portion of the
state, leaving the Navajo Reservation out of the sample. The Navajo
Education Resource Center approacied the State Department of Education
November 15, 1973, about the possy bilities of including a Navajo
sample in the State study. 7 ‘o

This was met with .approval under the condition that the Navajo
Education Resource Center organize and tonduct the sampling processs
The original state budget could not provide for- this added expense.

. -

The Navajo Education Resource Center agreed to assume this res- an
ponsibility for the NavaJo Reservation. .
Since this agreement the original state prevalence study has been
expanded to include other Indian Tribes within Arizona.
The sample number sugg=sted for *he Navajc Reservation was 240,
This would be roughly .25%. “ w v
]

~

t = 0

R [y Y ,
. : , ! : it s

* i
L4 . ;

.

1

_ Navajo Education Resource Center
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Navajo Education Resource Center
. Advisory Board Approval:

L4

@ ¥

The, NERC Advisory Board met on December 4 and 5, 1973, in Albu-
, v querque. At that time,’ the prevalence study was introduced and the
constraints in term¢ of manpower, time and budget were considered.

It was felt that the sample ftom the Navajo Reservation could be
accgmpfished, but only in termS oﬁ a reduced sample population.

The original estimate of 240 would require a cadre of trained
psychometrist and Speech TPerapists either on staff with BIA or

personnel nor'the budget was available.
\ %

It was felt by the board that the Navajo sample, 'no matter how
small, should be included in the' total study.

203
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Public Schools, or the budget to hire them for the survey. Neither the

At

Ferd z ""x
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Approval Putlic Schools

Upon being informed of the sites selected for sampling, the
office of Dr. John Potts, Director of Special Education contacted the

five specified schools and secured their consent and approval.

The five schools selected for the sample were:

Tuba City
Chinl:
Ganado
Leupp
Kayenta

204
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Programs for Handicapped Children i
P. 0. BOX 275
MANY FARMS, ARIZONA 86503
P. Roland Castcr, Director \ - ' / ) Telephone:
Nina B. Beno, Secretary _ Jamm 23, 1974 602 - 781 - 6325

¥aren Davis

Division of Special CEducation
Pima County School Office

131 W, Congreass

Tuscos, Arizona

Desr Karent

The following 18 a 1list of the public schools wherg we wish to conduct
. our sampling activities at grade levels i, 3, and S . \
Tuba City Public School
Chinle Public School
Kayenta Public School
= ) Leupp Public School :
camu!o Public School /
A 1f you could arrangs to h.;vo the administrators contacted I vould
Appreciate it. , : ' :
1 plan to make a personal contact with each school during February to
coordinata this activity with local ‘staffe

Sincerely,

i

Roland Caater
Directer

RCfere .

)

.'
’
1

Nava jo Education Resource Center
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Approval BIA Schools

Coordinated planning was first conducted with Laurine Ruleau,
" November 16, 1973.
Conference was set up<with Area Superintendent, Mr. Abe Tucker,
to explore th; use of ZIA students in the sample. The conference was

conducted November 26, 1973, and approval was given.

-

et . .
“ ey l

r '
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Programs for Handicapped Children
"P. 0. BOX 275
MANY FARMS, ARIZONA 86503

J‘mf’ 25 » 1974 , Telephone:
- 602 - 781 - 6325

P. Roland Caster, Director
Nina B. Beno, Secretary

Laurine Ruleau, Educational Specialist
T Department of Special Lducation
- Kavajo Ares 0ffice
Bureau of Indian Affaic) ,
Window Rock, Arigona 86315 A

Dear Laurines

As per our telephons conversatien, the following BIA boarding schools
~ are demographically most. desirzble for the planned Arizona Prevalance Study,

Tubs City
Chinle
Kayenta
Greasowood
Luepp

1f this selection meets with your approval, would you plecass sacure
officilal BIA sanction from your Arca office for me to contact these adninistra~
tora and enlisi their cooperation in this study. ‘

" we will do a randcm sample of 20 students at grade levels I and 5, ap~
proximately 4 per schoole

The sacnle inventory will follov tha desirn of Jane Mercer's Pluralistic
approache This includes the homs intervicw with thae adzptive behavior scaie
conducted by a Mavajo interviecver. iiritten approval s obtained by this
{ntervicvwer for formal ovaluation to boe conducted.

¥ ,

Tho 1973 version o} ths Wecheler Intollirenca Scale for Children, and
arithmstic and reading subtests fo the lMatro /0 are administered by a psy=-
chometriste The lan-uage inventory and scetions of the Conder and Peraue
Perceptual = ‘dotor Invcntory exe administered by the Speech Therapist.

The same activity will ba conducted concurrently with five publie schcols,
The only exception will be the inclussion of first gradors in that oamplg.

Information 1111 bae turncd over to tho Arircna Department of Education
vhere it will be compiled with data coming from othor state arcase 'the coae
piled report wikl develop information rogarding frequency of handicapping
conditions.

ot

- =

L - i .
BEST COPY AVAILABLE A oo

Navajo Education Resource Genter .
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This information will be used to develop propram plena for educational
services and sccura funds from the Arizona Legislature for those programse

. Our sample mumber (totul 60) will ba smaller than desiredis This number
was reduced because of limited funds and trained personnel needed to conduct

a larger effort. N

It is wy plan to conduct a larger study in SY 19741975 in ccoperation
. with the Navajo Education Agency vho will provide the funds through a Title
IV granty \ _

This sample (197451975) will include approximately 400 students and
will be large enocugh to be statistically raliable for projecting progranm
needs.

The 1973-1974 ecffort will result in a training oxparience that should
develop sufficient numbers of trai?ed personnol for a larser effort.

Sinceroly,

Roland Caster, Director
Havajo Educztional Resource Centcr

H

.
foror  f

: . ) Navajo Education Resource Center
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Coordination with Tribal Education Agency

Contact person with the TEA has been Ms. Jane Muwphy. Coordina-

ting and planning sessions were held November 16, 28, December 12, and

February 27, 1973-1974.

During these sessions a sémple budgeé was planned for submission

'to a Title project which would provide’ funds for a more comprehensive
survey in SY 1974-1975. This proposal was submitted by the TEA.

The use of field personnel, of the TEA, as Home Interviewers was

]
discussed and written into this plan. The TEA, then, becomes the source

of some of the manpower needed for the study.

+ 3

oy
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Secure Survey Materials

The preva.ence study will consist of the following sections:
l. wisc '73
2. Metropolitan '70
Reading
Arithmetic
3. Physical Dexterity Battery

4, Speech Screening Inventory
(Templin - Darley Articulation Test) '

5. Adaptive behavior Inventory

Sociocultural Modality Index
*Health History and Impairment Inventory

6. Teacher Ratihg Scale

Items 3, 5, and 6 were supplied by the State Department and picked
up on January 24, 1974, 1Item 4 was purchased and has been delivered. Items

1 and 2 are to be supplied by the State Department but have not yet arrived.

+

..
P
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ADMINISTRATION

TRAINING
TESTING EXPENSES

TOTAL

211

STATE INCIDENCE STUDY
Nava jo' Reservation

Budget

$ 915.00

1840.00

1890.00

e~
\/)

$46645.00

P

.o
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STATE INCIDENCE STUDY
Navajo Reservation
T Itemized Budget

»

ADMINISTRATION

Travel and Per Diem

Printing

General Supplies

Postage o

Telephone ‘
: Xerox Charges

Sub-Total

TRAINING
2 day session for 25 people
(food and lbdging)
Travel to and from Workshop
for 20 people
4 Consultants Jare “Mercer's team

2 people - $400,00
Per Diem . 150.00
Travel, Air 240,00 p
Fare ‘ :
/ Sub-TotaI%
;TESTING EXPENSES
Testing Materials ! N

Travel: Psychometrist (2500 miles)
Home Interviewers (2500 miles)
Speech Therapist (2000 miles)

7000 miles @ 10¢
PER DIEM
.Psychometrist (20)
Speech Therapist (15)
-35 days @ $25.00
Sub-Total

‘ ‘ . - ‘:— ’
GRAND TOTAL ’

-
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390.00

50.00

150.00

25.00
200,00 -

100.00

915,00 ‘

600.00

450,00

790.00

$1840.00

350.00

700.00

o
2

875.00
$1980,00

$40645.00

" Navajo Education Resource Center

»




. Sample Procedure: Design

»
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4

The initial Prevalence Stddy‘design utilizing Jane Mercer's Plura-
listic approach was developed by the Arizona Department of Education -
‘ (attqched) and will be' the, design of the study for the Navajo Reservation.

Strategy For the implementation of the design will be as follows.
3
Number of students in sample - 60 (30 each sex)
" Grade levels ~ 1, 3, 5, (20 students per level),
Schools in sample : ~« BIA and public

. BIA: Tuba-City

N ‘  Chinle
Kayenta ‘ 0
Leupp . b PR
Greasewood -

PUBLIC : Tuba City -
Chinle

. ; ' >
i . . Kayenta .
L c ) /  * Leupp
. . - Ganado )
‘ -
N
¢ -
. *
¢ .
4
. .
l/'. ’ :
‘\\ﬂ‘\\ \\ '
4
4 -
t : Y ¢
) EN)
hd 1
I
. X A .
LY " N
¥ VAR §
' noby o, *

S Nava jo Educatiot REsource Center
ERIC . ..

{
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4
Distribution of Students
A
BIA  PUBLIC _  lst 3rd 5th  TOTAL
.Tuba City 4 4 2 . 2| 12
7 0 2 2
Chinle 4 4 2 2 12
S 0 2 2.
Kayenta 4 8 6| 2 2 12
. i i V 2 V
Leupp 4 ., 8 4 2 |~ 2 12
i 0 | 2 .t 2 ot i
Greasewood (BIA) 4 ‘ ”4ffi;;ﬁ1*fzj- S P ‘ 4..
¢ ' . ’{,f/‘F N /-f'/ ; > N 8
Ganado (PUBLIC) 8 SN P !
s anTEHTEITT --:m?:.’ K3 S 5 exe by, N g | cm st
. I g L L T R 2T ) T 4 — -
First 0 20 ’
Third 10 10 - '
Fifth 10 17 .
N
,g -
2 A
- I3 . ‘1 - ’

Navajo Educatfon Regource Center
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Arizora Design
AN .

. h 3
OVERVIFW «

The research proposal outlined below ip addressed to*the single
most critical problem facing Special Education in Arizona todé&: no

one knows the number of children in the State that ne2d special edu;

LN

catibn servi "es or what kinds., The identification of Arizona's éxcep~
° N .

tional school population is not an easily resolved matter, especially

-

when one considers the diverse cultural back grounds of the people of

A

Arizona. With the passing of a mandatory specialoeducation bill by

L

the State to provide special eddcatgbn ser¥ices for identified handi-
l

capped children by 1976, the need fog providing a strategy that would
/<

identify these children is readif& app%rent. The proposed strategy for

£

idehtifying gifted and’ handrcapped children will provide statewide
incidence figures for the varipus c}aesifications of exceptionality

and give adr,i;iticvm;lQ informatidn concérning childrei\'é -;daptive behavi‘or
and the 500iocu1tUrei 2la racterietics of the children s families.

INTRODUGTION
J -

National incidence rates suggest that 16.94% of a State's public
t~hool enroliment requires somc kind of special education services,

LY

according to the followirs categorical distribution:

National Incidence

Areas of Exceptionality (percentages of school-age population)
Educable Mental. dandicapped 2.50
Trainable Mentally Handicapped «50
Physically Randicapped 75
Speech Handicapped | 5.00
Hearing Handicapped ' <90

Deaf . .06

[} n LA ¥

- Navajo Education REsource Center
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‘Visyally Handicapped T ‘ . "%O
Blind . ’ o 7

Learning Disabled , ‘ .. 3.00
Emotionally Disturbed ‘ ' = 2400
Gifted ' . 72,00

T

Multiple Handicapped (Combination of two er
more of the above) B
Total 16.94%

Ay

3 ‘ - .

TT vhat extent national figures are applicable to ArizonaT\with its
. } > . * - “ N
complekity of geographic, economic, and eulturaiﬂfactors, is'not certain.
Planning and programming for special education and earmarked funding for

identified- exceptfénal children mandates that reliable diagnostic and

*

evaluation data be available. Tp meet this need ‘an 1ncidence study is

\

proposed that will include the'areas-of excepti ity as delineated in

the 1973-74 Adminiatrators s Guide, Arizona State DepaYtment of Education,
3

using samples of lndian, MeVican-American,//Fack, and\Anglo children. A

1 X

- N -
subset of iniormation will also be collected for these ethnic qrmples
- ~

thHat is attuned to the sociocultura1 characteristics of the families of

':_s«i
nlementa:y schodl children using Jane Me;cer Q pluralistic asseqsment

-

techniques. The .collection-of data that allows pluraliétic assessment to
/ . ’ . Voo *
be conducted is felt necessary in view of eQ&sting cult?ral differences

t . 3
between ethnic groups. Mercer has shown that when traditional standardized
assessment .instruments are used, disproportionately large numbers of chil-

4

dren of Black andIMexican-American heritage are nleced in classes f.r the
nenCallfuretardei: Plurﬁﬁistic assessment techniques attempt to reduce
this tesi bias when assessing rate of retardation By taking the socio-
cultural characteristics of the child's family into consideration when

interpreting iQ and adaptive behavior scores. Using this approach, a

child's performance will be compared with other children with comparable

1Mercer, Jane R. Labeling the Mentally Retarded. -~ Berkeley. University
of California Press, 1973.

d

' 1
f\"‘f
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sociocultural backgrounds and who, presumably, have had similar oppor-
tunities to acquire the knowledge and skills needed to answer the questions
on an intelligence test and pass the items of the adaptive behavior

scale.

DESIGN OF THE STUDY
The sampling procedure that will be employed in the proposed study

is given below:

N Ethnic Group N per Urban N per Rural N per Grade**
312 Anglo ' 156 156 26 urb/26 rural
312 Mexican~ Am.* 156 156 26 urb/26 rural
312 Indian - 0 312 52 rural

12 Black 312 0 52 urban

Total N=1248
*Spanish Surname .
**Grades 1,3,5,7,9 and 11 with an urban~rural split for Anglos
and Mexican~Americans.

Because of logistical considerations (time, money, personnel) all children
included in the study will be selected from within Pima County. Evidence will
be provided indicating the degreeto which the school-age population of Pima

o .
Gounty is representative of the state. The total number of children (N=1248)
‘that will be involved in the study represents approximately .25 percent of
the entire school population of Arizona (-482,619).2 The four major

ethnic groups found within the State will be represented equally (N-312)

in an effort to obtain a statistically defensible r~te of exceptionality

per ethnic group. Children in grades 1,3,5,7,9. and 11 (N=52 per grade)
will be included ia the study for each ethnic group. In anticipation
of differential rates of exceptionality between urban and rural Mexican-

Americans and Anglos, respectively, one-half of the children

AADM for 1972-73 School Year, Arizona State Department of Education

PR
'

. ¥,
PR
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selected at each grade level will be from the metropolitan Tucson area

and one-ﬁalf will be seiected from outlying rural sreas (the urban-rural
split is not considered feasible for the Ind£an and Black ethnic groups

due to the low incidence of urban Indians and rural Blacks in Pima County).
Fifty percen: of the children selected at each grade level will be female
and male, respectively, due to procedural demands of Mercer's pluralistic
assessment work. One would anticipate a sim&lar breakdown by sex, however,
simply by virtue of candom sampling procedures.

The Indian sample will con%ist of Papago Indian children enrolled in
the schools* of Sells, Aricona. The first, third, fifth, seventh, ninth,
and eleventh grade_Papagos will be ranaomly selected from the enrollment’
rosters. The Black and urban Anglo and Mexican-American samples will be
randomly selected from the enrollment rosters of metropolitan Tucson schools.
And the rural Anglo and Mexican-American samples will be randomly
selected from the enrcllment rosters of the schools i; Marana, Arizona.

In cooperation with the Division of cpecial Education, criteria will
be established for the following exceptiorality classifications: gifted,
EMH, TMH, specific learning disability, h.aring handicapped, visually handi-

capped, speech handicapped, and physically handicapped. Administration of

the WISC, Metropolitan Reading ari Arithmetic subtests, Bender-Gestalt, a

speech screepinguprocedu;p, and the collection of current information re-

garding vision, hearing, and physical disability will provide data that

*Because incidence rates of exceptionality will be projected for the state
on the basis of the results of the study, schools will be selected, when-
ever possible, that are considered to be representative of the population
in question. In addition, detailed descriptions will be provided of the
schools. )

Navajo Education Resource Center
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will be used to establish exceptionality incidenceé figures for all children

in grades 1,3,5,7,9, and 11. Using this information, statewide incidence

figures will be generated on a proportionate basis if the incidence fre-

A

quericies are not comparable across the four ethnic groups. That is, the

L d H ‘-\

data will provide incidence frequencie- fqp the various areqiﬁof exception-
- p d
ality for each ethmnic group. Using this data and the ethnic percentages of
.\J

school-age children in Arizona (70.2% Apglo, 20. 3% Spanish-surname,‘ﬁﬁ,Black,

and 5% Inﬂian) y 1t will be possible to project incidence figures of excep-
tionality on a statewide basis. It will be neceisary to interpolate the
' . ;

respective incidence figures for grades 2,4,6,8,10, and 12 and make similar

" statewide projections to provide a comprehensive listing exceptionality.

incidences. ;

In grades 1,3, and 5, Mercer's pluralistic assessment techniques would

also be conductede Using this procedure, the mother will respond in an

interview administered by a trained interviewer to the following:,

1. The Adaptive ;éhavior Inventory for Children. ABIC consists of a
series of age-graded questions which include items coverfing the
child's usual role performance outside of academic achievement.

2, The Health Histéry and Impairment Inventory. HHII is a series of
non-technical, non-medical questions about past or present physical
i1llnesses or impairments.

3. The Sociocultural Modality Index, a measure of socialization milieu.

The fellowing information is to be derived from the child:

1. Hearing and Vision. The current results of hearing and vision
examinations will be recorded at the time of sample selection by

the project's interviewer-supervisor.

2. Wechsler Intelligence Scale for Children (WISC). Each child in
the sample will be administered the 1973 version of the WISC.

3Racial-Ethnic Survey; Spring, 19723 Arizona State Department of Education.

;.;‘N/
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3. ,The Physical Dexterity Battery. tThe bp batta'y is a 4 part series .
of items, coveringgross and fine motor dexterity, ‘and visual-motor
coordination and gde elopment. The Bender Gestalt test, height and
we:lght measurements and an evaluation are included
/
Item 2 and 3 are to bé adminigtered by school psychologists, psychometrists,

and graduate student interns in training ‘fprograms who “bre famhiar with the

§
~4

_VISC.

) ) ' Ve
. “ N s

@
.‘~0='a
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\f?IMA/COUgTY SPECIAL SERV!CES COOPERATIVE

——

p—— ‘(\ .
Offite. of Pima County FREDERICK JIPSON

Supermtendent of Schools Program Director
Pima County Government Center

131 West Congr.ss Street - .
Tucion, Arizona 85701 \ .&‘\.\)\7 7%
Phone 792-8451 , 4 2

~ P
4% o <~\
October 22, 1973 (R N I
= —~ f}&’.‘»
= %

Dr. John Potts

Arizona Department of Educatlon , |

Division of Special Education \»;"

1535 West Jefferson i -

Phoenix, Arizdna 85007 '
. \J i

Dear John: &

I am enclosinq/a revised budget pr;jecﬁion for the Arizona incidence .study
proposal we submitted recently. This budget revision reflects an effort to
reduce total budget closer to $75,000 in response to your concern about the
$97,000 figure. Ih order to bring this enclosed budget to the $30,520
figure, I have donc the following things:

’5
1, 'ﬂropped the eleventh grade from the evaluatlon sample. This reduces
the sanple size by 208, resultlng in signifdcant lowering of budget. If
necessary, we could drop the ninth grade sampling, saving an additional
$3536. However, we feel this would weaken the study very much since
we expect some incidence change above grade seven due to attrition.
+ .

2. Dropped the salary for the reséarch assistant from the budget since I

understood from Karen “hat this quld not be ifcluded in the budget

"
anyway. X

r

3. Tightened up varicus items in the budge. as much as I f~it we dared
and still allow for some operational latitude. It is virtually im-
possible *.» project' mileau~, for instance, to do the home interviews
since not even the Indian Qasis schgol district can -1l u=s exactly

e

where certain parents live. N .

I just discovered the other dev t‘xat we will probably have to rent trallera
4:0 allow at least six testerd®to operate in e ch scrool district .,o ccmplele
the testiny on time. So, as you can sce, there are possible procedura:
variables thart we can't predict ~xactly at this time

4 el
T
)
L)

‘
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I hope this revision will be more approvable in terms of your: funding
limitations. I must agadn stress that the cuts reflect a weakening of
thendesign we proposed. We lock forward to your decision ca the study
proposal. ° ' _ ; ‘
Sincerely, T
pE :

2/ Av & _ : )
Fred Jipson ) .
Program Director ) : f

. \\\
F\TSCbg ..' . .
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" "ARIZONA INCIDENCE. STUDY

Supplementary Schedule - Budget Itemization

»’

ATHMINISTRATION
Contracted Services
Dr. Dan Reschly - Supervision and scheduling
of Psychemetric staff, on-going
consultation on research design

and analysis of data $ 3,000.

Travel for Admdnistration 600.
General Supplies -~ Administration 700.
Xerox Charges - 750.
Postage 75
Printing Costs 200.
Telephone Charges ’ 700.
Capitol Outlay ~ Furniture for Research Manager . 900.
Administration Total $ 6,925,

OPERATION !
Contracted Sexrvices - Psychometric Services -
1040 Subjects @ $12. SO/Battery

‘ (excludes Grade 11) _ ‘ 13,000.
Metropolitan Test Administration @ $25 per day 1,175,
Pluraiistic Assessment home interviews ' .

650 subjects @ $12.50/interviewt 8,125,
Computer Analysis ’ .
Card Punching (15,000 cards) 2,000.
Programming - Consulting Services 3,000,
Data Coding Personnel ' . 5,000,
Computer. Time and Materials . 3,000.
Speech Screening - 80 days @ $40/day 3, 200.
Consultant Services - Misc. Cons. Time for on~going
problem solving, assistance '
from Coop. psych staff for
school scheduling arrangements, etc. 3,000.
Trav- 1
Psych Testing 25,000 miles for 500 days 2,500.
Metropolitan Testing 17,500 miles 1,250.
Home Interviews 156 trips @ 68mi/trip 1,000,
Travel and PerDiem for Operstions Consultants, '
Trainers, etc. 1,000.
Materials and Supplies
Wechsler Kits 15 @ $50. ea. 750.
Metropolitan Tests 70 class sets 1,200.
Bender Tests 15 @ $25. ea. 375.
Ac -ptive Behavior Scales, other Mercer i .terials 500.
Misc. Operations Supplies 150.
’ [ (‘t ’2
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Arizona Incidence Study
Supplementary Schedule - con't

Page 2
Training ° ‘ )
A Days = Mercer Staff \‘ $ 400,
Stipends - Training Program 500.
Paymenté'to Parents - Home interviews @ $5/640 3's 3,200.
Rental of Trailers for Testing at Sells ‘and Marana
‘ 2 Trailers @ $125/month for 7 months 1,750.
\ Operatioﬂ\Iotal $73,585.
A\
, \ ﬂ
5 GRAND TOTAL $80,620.

-

¥ /\'L"
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Psychometrists

The psychological evaluation attivities will be gpnducted by
psychometrists gnd those who qualify as psychometrists in aécord-
ance with state standards as approved by the Director of Navajo

Education Rescurce Center. .

A anrch will be conducted to find staff members on the reser=-
I

vationiwith these qualifications' and permission for release time
, i

from their regularly assigned duties to assist the study‘will be

s

arranged.

Travel and training expenses will be provided by the Navajo

Education Resource Ceater.

.

Eight psychometrists could process the 60 students by evalua-
ting 7.5 students“apiece. By evaluating two students daily, the .
total time spent in testing woul! ge approximately four days. Two
days spent in training and orientation would bﬁigg total days away
from regular jobs to six.

Psychometrists would administer the WISC '73, Metropolitan '7C

Reading and Ar’thmetic scales.

: f-<‘§)
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Leupp ,

Tuba City

2 Psychometrists,

in residence

Psych. # 1
Psych. # 2

\

\ )

1 Psychometrist
in residence

Psych. # 1
Tuba Psych.
Chinle

1 Psychometrist
in residence

Psych. # 1
Outside
Psych.

Greasewood .

1 Psychometrist
in residence

PSYCho # |

[ 4

"TESTING ACTIVITY:

8 Students

4 Students

. ’

12 Students

.
8 Students

4 Students‘

12 Students

8 Students

/f 4 Students

4 Students

4 Students

12 Students |

Per Diem

2 Days

2 Days

226
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Ganado

s

Kayenta

2
H

N

4
¢
»

Outside
Psych.

Outside
Psych.

-

8 Students

8 Students

}2 Students

12 Students

-

L4

Testing

4 Days

227
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Speech Therapists

The language and articulation invenfory wil} be conducted
by Speech Therapists. Qualified Therapists now employed oﬁ the
reservation will be recruited and arrangeménts made for release
“ time from fegularly assizneld positions. ‘

The Templin-Darley Articulation Inventory has been selected
for use. Administration time is approx. 25-30 minutes. One
thérapist Sould screen approximately gight students per day.
Three therapists could screen(20 students apiece in 2.5 days.
When converted to travel time it would equal 3.4 days.

‘ The Speech Therapist will also admipister the Physical .

>

Dexterity Battery.

-

~ ' [

: wtly 7
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4
SPEECH INVENTORY ACTIVITY
Teec Nos Pos Therapist -
Scfg;n: Kayenta 12 Students
Tuba City 12 Students
24 Stucents
Miies traveled - ?60
" Deys (Per Diem) @ $25 $125
5 ‘Students per day
5 Davs
St. Michaels Therapist -
sureernt  Leunp . 12 Studerts
Greazewood 4 Students
e 16 Students
. Miles :raveled - 375
Days (Per Diem) @ $25 $ 75 "
5 Students per day
3 Days

Crownpoint Therapist -

Screen: Chinle N . o 12 Students
vanado 8 Students
20 Students

Miles traveled - 370

Days (Per Diem) @ $25 $100
5 Students per day
4 Days

b
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HO'.E INTERVIEWERS

The. bome interviewers will administer the Adaptive Behavior
Inventory for Children (ABIC), Health History and Impairment (HH&I),
and Sociocultural Modality Index (SMI). They will also secure
signed permission from the parents for the testing to be conducted.
This will be dere in the native language and in the home.

This requires that the'HI be the first team member on the
field and that many miles will be driven to the scattered homes.

All HI's will be Navajo adults.

By scheduling the HI one intersiew per day and alloting five
days for the interviews, it is felt that minimum of 12 inter-
viewers should be trained.

The training will be done in a two day session by Jane Mercer's

team. All travel and training expenses will be provided by the

Navajo Education Resource Center.

R

Nava jo Education Resource Center
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.HOME INTERVIEW

Tuba City 12 Students
He I. # 1 5 Students
He I # 2 5 Students
He T # 3 5 Students
Léupp 12 Students
He 14 # 3 2 Students
, He To # 4 5 Students
\\ He To # 5 S Students
Greasewood { Students
He Io # 6 4 Students
Ganado 8 ‘Students
Re Te # 7 5 Students
He Io # 8 2 Students
Kayenta 12 Students
He Ie # 9 6 Students .
He I. #10 ‘ 6 Students
Chinle 12 Students
He TI. #11 5 Students
. He I. #12 5 Students
He To #13 2 Students

[ kY
n v,
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Strategy One

Strategy Two

Strategy-Three

Strategy Four

232

Administrator Contact
and
Comvunication Activities

Official contact by State Office of Education and
Navajo Area Superintendent.

Telephone contact with each Administrator by
Navajo Education Resource Center.

Information letter providing purpose, methods, and
dates prepare& for administrators from NERC.

Personal conference and site visit conducted by

NERC. Purpose, clarify sample activities and team
responsibilities, prepare for random sample and alter=-
nate selections.

Contact Administrators: BIA PUBLIC

" Tuba City J. De. Sykes, Arlene - Paul Sowers, NDir. El. Ed.
Jorgensen
Kayenta Mr. Mcmullin Dre Jn. P. Munden
: Dr. Lilly Williams
Chinle Cleveland Miller Nr. McCoy, Supt. (Kimbro)
Wayne King
Leupp Lyle vice Williams~Roy Bynum
Dilcon Mr. Heath-Caroyln
Shumwell ' -
Ganado McCormick, Yazzie
Supto Prin,
)

& .
. e 3y
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Testing Sites

Five areas representative of the reservation pobulation within the
state of Arizona were selected, An ;ttempt was made to obtain equal
samples from the Public Schools and BIA Boarding Schools. A policy
restricting any psychological testing of first graders in BIA schools

made 1t necessary to pull the entire first grade sample from public

schools. ,

The effort was made to sample BIA and public schools students in

the same community reducing the mileage to travel by team members.

This was successful in four of the five areas. '

Schools selected are:

Public BIA
Tuba City Tuba City
Chinle Chinle
Kayenta Kayenta
Leupp - Leupp
Ganado Greasewood

-
o~
o .
e
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Training Activities

Home Interviewers

The Jane Mercer team w.ll conduct a two de— -~ssion
directed to d<veloping skills in conducting ®
fome interview, administering the ABIC, HHI, ud
SMI. Orientation will be conducted concurrently.

Speech Therapists

Training will consist mainly ol f.niliarizing Therapists
with Templiu-Darley Inventory, Prevalence Study :
Orientation, and development of sample strategies.

Psychometrist - Training with '73 Wisc conducted by coordinating Pre-
valence Study office personnel from Tucson; over-
view of Metro'70., Study orientation and strategy
development done concurrently.

Sessions ~ Budget provides for twoc day training session and
mileage (meal/lodging, no per diem).
number of participants .
location . : .
dates .

IERJ!:‘ Navajo Education REsource Center
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W. P. SHOPSTALL PH D,
SUMRINTERDEINT

‘_Aﬁznsm B
T @qmrtmmi of Zducation e
t938 - K8V JEFFinsSON

PHOTHIN, ARITONA E3007 <A
278, .8

Decewber 21, 19?3‘ ‘ .

MEMORANDUN

T0: Superinte.dents, Principaiz, and Other Schoo! Personnel

FROM: ‘ohn ¥. Potts, Ed.D. )
Associate Superintendent of Generai Education
. ond Director of Special Education

ihe 3lot Legiclaty e of Arizona nassed a bill vhich requires each = hool dis-
trict to provide special educatic:. instruction for handicapped c.;luren by 1976.
The intent of this law is to guarantee eoual education cpportunity to each
handicapp. 4 child 1n the state.

In order to nlan for the imvnlementation of :.né.tory special educa .ion, tha
Arizone Depsrtment of Education, Divisfon of Special Education, in cocperation
vith the Pisa County School Surerintendent'r Office -is conducting a ccmpreher-
sive 8tuly ol chi.dren in Pima County to determine an .estimated incidence rate
of handic. -2d children. The study will involve approximately 1,100 Anglo,
Black, Y’z .cia-Amcrican, and Indian children in grades 1, 3, 5, 7 and 9 that
have bzcn rundomly selccted rrom Pime Jounty schools. Informatior obtained

from esch child at school will include tes:s of scholastic abilic,, academic
achioveaent, visual-motor perception, speech screening, and physical disability
Ve enticipate approximately 2 1/2 hours of testing for ecach child that is
selected for the study. Parental approval for testing will be obtained. During
& parenta’ 'nterview, infiimation will be obtained .regarding the chiid's adaptive
behav’or, health istory, and the socio-cultural characteristica of the child's
fami;,'.

The‘Arizona Department of Pducation would appreciate , sur cooperation and support
for this project. The results of this study will assist us great.y in planning
improved educctional p. ogramming for Arizona'. children.

F1/pw/01/12.21

. .
2yt
FENR N
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SUFCRINTENDLINY

Arizona

' ?cpmimcut of Tducation
i 1IN WEST JEFFINRSON

PHOENIX, ~RIZONA 85007
271.- o

De_x arent:
Thank you for hclping us. The information you have given us about y:- ¢ child
will help many other ~hildren. This letter will answer = few baslc questions

people niten ask us about our project.

What i: the purpose ‘f the nroject? 1.2 purposes of the Arizona Preva.cuce

Study are: (1) to measure how w children ret alosz with their families ond

friends and the kinds of things chfldrcn dc in thelr he.es, neighborhood,

school, and comunity; and (2) to detcrmine the percentages of children that
would Lenefit from special education services in Arizona.

,;w o
Why do we necd this informa ation? At the present time. about the onl . information
available or schools to usc in planuing an educaticnal prograa for chi ldxﬂn 4s
scholastic aptitude tests and tests of acadevc achievement. The schools ha
no systematic way of mezsuting how well a child is performirg at home an in tnc
community. Also, tho Thirty-first Legislature recently passed mandatory special
education. 1he 1nt:nt of this law is to guarcntee equal eaucatiunal opportunity
to e.ch child in the -state. Accurate information cbout the nuuber of childron
needing special edvucation services is nctessary in order to grovide-better
educational programs for thesc children. .

Tho children vwe are

Contlec ting 'his jear viil be in gradcs L, 3, 5,7,

b ot are “‘:_¢*~d' Jevels ef the children being stvdied
or

How many sclool districts and .schools have children in the stvey? The 16,0

children in the study attend _ 98 schools in __ 8 schooi districts. The

:istricts, the schools from each dlstrlct, and the children were al’ choscn by
chance. The districts are scattered around Pima County. The children live s
urban, rural, and suburban cotmunitics.

Will information te kent anonvmous? All information given to the project ~taff
will be kept awwnynous. Ko names s will bc included in the data files. All informa-
tion will be %eypunched and analyzed by machine.

¥ho is dnling the ‘rizona Prevalence St Studv? The Study 1is beiag carried out by
The Olfice of the Pima (nunty bupcrlrtnn\cnt of Schools and the St~te BDeparti.ont
of Lducation, Dr. Joln Potts, Associate Superaintendent of Pubiic Instructica.
Mrs. Laren Davis and Mr. Fred Jipson are Project Directors.

Where can pareats get further infom twon’ If persons wish eny aurther informatior

aboutl the project, they oy call (oU’) J22-3451 or urite a 1:tter co the Atizona
Departient of Education, 1535 Vest JOfleuOﬂ, Phocnsxs, #-izona 85007,

"
(4rs.) Karen Davis - ,
Projeet Rircctor BEST COPY AVMLAP ¢ ke

Division of Special Educacion

Navajo Educat sn REsour.e Center
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Arixona
Bepartment of Fducation
N 4

1238 WEST JEFFERSON

PHOENIX, ARIZONA 65007
271.8198

W. P. SHOFSTALL PH D,
SUPERINTI ROINY

-

Dear

Your .on or daughter, _ , ie one of 12 boys and girls
whose name was drawn by chance from the rolls of
School to take part in a study of 624 Arizona school caildre.. Cur stud
{8 concerned wit: developing a way to measure th: things that typical
children do out of s-hool - at home, in their neighborhrod &nd i~ the r
community.

Our stud; .s sponsored by the Division of Specia! Fducationm, Ariz.na
State Department of Education. The Arizona State Depertment of Education
and your school districi are helping us because they believe that the
schouls in your district will be able to use our measures for planning
better ed-icational programs for children. )

Our interifewer will call socn to ask for an appointment to meet with
you at a convenient time for an interview. During the interview, you
will be asked a few peneral questions about the family, some questions
‘about ‘things your cn.id does, and questions zbout tis health. With your
¢onsent, your child will be given a standardized, scholastic aptitude
test and a “est of physical dexterity at school. Our interviewer will
have proper identifica-’cn. The interview will take approximat~ly one
hour of your time,

We hope you will be willing to help us. 1f you have any questions, please
~all our office collect (60.; 792-8451, or contact your school orincipal.

%4ncere.y,

\ivs.) Karen Davis
-Project Manager

ES6/vu./
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Pima County School Superintendent's Office

131 West Congiress

Tucson, AZ

85701 238

To Whou It May Concern: -

I have been informed to my satisfaction by lrs. Karen Davis and her staff

of the nature and purpose of the Arizona Prevelance Study.

" glve

permission for wy chitd,

?

to be piven tests of academic achieveument,

visual-notor dex.crity,

mental

ability, and a speech screening preceduve at szhool by a tra.aed tester,

Signed:

Tate:

-
~

.

Nav. jo Education Resourc

Cente
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W. P, SuorsTaLl Pn.D .,

Arirona Prevalence Study
SUrdRNTRNORITY

Karen Dav'.s, Project Mansger

Bepntment of Tiduention
1838 WESY JEPPFERSON

PHOENIK, ARIZONA 98007
2710100

To: Principals

Fram: Karen Davis KD
- Arizona Prevalcnce Study .

Tucson District #1 hes esreed to poorerate with the Arizons Department of
Education and the Pita County School Surarintendent's Office in conducting the
Arizona Prevalence Study. Acvproval has been given by the Tucson District #1
Research Departiemt to conduct this investigation.

Correspondence concernirg this study ghould rave reeched you via letters
from Edvard Maxwell, Tuccon :-1 Fegearch Departcent : and Dr, Jodn Fotts, Asaociate

. Buperintendent, Arizona State Department of Education. If further information is
nececcary, please contact:

Dr. Earl Pile

Mrs. Karen Davis .

Pima County School Superintendent's Office .
792-8451 B

or.

Edvard Yaxwell
Tucson #! Regearch Dupartment:

; The person carrying this let “er has been authorized by us to collect
inforration on the children geiected to rartdcipate, They will vant to check

the children's vieion and hearing records 31 v teackers fill out a checklist;
or conduct individual testing. :

We hope you are willing to participcte and moaist us in doterminine the
specidl needs of children. Thi.k vou in edvance for helping ua.

- -"’

3
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BERKELEY * DAVIS ¢ JRVINE » LOS ANGELES * RIVERSIDE * SAN DIEGO * SAN FRANCISCO SANTA BARBARA * SANTA CHUZ

&
$
, i ,\:\ RIVERSIDE, CALIFORNIA 92502
_ PROGRAM RFSEARCH IN INTEGRATED
MULTIETHNIC EDUCATION (&
Pluralistic Assessment Project 45)
&

March 22, 1974

Mr. Roland Caster
P.0. Box 275
Many Farms, Arizoma 86503

Dear Mr. Caster: =

This letter is co confirm our Lelephéne conversations of March 18th and
22nd, in which we agreed that you may use the standardization versions of the
Parent -Interview Schedule, the Adaptive Behavior Inventory for Children and
the Physical Dexterity Battery developed by the Pluralistic Assessment Project
(for research purposes.) We understand that the Arizona Prevalence Study will
supply you with the necessary forms and manuals, and that you will be gather-
ing data from approximately sixty Navajo children and their mothers. We also

_understand that the completed protocals from both mother and child will be
edited, coded, keypunched and transferred to magnetic tape by Karen Davis of"

- the Arizona Prevalence Study and her staff, and that a copy of the tape will
be made available to us upomn“coapletion.

Mrs. Rosa McGrath has agreed to train four to six interviewers in the use
of the Parent Interview Schedule and' Adaptive  Behavior Inventory on April 10,
11, and 12, 1974, in Gallup, New Mexico. We understand that you will be mail-
ing plane tickets to Mrs. McGrath which will schedule her out of Ontario Inter-
national Airport to LAX and then on to Albuquerque and Gallup on Tuesday the
9th of April, with return flights on Friday the .1l2th.

According to our agreement Mrs. McGrath will receive $60.00 a day for the
four days ($240.00) she will be working with you, plus $25.00 per diem (food
and lodging). 1In addition, any transportation costs will be paid by you, in-
cluding mileage to and from Ontario Airport.

Mrs. McGrath has asked me to inquire if you would make reservations for
her in CGallup at a medium priced motel of your choice. She also has asked
that you schedule a few hours of consultation with her on Tuesday so that she
will be oriented to your procedures before she begins working with your pro-
spective interviewers the next day.

Dr. Jane Mercer har been informed of our conversations and concurs with
our arrangements. If yuu have any further comment or if my understanding of
our arrangementﬁg}s dif{erent than yours, please let us know immediately.

-

Sincerely, " -
b g0k %/\ﬁ//""/f"‘f’ :
Juy/'F. Lewis” ot
re

Voptes: M
[ERJ!:OP es: Pi;cer,
A FuiiText Provided by ERic e s ®

MeCrath: Navajo Education Resource Center
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Programs for Handicapped Children

P. 0. BOX 275
MANY. FARMS, ARIZONA 86503
P. Reland Caster, Director Telephonie:
Ning B. Beno, Sccnbary . . 602 - 781 - 6325
To: rfwc;fhis g |
. From:- '?o'o nd Qaﬁ{ «r, D«'r ec{ar /\/'[’2&

Dear Sir,

»

4

Contact has been made with you by the Navajo Area Office regarding the
Prevalance Study being conducted in Arizona. The Navajo Education Resource
Center has accepted the responsibility for coordinating these activities on
the Navajo. Reservation.

A copy of the letter from Dr. John Potts is attached for your records.
It presents the purpose and nature of the Prevalance Study.

|
The Area Office has informed this office of your willingness to parti-
cipate in this study. The foll2owing procedural information will, therefore,
be of interest to you.

The Navajo sample will include BIA and Bublic School students alike.
Sixty students will participate in this study. They will be selected by
random sample ptocesses from grades 1, 3, and 5.

The surveﬁ process will include a home interview, tests of ability,
achievement, visual-motor perception, speech inventory and physical ability
inventory. These processes will be conducted by trained Navajo home inter-
viewers, psychometrists, and speech therapists. No child will be tested
until the home interviewer has a signed consent form from the parent.

All information will be kept confidential and used only for purposes
expressed in these documents.

The actual evaluation process will begin in mid-April and will be con-
cluded by mid-May. I will be in personal contact with you to develop the
selection process of the students to include in this study.

Sincerely,

Roland Caster, Director
MAVAJO EDUCATION REGOURCE CENTER

RC/cc

Kl
L
]
' / f’ '

Navajo Education Resource Center
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cJVaUaI'O‘ Education :J?siou'w& Center (SAMPLE? PUBe S5CH.)

Pregrums for Handicapped Children
P. Q. BOX 275

’ MANY FARMS, ARIZONA 86503 '
P. Roland Caster, Director - Telephore:
Nina B. Beno, Secretary ) . . 602 - 781 - 6325
. Te f%ch\ \s -+ ‘
Frem:, plm& Cuf.{cr D\'ree_"ar NEbL

Dear Sir,

Contact has been made with you by the Arizona.Debartment of | Education
regarding the Prevalance Study being conducted in Arizona. The Navaje Educa-~
tion Resource Center has accepted the responsibility for coordinating these
activities on the Navajo Reservation.

A copy of the letter frum‘Dr. John Potts is attached for your records.
It presents the purpose and nature qf the Prevalence Study.

The State Department of Education has informed this office of your
willingness to participate in this study. The following procedural informa-
tion will, therefore, be of interest to you. .

The Navajo sample will .include BIA and Public School students ‘alike.
Sixty students. will participate in this study. They will be selected by
random sample processes from grades 1, 3, and 5. K

The survey process will include a home interview,tests of ability,
achievement, visual-motor perceptiun, speech inventory and physical ability -
inventory. These processes will be conducted by trained Navajo home inter-
viewers, psychometrists, and speech therapists. No child will be tested
until the home interviewer has a signed consent form from the parent.

All information ;111 be kept confidential and used only for purposes
expressed. in these documentse.
. /
The actual evaluotion process will begin in mid-April and will be con-
cluded by mid~ -May. .71 will be in personal contact with you to develop the
selection process of the students to include in this study.

-

Sincerelyy

Roland Caster, Director
NAVAJC EDUCATION RESOURCE CENTER

RC/cc

Navaju Education Resoyrce Center
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: . NAVAJQO EDUCATION RESOURCE CENTER
-i{zona Prevalance Study

Bavajo Reservation
A _il-May, 1974

FTarticipating bSchools and Administrata:s

} Schocl Superi .cendent Principal
Sanaflo Public School Mrg McCormick “Mr. yr zie
L ‘ Dr. Winger
1con Bo. iing :ch. Dr. Billison - . Mr. . l.cath
/Leuo~ Publi-~ School Mr. Wi iiams Mr. k. Bynum
"aba ity Public Sch. Mr. P. Sauers Mr. Gray
Mr. McElroy
\ \ Tuba City Brug. Sch.™ Mr. K. Jackson Mr. J. D. Sykes
hinlTe Public Schoc? Dr. lcCoy
Ch*ale Boarding Sc. >l M3. P. Dotson Mr. .. Miiler
Kayanta Publi ichool Dr. Jn. R. Munden pr. Lilly wWilliams
o Kayeuta Board.ng Sch. Mr. K. Jackson Mr. McMullin
%
A |

IERJ!:‘ Navajo Education Resource Center
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BUREAU OF TIMDIAN AFFAIRS NATIONAL POLICY
ON SPECIAL EDUCATION
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BUREAU OF TNDIAN AFFATRS WATiONAL POLICY
ON SPECIAL EDU. .TION
JEFINITIONS OF SPECIAL EDUCATION AND EXCEPTIONAL
5 <
CHILDREN, AND POLISIES CN LABELING AND INTEGRATION

OF EXCEPTIONAL CH.1LOREN

Definition of Sgecial Education

Special education is that additional service, over and abuve the regular

school program, that is pruvided fe¢ - an exceptional child to assist in
_ the develc.ment of his potentiali /2s or in the amelioration of his dis-
. abilitjes. '

_ Definition of Exceptioral Children

! 1
Exceptional children a-e those who deviate from the average fn (1) intel-
lectual, (2) behavioral, or (3) physical and/or sensory charatteristics
to such an extent that they require a modification of school practices
and services in order to develop to their maximum.

To each of these three classifications, one of four possible categories
may be applied: mild, moderate, severe, or profound. The intellectually
exceptional classification includes gifted and alern~ed children as well
as those with learning problems.

Policy on Labeling Chiidren - A

Although there are children who meet the above dommonly accepted etinition
of exceptional, it is considered to be to the advantage of the child to
consider children in nged of. specia: =ducation services gimply as ''chil-
deen with learning proﬁtems," or, better yet, just a¢ childtren or youth

for whom vou are providing for their individual needs. ¢hildren in Bureou-
operated schoqls are not to be given such labels as "mentally retarded," -
"emctionally disturbed," or.'"learning disabled."

Policy on Integration of Exceptional‘Children

Mild to moderately involved exceptional children are to be maintained in .
the mainstream of education (the regular classroom) and are to be provided
with supplemental or supportiVe services directed toward mec.ing their
special educational needs. The capabilities of the exceptional learner
are to be emphasized rather than his disabilities.

Navajo Education Resource Center




BRIEF DESCRIPTION OF SPECIAL EDUCATION

PRCTRAMS

Program I: Consuiltant Services

Prevention, early ideatification, and intervention of actual or potential
problems which may interfere with learning and ~djustment are the primary
objectives of this program. Psychologists, nurses, counselors, and
social workers provide consultation -arvices to-parents, teachers, and
pupils before the problem becomes a major handicap.

[

Progr=.. IT1¢ biagﬂostic Prescriptive Services

Children exhibiting a learfing problem are referred to the <-.agnostic
prescriptive teacher for an education assessment. An edurstional pres-
cription is developed based on the child's learning profile and appro-
priate placement is determined in cooperation with other professionals.
The diagnostic prescriptive teacher interprets the learning profile,
siggests methodology, prepares and demonstrates materials to be used in

the remedial process, and provides continuous follow=-up and supportivec
servicese.

Progran: ITI: Itinerant Services

Included in this program are group and individual services provided to
children by an itinerant specialist. While they remain in the regular
clas-room teo receive the bulk of their education with the :est of their
peers, those children with visual handicaps, speech, hearing, and/or
language impairments may receive se~*'lces such as special instruction,
therapy, and counselinge The itinerant specialist serves as a consul=~
tant to the teachers in other Continuum programs and demonstrates apro-
priate materials and techniques used in working with children having
vision, speech, hearing, and /or language handicaps.

Program 1V: Resource Room Services .

™
. /
The child assigned to a resource room spends part of the school day

in the resource room receiving special tutorial assistance and the
remiinder of the day in the regular classroom. He remains on this sche-
dule tntil *he problem is minimized and he is returned full-tine to the
regular classroom. If progress is not evident, the child is referred
back to the diagnostic prescriptive teaching program (Program I1) for
reevaluation.

IERJ!:‘ Nava jo Education REsource uenter
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Yrogram V: Special Class Services

L This provides for more severely handicapped children who require ma jor
modifications in curriculum which cannot be accommodated for even a
portion of the day in the regular class room.

by

[ERJ!:( ‘ Navajo Education REsource Center
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BUREAU < INDIAN AFFAI&é*SPECIAL EDUCATION
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Special ¥lucation

The major purpose of a special education program is to provide

for exceptiomal ~hildren in fhe development of their potent131~

n
s

ities or in the amelioration of their disabili ties. Exceptional
children are rnose who deviateé from the average in intellectual,
behaviora’; physicdl »nd/or sensory characteristics. They -

‘could deviate to such an extent that they require a modification

[
of school practices and services in order to develop tec their

raximume. ) s

+

A few years ago the focus on special education was to isolate
exceptional children in special self-contained classrooms and

in some cases separate schools. The opinion of educators '.ow

'is that exceptional children should be educated with the

normal or average as much as possible. Of course, there will
be instances in which this will be impossible to accomplish,

and then self-contained rooms will be required.

Programs providing the five kinds of services which follow meets

the needs of exceptional children in the Navajo Area schools.

1l Consultant services: Prevention, early identification,

and intervention of actual or potential problems which may
interfere with learning and adjustment are the primary
objectives of this program. Psychologists, nurses, counselors,
and social workers provide consultation services to

parents, teachers, and pupils before the problem becemes

A major handicap.

%

Nava jo Education Resource Center
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2, Diagnostic orescriptive services: Children eahibiting a

learning problem are referred to the diagnostic prescr.n-
tive teacher for an education assessment. An educaf:snal
preqcription is developéé based on the chiid's 1ea£ning '
p}cfile éndﬂappropriate Elacement is determined i. coope-a=
tion with other professions. The diagnost 1c pre;crlptlve
teacher interprets the learning profile, sugfests methori-
ology, prepares and demonstrates materials th be used in
the-remcélal process and provides continuous’ fOllOW-Jp

and sfippbrtive services,,

3. dtinerant/ services: Indluded in ttis program are group

and individual servic ovided to children by itinorarx

specialists. VWhile they remaln in the regula; clabsroom

o

to receive the bulk of their pducatlon, those chiléren =
with visual handlcans, speech, hear1ng, ‘and/or language
%irments may receive services such, as sper- . ir‘lsltcruféj
tiin, therapy and counseling. I ’
: , . .

4.  Resource room services: The children assigned to a resource

room spené-part of the school day in the resource room -
receiving special tutorial assistance and the remainder
of the day in the regular classroom. They remain on this
schedule until the problem is mirimized and they return
full~time to the regu{;r classrocm. . v

8

5. Special class services: This provides for more severely

handicapped children who require major modifications in
curriculum which cannot be accomodated for even a portion

of the day in the regular classroom.’

Children who requ. -~ special programs to help them overcome their
difficulties should not bc labeled as being mentally retarded,
emotionally disturbed or any of the other textbook labels.,
Labeling children does them an injustice and conditions others

to misjudge their capabilities. All children snould be accepted
as children who want to learn, are eager to learn, and can 1eagn,
if only given a chance. rtr

Navajo Education Resource Center

&
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; APPLNDIX D
» MANUAL OF PROCEDURES FOR RESOURCE ROOM OPER TION:

"EACH IS SPECIAL'" *N,B.

*No Bo “2 to circumstances beycid the control of the Navajc
Education Resource Center, the final publicati.n of this ma~.al

has been delayed by the dupliciting serv ce. A cop ¢ the printer's
wraft, therefore, is included nerein. Upon final completior, a

ropy of *™e manual wi]l be sent to each appropriate‘agency as

an addendum.

*x

5
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FOREWORD

In this era of technological
advanrcemen:, rew apnroiuches to
learning are biing irtreduced into
the classvooi, The enphas?: is te
increase the level of eificiency
between insiructing and learning.

It 1is becoming apparent that some
‘st Jents are not r: :eiving and
processing informe i n at their
capacity level. Their performance
is signitficantly below their ability
. te perfasm. Zor these few a diffe.uen.
learning process is necessary be.crc
they can tran<l... .bstractions into
functional behavior.

Witaout a modific :ion of the regular
instructional -nc.uss, these students
would "exist' or "surviv ' as adults
instead of ''thrive' and “contribute'.
The instructional design expanded

in this monograph is one approach in
gearing . struction to the unique style
o the individual learner.

Laurine Rulen.u
Education Specialist
Navajo Area Office
Bureau of Indian Affairs
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THE RESOURCE ROO}. '
What's It A1l About?

In the -ast school chil.re have been
categor.ced into two mutually exclusive
gr ups: regular education classes, or
self-cont-.ned special edﬁcation classes.
In ;umerous ca=es children who were
failing in the regular.classrooms were -
laoZed "mentally retaraed”, "emotionally
— disturbed", "deaf'. "blind", ”1grn1ng
disabled". and so forth, and placed 1in
a self-contained spvcial education
'ciass. If a child's learning problem
%as considerde mild. he would tema;n in ;
the regular classroom without special //{
rs

education services.

Unfortunately, this "either/or'" situation
did not recognize that s.ome ahildren‘might
be able to profit from both regular and

special education simultaneously.

e 29|z 42
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The resource room is not a new program
in the field of special education. 1In
fact, such instructioml settings have
teen In exictance at least since 1913,
“hen Dr. Robert Irwin began the first
coordinated program for visually im-
paired’ children (Frampton & Gall,
1735). The resource room for the

mild, severe and non-sensory handicagpped

ra

was almost non existant from 1930-
1955, This wes the era in which the
syecial ¢lass developed (Davis 1970)..
There are two major types of resource
reoms, namely, cateporical and ron--
categorical (Howill & Wiederholt, 1972
The caregoricel resource room is * %
decsigned for children with a speciflc
hardi apping ¢onditicn, i.e. deaf,
c.ind, emotionally disturbed, etc.

The non-cvsreégorical source room 1s

293[294
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designed to meecv the educational needs
of all the students in a school, not
Just the childyen labled "Special
Education'. In the non-categ rical,
any child from the regular or the
special education programs who is
having difficulcxyjn academic work or
adjustment can b referred to the re-
source room without that studert peing
labled or placed in a diagnostic
category. This can not be misconstrued
Lo mean that a resource room can be an
immediately available™'"time-out" room
for a child who has become disruptive
in other classes. A suggested referral
system is described in detail in the
following section. Such a procedure
insures the orderly placement of the
children,

295 /296




Recentlv,’ an additional specialized
servige,’the resounfg\room, has been
added to the schodf)proqram for
children having mild to w- derate

problems in some area of education.

It is a service which attempts to-
bridge the gap between the either/or
situation. A resource room is basically
any spceoial _ducation instructionsl
setting co which a child may come for

particular help on a regularly scheduled
basis. (Wiederholt, 1974).

The key difference between a resource
room and a self-contained class is that
the child attends the resource room only
cn a part-time basis. The ' pe of
lastruction is based on identified
leacning weakners. The {nstructional
progran in individually designed and
implehented to alleviate the specific
problem and to provide consultant support

to the child'e regular teacher.

297298
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[:R\f: failure is unavoidable, where they are present the success of the effort will be insured.

299/300
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The merits of any program must be proven with appropriate
research. The research t£ date {s most supportive

of the rescurce room model as a potential

ment for children with learning’

difficulriess 1In fact,
according to Hammill
(1972) not a single
study was located in
the research literature
which repor.ed that
special classes were

preferable to resource

roomse

The success of the

resource room model

does not entirely

of the model. This alohe will not

.alternative to special-class place-

N

* depend upon the implementation

{iasure student achievement.

operation of the model depends upon the competency of
the resource room teacher, the cooperation and competencies of
the regular program teachers, the support of the school administration, aund

the availability of materials and resource room space.

The successful

Where these elements are lack!ing,
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PROGRAM DEVELOPMENT

During the development of a new program
such as a resource room, the population
to be served must be clearly identified.
The criteria for admittance should be
nlainly stated to insure that students
entering the program have ths services
appropriate to9 their identified needs.
This statement will also assist the
Placement Committee as they determine
which referred students should be
recommended for the _resource rocm
program. These adimissiocn requirements
must be consistent with the curreat
adminisiracive guidelines for exceptional

children.

Principals, teachers and other educational
personnel should be°€ﬁzﬁlved in a training
program which would orient them to the
characteristics and behaviors of the
students who are to be served by the new
program. This would make it possible .

for such personnel to make meaningful

3063 [30¢
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referrals based cn the appropriate -
criteria. These crit;ria may be in the
form of a checkqsheet of behaviors,

adapted referral form, or written
descriptionsof observable behaviors.

It is important that the Placement
Committee have as much pertinent
information as possible. Based on referral
information and anticipated enrollment,
plans may be made to secure the necessary
facilities to accommodate the new programe
The number and home locations of the
students will be factors-to consider in

the selection of program sites*as will

the availability of facilities and
tranéportatioﬂ.i o .

~

The goals, objectiveg ersonnel
g ’ 2l 2 P ’

curriculum and ancillary services that

will be needed to implement a resource
room program are important elements and
must be carefully planned prior to that

implementation.

. 305/306
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SELECTION AND PLACEMENT OF STUDENTS
IN THE RESOURCE ROOM

As discussed in the previous section,
a procedure for referring students must
be developed at the local level. The

referral process is one of the keys to

the suaccessful operation of a resource
room program. The procedure will provide
for the screening of the referrcd

students so that only these of the target

population are processed and programmed

for resource room sevvices.

The referral process should provide a
systematic collection of data from many

educational staff members. This entire

process must be coordinated and maine

tained 1f it 15 to be effective and 1if

it is to survive the time factors and
constraints faced by educators. The
responsibility of coordination must
uléimacely rest on the school administration.

An example of the referral process follows. ‘ B

3508,




A REFERRAL PROCEDURE

Administratlion Resource Room Evaluation Educational

” Instruction and Planning and
Team Data - Review
Collection Committee

Referral . N .
S~urce

Parent
Conference

Sarvice Intervantion
Review Strategies
Action

Resource Room
Programming




‘Administration

Instruction
Team

Intervemtion
Strategles

Service
Review
Action

Resource Room

262

Evaluation Educational
and Planning and
Data Review

Collection i Committee

Farent
Conference

Resource Room
Programuing

Regular Room,
Indirect
Service

-~
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£tep #1 - Student Referral

fany of the referrals received by the
Resource Room Instruction Team will be
prepared by lle regular classroom teachers,
Other school personnel, such as gounselors,
nurses and dormitory aides may refer
studénts for processing. Also, interested
pare&&s may request additional services

for thelr children. A copy of a

referral form is in the apperd.x (Item #1).

3/1/ 3i2
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Step #2 - Administration

All referrals for student assessment
should go to the building principal
or his designated representative,

He will make the determination as to

the action to be taken.




» Step #3 - Resource Room Instructional Team

The Rescurce Room Team should be the Resource
Room teacher, her aide and any-others who
assist in the programe. These will meet with
the administration to review the referrals

and determine what will be needed to develop
the referral. As part of th:ir joint
responsibility they will determind the priority
of‘referrals, the assessment activities reeded
and the staff members who will complete various
portions of the assessmenQL They may reject a
referral due to low priority or hold it for

placeméﬁt when there is an opening.

33/314




Step #4 - Data Collection and Formal

Evaluation Activities

The Education Planning and Review
Committee will nzed as much data 2s
possible to determine what serQices
should be provided for each referred
student. The information that should
be available to the committee includes
health history, academic history,
social history and the results of
psychological and educational assess=
met « In some cases ang abbreviated
evaluation battery is reccrmended.
Homevers YWhen & psychological evaluation
is to b2 given, the parents' approval
must be secured in writing prior tec
=the administration of the test{s). -

A listing of assessment instruments

1s provided in the Appendis.,

The data should be compiled in a systematic
mannexr to facilitate the EPRC deliberati 1s.
Appendix item #3 is a sample of a form that

may be used as such s facilitator.

315/3/6
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Step #5 - Educational Planningy and

Review Committee (EPRC)

3.

—— The membership of the EPRC should be
made up of representatives from the
school, comnunity, heulth services and

home, including

ffj/, 1. Resource room perscnnel
s o 2. Regular classroom teacher
i 3. Adninistration (usually Chafrman)
' 4, Counselor/Guidancad

5 Physician and/or nurse

6. Dormitory personnel

7. Compensatory Program Officer
(Title 1)

3/'7/ 3/8




>
S This committee will @eet to détermine,
the most appropriate services for each
referred student. It will review the

L&
.

data from Sgep #4 and recommend one

of the following:

1. Remain in the regular programs

2. Remain in tie regular program
with conqultawtﬁservicos for
* the clessroom teacher from the
A resoUrce teacher.

3. Placement in the resource
) room prograt.

[/ /

4., Placement in,other specialized
programc available in the
school.

.

NN

5. Seeck outside asigétance through
- appropridate chanhels.,

wov g

~ /

A

Ty ' 6. “Collection of any additional ,
data necee vy Lo facilitute 7 ;
dlprfl'xon.

Postponement oﬁ a decision for
a specified time to determine

if, student's behaviors continue
to warrent further action. ’

) ' .
3 PP

| 7

b

<\

- 3/‘?/?20_ :
ERIC . .

s J




(2

The school administr%toE,shall‘act
upon the recormendation, either
approving it or returning it to the
EPRC with his reasons for doing so.
In many ‘cases the adm1n19trator wilT
be the chair-pegson of the EPRC and oG
the recommendations will have his
input prior to the formalized

opinion.

32.//322
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Step 76 - Parent Consultation ‘w#//

Before direct services are begun for
the child, written parental permission
should be secureds As soon as the EPRC
has made its recommendations, a £pokes=
man should contact the parﬁnts. The
recommendation of the committee and
information relevant to the case should

be explained in the native language.

Should the parents decline tHe service,
supportive seivices may be provided
to the child's regular teacher by the

resource ‘room staff.

: 323324
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2 Step #7 - Rescurce oo Programming
3
an® Sclieduling

U_pon the recommendation of the EPRC

and with the approval of the Adminictrator
and parents, the student shall be scheduled
into the resource room program. Th;:
scheduling of the student should .be
devefoped in cooperdtioﬁ with the regular
classroom teacher. A child may be
assigned to the resource room for a Jm(y
period of 30 tq_60 minutes, longer

if necessary. Placemtnt for more than

two hours a day is not advisable.

-

<

The regdource room activities will be

designed by the rescurce teacher and

will be implemented either by the teacher

or the aide in individual or small group

sessions. At any time the teacher may
be working with an individual student;
several students may be working independently;

%nd others may be working with the afde. Thus

Lol

a resource room may accommodate one to six

students at a time.

325’/325 ‘
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Step #8 - Intervention Stratecgies

The resource room teacher sha.l assume.

responsibility for "the design and

implementation ofva consistent, .
comprehensive program patterr. to meet .

the .students' individual needs. Such
a program should include individual
assessment, development of behavi oral
objectives,, Selec*ion and use of
approprlatn%ethods and materials to,
achieve the stated objectives and a

means of evaluating each student's

progress.

Step #9 -~ Service Re-evalu

+

Each student in the resour

his placement review by th

as requested by the resour

The EPRC will recommend on
5

1. Continuance of res

2. Discontinuance of

3., Acquisition of add
services not provi
TOOM,
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p #3 - Intervention.Sté?tegies
resource room Lcacher shall assume
porsibility ifor the _design and
lemcntation of a coﬁcistent,
prehensive péogram\pattern to meet
’spuéents' individual needs. Such
rogram should include indivjidual | .
essment, development of behavioral
ectivde, selection and use of
ropriatqﬁethods and magerials to
ieve the stated objectives and a

ns of evaluating edach student's

gress.

Step #9 - Service Re-evaluatior

Each student in the resource room shall have
his placement ruview by the EPRC annually or
as requested by the resource room teacher. The

The Ef%C will recommend one of the following:
N [
1.. Continuance of resource roo&kplacemenc.
A A
2. Discontinuance of resource rdon placement

3. Acquisition of additional specialized
services not provided by the gtéource
rOoOom, - v

'

Ric R
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SCREENING, DIAGNOSIS AND EVALUATION

- Because of the diverse applications

of the terms screening and assesoment, o

they are here defined for this monograph.
"Screening is the process which identifies
students with potential learning p:oblems; -

Assessment is the process by which the

student's academic skilis, functionirg

mental levels and behaviors are determined.




Screening

Pricr to any screening activities, the criteria
of the educaticnal problems must be carefully
defined so that the school staff will be able to
exercise judgement as to which students who%%d be
referred for possible placement in spegialized
programs. . In some instaA;es skill tests and group
tests may be used to determine functioning levels.
Thece m2y also be used to screen the school . -<:>
population for a particular set of learning ‘
problems. 1In mcst cases it will be the classroom
teacher who will use informal methods to determire
the elibibility of a student for referral. The
total results of all screening procedures will
o provide the administration with additional -data <:>

4 , to further understand the needs of the school.

33//332- - :




A'ssessment

.

The assessment of a student should include
a formal educational diagnosis and the

collection of pertinent data. This procédure

“should be implemented only when a student is
tc be considered by the Educational Plarning

and Review Committeec. -

All information collected corncerning any

given child wmust remain strictly confidential.’
Such data should include: ’
le Social history, as compiled by a
ceunselor or case worker, giving
pertinent homc enviromment data.

2. School history, as compiled by a
teacher, secretary or educational
aide,containing past achicvement,
teachers' comunts, assessment
documentaticn and répresentative
work on assisments.

3. Medical history, as compiled by a
school nurse, including wmedical
diagnosis and treatments divectly
relating to the student's sensory
modalities, general health and
mobility. This information should be
based on a recent medical check-up
including an eye examlnation and
an auditory perception test.

ERIC :

Aruitoxt provided by Eic:
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assessment of a, student should include
rmal educational diagnosis and the

ction of pertinent data. This procedure

1d be imblementcdhpnly when a student is
considered by the Educational Planning

eview Committee.

N

nformation collected concerning any
chjld mur: remain strictly confidential.’
daé§5§ﬁou1d include:

. - *
» Social history, as cempiled by a
counselotr or case worker, giving

pertinent home enViroument data.

-

« .School history, as compiled by a
teacher, sccretary or educational
aide,contairing past achicvement,
teachers' co.sments, assessient
documentaticn and representative
work on assiz2mrents.

» Medical history, as compiled by a
school nurse, including vedical o
diagnosis and treatments directly
relating to the student's scnsory
modalities, gencral health and

"mobility. This informaticn should be
based on a recent medical check~-up
including an eye examination and

aeyaudifory perception test. ‘
ERIC 333/33Y/
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Adaptive behavior inventory, as
administerecd by a teacher, aide,
counselor or case worker, determining
how a rtudent interacts with his
classvoom envirenment and showing his
ability to relate to peers, adults
and. himself. 1If one of the suggested
scales (Appendix) ig not available,
then a narrative describing each of
the elements above should be submitted
to the EPRC.

P
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+, BASIC LEARNING e
- ABILITIES !
’ ‘f MOTOR SKILLS:
- N ~
Ay ' .:;*.F
The formal educatipnalgﬁssessment will
| N .
. include diagnostic Instruments that may -

, . _—
be-administered by a resource f#ocm teacher, -;}

-
'

ceunselor, psychometyist of psychologist.

NOTE it is not necessary to have a complete

| VISUAL

m\pbycholoolcal examination on-each rh11d.

" The EPRC will determzne in which cases it

Lo de o,
1s neeessary.

Areas of student performance’and development

which should be considered” for evaluation are-
<

ADAPTIVE
EEHAVIOR

AUDITORY

o | 335/336
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oo-o-oo-.oooo.ouo--.The Prescription Process
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P OLRAMMING FOR STUDENTS ik
y
. - ‘?

The first major step in

i

o
w3
3

gveloping a progruam for a

student = the preparation

ol an ed.cational prescrip-
{

f

tion. Length of sessions, -
prouping, matarials and
quirment, skill areas and C
rethedology can be deter=- f A
mined only after a compre- H
i bensive prescription has ;1, 1
been corpleted. An educa- Y '
g
tional prescription may be f ; E~
defined as a sequential and ?‘ ',’/ i )
comprehvnseve Written ppue ; '{QQ -
E . -
gram based on the docmmentgd “ONG b 4\ e RN
! .
needs of an-individual :T
student. The components of E

reseription are 165¢S8S5-
Zaoton

-
»

’i—ua

-~
1

3

ent, obiectives, methods

and materials, and evaluation.

Each will be described briefly. -
¢
. ) :; | N .
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‘by the Educational Planning

grade equivalents.

! \
The results of the assessment arLi%@ties provide the
information necessary for Ehe decision-making
process of :ducation. The assesgweﬁt data
permits a better v nding of the
child, how he func. ..s and learns.

quch of the information analyzed

and Review Committee will ‘
be utilized by the
Resource ngm

€
geacher.

Formal assessment is bi3sed
on results from pub=-
*is*~d tests which
nave standardized
instructions and
measure specific
skills., Results

are reported in

scores for mental age,.

stanines, percentiles and

3y 342
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Criterion referenced tests and teacher~

nade instruments presenting specific

stimuli under particular conditions are l'! " | T
. b -
the tools of informal assessment. An P RS
. o e~ W M
exmaple would be presanting a child Do T ~
with a task of 10 nult*plication ‘ \\\
problems to determine if the.child ;
knows the facts of 9 If the child is : . .
}
able to complete the problems correctly, e
the teacher presumes the child has § § ,
)
’ mastered that objective. . - ; % ; .
. -\ ' N ’ .
11 “* i
¢ - '™ s , .
; N ¢
4 ﬁ':m {
Y ‘
[ ‘ Pl o busarm

Y asedtt @ Je o7
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SKILL, AREAS OF INSTRUCTIONAL PROGRAM
(See materials listed in Appendix)

I. Perceptual Skills

A. . Auditory

B,

Auditory 1nput = acuity

1.
2. Sequencing
3. Perception and discrimination
4. Encoding and decoding
5 -Memory
6. Auditory integration
(abstract thinking)
7. Audio-motor - hear a
stimulus and respond
Visual
1. Visual reception -~ acuity
2, Sequencing ’
3. Perception and discrimination
4. Encoding and decoding
5. Memory
6. Visual integration
(Ocular, pursuit training,
quick focus)
7. Visual-motor - see a

stimulus and respond

C.

Supportivé Sensory Modalities
1. Gustatory (taste)

2. Olfactory (smell)

3. Taction (touch)



IT.

111,

Social skills

A.

Be

Adapt Series - from

Adapt Prcss, Souix Falls, SiD.
Identifies problems and

gives teaching suggestions

Self concept - awareness and

_knowledge of self worth

Motor Skills

A.

B,

Gross Motor Activities
(examples)

Running obstacle course
Erect sitting

Crawling

Balance

Rhythm -

Perception activities

Fine Motor Activitiec
(exarples)

Handwriting

Eye-hand coordination
(ball bouncing)

Finger dexterity

.

-~
, .
st
L.
AT d

c.

References
1. Valett - The Remediati
Disabilities

Zs Kirk = Psycholinguisti
Diagnosis and R

3, Cratty - Movement Actil
and the Educa

4, Frostig = Move, Learn

5. Chaney & Kepahrt = Mot
Tra




Social skills ' )

A. Adropt Series - from
Adapt Press, Souix Falls, SeD.
Identifiers problems and
gives tcaching suggestions

B. Self concept - awareness and
knowledge of self worth

Motor skills

A. Gross Motor Activities
(exanples)

Running obstacle course
Erect sitting

Crawling

Balance

Rhytha -

Perception activities

Be Fine lotor Activities
(exarples)

Kandwriting

Eye-hand coordination
(ball bouncing)

Finger dexterity

C.

References

3.

4,
Se

Valett - The Remediation of Learning
Disabilities

Kirk - Psycholinguistic Learning Disabilities~
Dlagnosis and Remediation

Cratty -~ Movement Activities, Motoxr Ability
and the Education of Children

Frostig =~ Move, Learn and Grow

Chaney & Kepahrt = Motoric Alds to Perceptual
Training

345 @
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v, Language

A, Speech skill development

_B. ' Vocabulary development - dual
) language approach through both
Navajo aad English vacabularies

C. Word analysis
1. Phonetic analysis
2, Structural analysis

D. Comprehernsion - assimilation of
and response to language stimulation

E. Study skills

V. Cunceptual Skills
A. Numbers and operations
B. Geonmetry ~
C. leasurement
D. Application of nathematics
E. Sets
F. Problem solving
G. Functions and Graphs
H. Stastics and Probability
I. General information skills
Je. Generalizations
K. Classification - how to group things

L. Common sense -« reasoning techniques

[
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THE PRESCRIPTION FROCESS

The infori: -ion obtained through the
assessment process is used to develop
a "plan of actien' in the form of an
educational prescription. This pre-
scripticr should include both 1qng
and short range objectives written in

behavioral termse.

The resource room teachier must be able
to implement the prescribed program
through schedules, daily lesson plans,
selection and use of appropriate
materials and educatioﬁbl strategieé.

¢
The evaluation process determines the
degree to which the student has achieved
the cbjectives stated in the educational
prescription. The results of this
.evaluation indicate not only the results
of instruction but also the appropriatness

of the methods and materials used.

¢y e f




‘ . The assessnment/intervention process used
by resource room teachters should fecus
upon the skills the student needs in order
to function in his regular classroom. The
criter{a for selcction of assessmet tech-
niques and educational interventions
should be based upon the regular classroom
instruction of that student. When a
student continues to fail after adaptations
of the existing curriculum, other methods

and materials should be selected. With

- ——

some students the resource room program

-~

will differ significéntly from the regular

™~

curriculum, but the resource teacher

Y ey e

should attempt to strengthen the student

-¢
;l
H
v

¢
in those actlivities which confront him §§<ﬂ
[ U
in the regular program. g\ N
3 'y

The instructional activities of the

AR e Y
s
s

resource room should be designed so that

the greatest possible amount of carry-ovar

will be experienced in the regular class- . ,AZ;
roomMm. xv The—
€y < )
O Qi’kj e
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During the development of
an educational prescription
specific skill areas must
be selected-based on the .
needs of the student.

The following lisr suggests . f{//dﬂfy—qr_‘.“\\» 1

some of the materials on ,
the market ‘and is offered
n
to assist the reqdcr is the
!

skill areas to be developed

-

M X
in the prescriptiom. “
. N
Additional materials _ N . .
. T +od qil g
may be known by individual L, Tyt .! i ain
. i W . i
teac ers and should be used . EDEN i § }
N . N "L~ ~
LR o L [y N « . e s “:,‘_,“
i1f they meet the assessed needs U I ““M:t??b?.mx
. ..,‘-‘H,\ v * . e
Of the Child. RN \ -; ‘\" (1 Sy T '
\ N ' A B3 -
\ \ W . - .
= o .‘-‘ ‘\ ./
\\‘\\ 7 < . -~ _ /.l, ~\\
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3 ‘ . \
A *. “~ . N v
vy » \’ \.:\-ﬂ .
ul' ‘:
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GROUPING FOR INSTRUCTION

Strategies for grouping will be developed

in light of target population, resource

room objectives and needs of referred

students.

Some suggested groupings are:

1.

2.

3.

b

By instructional needs, motor
needs, level of perceptual train-
ing, social development

By chronological age, primary or
intermediate level

By classroom”programs or schedules.
Consideration should be given for
recesses, lunch, sports and
physical education

By combination of any of these

ot
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Size of instructional groups may range

from two to six students for a teacher

¢

and one aide. 1There are severa. factors

to consicder in determining the size of

groups:
1. Complexity of instructional
material 4£LL7
- 2. Nature of instructional activity;

gross~motcy’, reading, etc.
3. Emotional condition of student(s)

4, Available muterials or equipment

Sessions should be flexible s
time can vary with the needs-
student. However, after ;he'

sessions has been determined,

w #T
- ‘ Q\ ‘;,/' ‘ vary. Such irregularity woul
'24/51 reguelnr classroom teacher hav
A /.
il . re-adapt the room schedule to
NE child.
1 . Usual sessions are approximate

in length although an occassio
.need a double session. Howeve
the student needs placement fo

more, a self-contained progra

in‘i

6):-
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of instructional groups may range
two to six students for a teacher
ne aide. There are several factors
sider in determining the size of

:
v

Complexity of instructional
material

Nature of instructional activity;
gross-mo%cy, reading, etc. &

Emotional condition of student(s)

Available materials or equipment

|3

‘ . v’t‘ ‘
O ‘! R } 4
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Sessions should be flexible so the length of
time can vary with the needs of the indflidual
student. However, after the length of.specific
sessions has been de’ermined, it should not

vary. Such irregularity would result in the

peguier classroom teacher having to adapc and

re-adapt the room schedule to the referred
child. ‘
Usual’sessions are approximatelyJSQ - 55 minutes
in length although an occassionai student may
need a double session. However if it is found
the student needs placemeﬂf for two hours_or

more, a self-containedaprogram should be considered.
= ¢ v 8
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STAFF PLANNING

¢

A ] - L)
All aspects of the resource room shculd

4 be the results of planning done by the

Rescurce Room Team. %Planning typically

1.

2.

3.

4,

«F

- Se

O

'ERIC
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covers the following events and reasons:

Before a necw referral is scheduled
into tll resource room. the pre=-
scription and behavioral objectives
should be developed

Each day every student's work is
evaluated, new individual lessons
prepared, rccord keeping cmpleted,
equipment and materials readied
for the next session. .

Before returning a student to full-
tife regular classjycon.ideration
rmust be given to follow-up and
possible support service.

-

Inscrvice training: sessions can

orient regular teachers to the
" resource room program and help them

understand the procedures they can
use to strengthen the total school
program. -

Ordering and vequisitionir, for the
resource room.requires careful
consideration of the needs of the
individual students. in order that
appropriate materials are at hand.

363354
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THE LEARNING ENVIRONMENT T e

YL AR Y
The numbers of children served, as well P ’:N*‘\x
a the varietyiof activities, makes . ‘2
o \
necessary the planned organization N ( \‘
. 1 2
of the resource room. This T, ;
organization must be based ° . . RS
. ¢
on stud .ics' needs for l LV
. Py
space, materials and R . \t?f
.'a- : Yo " ".
equipment. f . -X \\ o
q L h
a-:u:m:..-;.l B "‘V\\“’ T \ ‘ " wid i e v w
The primary concern P BT ‘\\\\x~ RN \
. § ' W9
will be for the - t7 - N Qbﬁ N
y Nt yor N T
\\l ‘ N
. [} . i
resource room ~y‘?w““" \: ] %) ol ‘
i \ ¥ '
A L
itself. It ;/’ ! \-.: % W \ ) .‘...:.-_.1'.._’_/..'\.
! 3 ' v . . N
should be 1 ; _ AN TS [
S T I PN A ¢
at least ! ' " o et Nl
) t I- . \ \Vv':"* ) t : ,45\-?’ g
as large RN TR I .=
i"' . A o 4
as a ‘ ’ /- o e 5 "
O moer, T
regualr A
Ce e Y | SV 7 ":n‘.'. ;'\.s!.'..x',;.k..u.;.».. addr B g ws B T Sl gy wae b bt

classroom and

&

larger if at all possible. There are three major

concerns for space; work areas, activity areas and storage areas.

(Fhi( ¢ y J/



The work areas should have space set
aside for one-to-one instruction,” small
group or individual study. Usually the
student desks found in ady qchqgl will
suffice with the addition c¢f large
tables. Booths for individual stugy are
excellent byt sometimes beyond therbudget
of the program. The resource room
teacher's crecativity @an be applied

in establishing these arcas with
existing materials. Regular classroom
éesks partitioned by book cases,
portable chalk boards, large pieces

of cardboard, etc., are easy to arrange
to insure privacy and enhance attending

~

beha&iora

358/357
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A large area should be set aside to allow fecr motor
activity. It should be an area free of obstacles,

sharp corners or protruding objects. This area may
serve as a coﬁtingency manayement-recreatign area

and, for the younger studeuts, a rest area. Instruction
in this area could be gross motor training, group

. D §
ifntéraction and total group activities.

[§] FIRS
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An area for storage is essential. File
cabinets or, if necessary, cardboard

boxes ecase the storage and retrieval of

poama e resty g~ sepw

work sheets, student folders and testss

Shelvirg tor instructional materials and

K

equipment 1s needed. A secured area for

-
Y

the safekeeping of major peices of

equipment may be advisable.

7
near the regular classroom and have <-\\\\\

The resource room should be located
fq s . N
proper restroom facilitie- available. i
- v
1t should be attractively painted and \\ \\\\:\

equipped with adcequate lighting and a

L e 2 e S
4

sink. Carpeting will reduce noise as
well as add to sphdent comfort. 1In
essence the resource room should have
a learning environment attractive

to students.

..
ol

Q ’
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Because the purpose of the resource room
{s to maintain students in the regular
classroom, the teacher must have a complete
set of the materials utilized in the
régular program. These should be supple-
"mented with carefully selected equipment
and additional materials for reading,
~arithmetic and language arts which can

be individualized to, meetl specific needs.
Many of these supplementary materials

can be selected from commercial sources
(budget permitting). Others may be
“¢reated by the teach:n or aide.

-,

The following lists may be helpful.
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Equipment and Instructional Learning Aids

Desks and chairs for teacher and aides
Tables and chajrs '
Student desks

U-shaped listening center with screen and

blackboard or moveable modular furniture

Phonograph R .

Tape recorder e .
Language Master z \\\
Audio Flashcard Reader P N
Cassctte player / ) v
Filmstrip grojector / ’
Overhead projector r

Student response program mastey i ./
Show and Tell machine . y
Balance beam ‘

Acoustophones or headsets ’ Qh
Small trampoline_(for younger children) “
Mat K
Tunnel (for younger children) — LT J
Equipment cart ;gf\u.QZ':g-M' /
Tyjpcwriter . AR . .
Bookcase f e ’ .. . e
Cupboards ¢y "
Files . e .
Shelves - open and closed ) ‘
_Wardrobe

O
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Materials for perceptual training

Webstermaster (for development of
learning rcadiness)

Filmstrips (Progressive Visual
Perceptual Training)

Pathway Schools Program

Flex~ed programs

Ruth Chives Program

Developmental Learning Materials

dubnoff Program

General Electrjc Perceptual Program

Fitzhugh PLUS ilaterials

Instructo Corp. materials
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Materials for Language Arts o

Peabody Kit including Rebus Readers

Audio Reading Progress Lab

Ssullivan Programmed Reading Series

System 80

Ceneral Electric Language Program
and Reading Program

Fountain Valley Program {works with
any reading program)

Grolier Reading Program

Bowman Reading Incentive Program

Checkered Flag Reading Program

Dolch teaching aids

SRA Learning to Think Series

SRA reading kits

Jim Forest rcaders

Morgan Bay Mysteries

Happenings

Educational Developmental Laboratories
Controlled Reader

Gateway Program

Impecial Reading Program

ESP, USA tapes

Read Alone, Recad Along

Electronic Futures Phonics Program

Open Court Series




Material for Mathematics

Fountain Villey (diagnostic tool)
Continucus Preogress Laboratory
(Educational Progress Corp.)
Continental Press materials
Mini-Systems (Learning Systems Corp.)
Open Court (for primary)
Developmental Learning materials
(for drill)
Scholastic Book Service (self-teaching
arithmetic)
SRA Program

Suggested
iiiiz]:‘::::; for primary and
C;Ayon; — elementary

Scissors

Art materials

Morey kits

Number lines

Clock faccs

Nurf balls

Jump ropes

Lincoln lngs

Plastic building tools
Texture kits

Mirrors (full length)

Games

Coordination skills records
Listening and moving records
Harnd tools

Kitchen utensils

Alphabet charts

Clay

R
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AREAS OF TEACHER RESPONSTIBILITY

The resource teacher's day encompasses
four major areas of ¢ tivity; planning,
instructing, consulting and assessing.

K

Without adequate daily in-depth planning
the resource room program cannot be
successful. Individual and‘group 1es§ons
must be prepared and necessary equipment
and materials readied for use. The
recording of progress data is a daily

task since it becomes the basis for

further planning. .

The major portion of the teacher's day
will, ofacourse, be devoted to instruction.
of individuals and small groups and the
supervising of all resource room activities.
The regular classroom teacher should be
encouraged. to visit the resource roem

" during the periods of daily instruction.

367/3¢e
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Consultat;ons with the regular progrom
staff is necessary for the smooth operation
of the resource room and for the maximum ‘
benefit to the child needing special

helps This is particularly true at the
time a child 1is returned to full time

in the classroom or when the committee
determines that a child should remain in
the regular program with supportive

services to his teacher.

The assessment procedure is constantly
on-going for every chéld through an
individual daily log. This record

should chart all behavioral objectives,
educat%onal activitiesﬁand materials used.
Each chawt should also show daily
evaluations of these activities and

objectives,

Y

A
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STAFF

1 Teacher; qualifications and responsibilities
t

R . =
- A. Qualifications . |

T a
1. Minimum of :six units in Learning
Disabilitics in addition to a
# degrec in education.

2. Minimum of six units sclected
from the following curriculum :
,‘ﬁfeas:

a. FEnotionally d;sturbed’apd/or
socially maladjusted

bes Mentally hardicapped
¢. Educationally handicapped N
d. Cultirally different

: e. Communicative disorders

ra

f. Diagnostic-prescriptive : ‘
teaching ! ’

-

, 3. Minimum of one year teaching °
Navajo students i

o B3y
Q ;\\“ 3




B. Responsibilities

1.

2.
5

“

“ 3'

4,

S5

6.

Assessment of specific educati?nal
and behavioral problems and needs

Development and implementatian of
educational prescriptions

Close and harmonious communication
with other teachers and ancillary,
staff

Coordination of services needed by
the stuldents

rovision of in+cervice training
for other staff members and local
community groups

Knowledge of current trends in
education as demonstrated by

a. Professional membership in
exceptional children organizations

b. .Attendance at workshops and
educational conferences,
conventions, etc,

c. Continuance of prefessional
development by completion of
a minimum of 6 credits every
2 years selected from those
areas- listed under educational
qualifications '

315316 -
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11 Aide; qualificatiecns and responsibilities
A, Qualificatious - '

1. gh school, diploma. 1t would be
desxx“bfe for the aide to'have or
acquive six units of undergraduate
work in «ny of the following areas:

e Child developmgnt
b. Tsychology
c. English

A
2. “.ni-um of one yeu: para-
‘trofessional expericnce -vorking
‘ with .avajo children and youtl
! = -~ Wily #
e b, Re %}L'}‘; ibiititd e)c - - .
i, *Functioning 1s a cooperative m¢mber
of the resource team

"eing the nati e language in . roking
$ a laison pesson with parant s,
rara-profe ,iorals and communi%z -

\ .
professional develeopment
as demonstrated by

e
4
-
~

a. Af’ondance at workshops,
c¢nfergnees, etcs

b, Complétion of six credits
‘ . every two years which would
E ap; ly toward a college degree

YERIC

Aruitoxt provided by Eic:

rm,
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111 Administrator responsibilitiecs

A.

B

Chairmanship of ithe Educatioral
¢
Planning and Revicw Cominitlee

Assistance in coordinating the

resource program, the regular

program and ancillary services
O 1

Pr&%;sion of supportive scrvices
to tke rcsource team through
‘ncrpasingﬁknowlcdge of resource
room and related programs

2
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TUTORS

On some occassions additional personnel are available to assist in the resource

room.
of the activities that
are to be implemented,
and that each works

under the direction of
the resource room teacher
or aide. Tutors may
work either in the
resource room or, with
the consent of the
teacher, in the regular
c¢lassroom. These
assistants may utilize
flash cards, programmed
materials, or may aid
in the activities for
developing gross motor

or social skills.

Peer and cross-age students as well as parents, grandparents, university students

and other volunteers can be of immense help to both the resource room and the

regula¢ teacher.
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J RESOURCE Ru'OM 306
REFFRRAL FORM :
CHILD'S KAME _ SCRIJL . DATE
Mo . Day Year )
BIRTHDAY S&X GRADE
" PARENT OR GUARDLAN . LOCATICN UF iiCME
CURRENT GRADES: | .
Arithmetic R ading Writing
Reader child is now using:
;ecial Abilities: ' o
special Handiceps: .
TESTS ON RECCRD: RESULTS: YEAR GIVEN:
L] -
Social Adjustment (with peers):
cxcellent toraal Poor

Classroom Bchavior: Withdrawn, Daydresning, Dswdling, Aczressive, Quarrelsome, Shy,
Emotional, Attentive, Cooperative, Diligent, Competitive.
(Circle those which describe, or fill in blenks.)

child entered present school School previously attended
Age at entrance into grade one Grades rcpeated
Is health record at present school 75 curulative rccord at present school

REASON FOR REFERRAL (Please explain fully):_

DATE REFERRED Tcacher's Sgnature

brincipal's Signature Parcnt's Signature

- +




Evaluation Instruments -

* -

Language

Arizona Aritculatbon Scale, Westewn
Psychological Zervices, 12031 Wilsh?.,
Blvl., Los Angeles, California 90025

Riley Articulation ahd Lingunee Test, .
Western Psychological Services, 1203
Wilshire Blvd., Los Angeles, CA 90025

Teoplin Davley Test of Articulation,
Burcau ot tducational Rescarch and Ser-
vice, University of Towa, lowa City,
Towa 52240

Slincerland Screcning Test For Identi-
fvir~ Children With Specific Lancuage
Lieouility, Educators Publishing Service,
Incorporated, Cambridge, Massachusetts,
02138

Intelllnoqgg

Culture Fair Intclligence Test, Western
Psychulogical Scrvices, 12031 Wilshire
Blvd., Los aAngeles, Calitornia 90025

Lettor Intelligence Performance Scale
Western Psychological Services, 12031
Wilshire Blvd., Los Angeles, CA 90025

The following i{s a list of evaluation instruments that may be used in the basic skill are

Achievement

”

~

.

Intelligenca (continued)

Chicago Non-Verbal Examination;
., logical Corporation, 304 E. &45th

New ¥gprk, New York, 10017

Hiskey ﬁobraska‘TestAa£‘Learning
.tudes, University of Nebraska Pr

Wechsler Intelligence Scale for
Psychological Corporation, 304 E
Street, New York, New York, 1001

-

Peabbdy Individual Achievement T
American Guidance Services, Publ
Building, Circle Pines, Minnesot

Fundamental achievement Series,
logical Corporation, 304 E, 45th
New York, New York, 10017

Basic Fducational Skills Invento
Select = ©d Inc., 117 N. Chester
Nos 4, Olathe, Kansas 66061

Gilmore Oral Reading Test, Harco
Jovanovich, Inc. 757 Third Ave,
New York, 10017




a ‘list of cvaluation {rs!

tion Scale, Western
rvices, 12031 Wilshire
es, California 90025
0 anq‘Langgiye Téft!
ical "¥ervices, 12031
os Angeles, CA 90025
st of Articulation,
ional Rescarch and Ser-
of Iowa, louwa City,

ning Test Fer Identi-
th Specific lnhnunq:?

bridge, Massachuvsetts,

ligence Test, Western
vices, 12031 ‘Wilshire
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ical Services, 12031
os Angeles, CA 90025

tors Publishing Service,
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sents that may bc used in the basic skill areas.,

Intellig@nce (continued)

! . 5.
Chicago Non-Verbal ”xamination.%Psycho-
logical Corporation, 304 E, 45th Strect

" New York, .New York, 10017

Hxskpy Nebraska Test of Loarning Apti-
tudes, University of Nebraska Press

-

Wechsler Incelligence Scale for Children,

- Psychological Corporation, 304 E. 45th

Street, Ne~ York, New York, 10017

Achievement

Peabody Individual Achievement Test,
American Guidance Services, Publisher's
Building, Circle Pines, Minnesota 55014

Fundamental! Achievement Series, Psycho-

logical Corporation, 304 E, 45th street
New York, New York, 10017

Basic Fducational Skills Inventory,

Select - Ed Ince, 117 N Chester, Sulte
No. 4, Olathe, Kansas 66061

Gilmore Oral Roading,Tést, Harcourt DBrace
Jovanovich, Ince. 757 Third Ave., Mew York
New York, 10017




Achicvinent {continued)

Dusrel Analysis of Reading piftficulty,
Harcourt krace Jovanovich, lnc. 757
hird Ave., New York, New York 10017

Wide Range Achievement Test, The Psy- 3
cholegical Corporution, 304 E. 45th
Street, New York, New York, 10017

Motor Skills

Motor Problems Inventory, Western
Psychological Services, 12031 Wilshire
Blvd., Los Angecles, California 90025
fincoln-Oserctsky Mctor De vg}gfjﬁgg}i?
,mostern P ‘cholo"4cdl Scrvices,
12931 Wilskird. Blwd,, “os Angdles, CA
09925

Qr-\‘-\

Purdue Perceptual Motor Survey, ‘Charles
E, Merrill Publishxr? Co., 1300 Alum
Creek Drive, Columbus, Ohio 43216

!

' éndjtofv f
3

verman Auditory Discrimination, Western
Poycholiegical Services, 12031 Wilshire
Llvi., Los Angeles, California 90025

Adaptive Behavior

Auditory (continued)

Auditory Seqﬁentxal Mcmory 'Test,

Psychological Services, 12031 Wi
Blvd., Los Angeles, California

Visual

Dennis Visual Perception Scalsz,
Psycholegical Services, 12031 W
Blvd., Los Angeles, California

Pr?sary Visual Motor Test, West
chological Services, 12031 Wils
Los Angeles, California 90025

Pvorine Calor Visfon Test, West
chological Services, 12031 Wils
Les Angeles, Californid 90025

Bender Gestalt Test for Childre
Psychological Services, 12031 W
Blvd., Los Angeles, California

Frostig Devclopmfntal Tesc of V

PR

Ing. 571 Collcge Ave., Palo Al

Farnsworth Dichotowous Test for
Bllndne%s, Psychological Copora
Fast 45th Strect New York, New

=
;w%itqfv Momory Span Test, Western Psy-
cholegical Services, 1703 wilshire Blvd.
Los Angeles, California Y0025 ¥

»
-
%
A

D BEST COPY AVMLABLE

.

Vineland Social Maturity Scale,
gical Corporation, 304 E. 45th
York, New York, 10017

!‘fl
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ﬂed) ’ Auditory (continued) -1
s of Reading Litficulty, Auditory Sequential Mcmory Test, Western
Jovanovich, Inc. 757 Psychological Services, 12031 Wilshire i
w York, New York 10017 Blvd., Los Angeles, California 90025 ‘
ievement:Test, The Psy- . Visual \
boration, 304 E. 45th ’ . .
rk, New York, 10017 Dennis Visual Perception Scale, Western

Psychological Services, 12031 Wilshire
Blvd., Los Angeles, Galifornia 90025

Primary Visual Motor Test, Western Psy-

 lnventory, Western chological Services, 12031 Wilshire Blvd.,
Services, 12031 Wilshice Los Angeles, California 90025 °

kles, California 90025
Dvorine Color Visicn Test, Western Psy-

ky Mcotor Develan»ont chological Services, 12031 Wilshire Blvd.,
Psychological Scrvices, ‘ Los Angeles, Califbornid '90025
Blvd., Los Angdles, CA v

Bender Gestalt Test for’Children, Western
: Psyciological Services, 12031 Wilshire -
al Motor Survey, Charles Blvd., Los Angeles, California 90025

ishirg Co., 1300 Alum ‘ .
lumbus, Ohio 43216 Frostig Developmencal Test of Visual Per-

cent {on, Cm;sulﬁng Fsychcloglsts Press,
Incs 577 College Ave., Palo Alro CA 94306

Egrnsworth Nichotomous Test for Color

Discriminition, Western Blindness, FP<ychological Ceporation, 304
ervices, 12031 Wilshire East 45th Street New York, New York 10017

les, California 90025
Adaptive Behavior

| Secan Test, Western Psy-

rices, 12031 Wilshire Blvd. Vineland Social Maturity Scale, Psyéholo- '
lifornia 90025 . gical Corporation, 304 E. 45th Street, New

York, New York, 10017 , 5

BEST COPY AVAILABLE |




Adaptive Behavicr (continued)

AdapLin Behavior Inventory for Childrea,
Mercer, published 1575,

Basic 'c~arning Abilities

Illinois Test of Psvcholinguistic Abilitics,
western Psychologlical Services, 12031 Wilshire
Blvd., -os Angecles, California 90025

Yajett Dev lopmental Survey of Basig lLearn-
inp Abilizies, Consulting Psychologists Press,
Irc. 577 College Ave., Palo Alto, CA 94306

Sauthern Californai Sensory Integration Test,
western Psychological Services, 12031 Wilshire
Blvd., Los Angeles, Californal 9UC25 .

Detredt Test of Leaining Antitude, Bobbs -
Morrill Co. Inc. 4300 W. 67nd Street,
Indianapolis, Indiana 4620¢

Readincss and Early Childhood Screening Tests

winderearten Tvaluation of Le rming Potential

Vvalett Devs Joprcntal Sarvev of PFasic Le; .ning
Aiidinivsy Consulting Psychologists P+ess, Incs
577 College Avcs, Palo Alto, California 94306

Anton Brenner Gestalt Test of School Readiness,
Westernm Psychological Services, 12031 VWilshire
Blvd., Los &ugeles, California 90025
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DOB Grade c#
Last First Middle
DOB Srade Cc#
Last 2 First Middle
o 0):} Grade C#_
Last First _  Middle
DOB Grade c#
~ Last First . Middle -
DOB *Grade c#
Last First Middle \
Other adults living in thc home:
DOB - Relationship
Last Fixrst Middle:
DOB Relationship
Last First Middle
DOB Relationship
Last First Middle
uegal Guardian DOB Cc#
Last First Middle
Address ' City State
Occupation Social Security#
Where they work
Cixcle highest grade completed 12 3456 7 8 9 10 11 12 1234
Elementary High School Colliege
With-whom is “he child living
Name Address Relationship
Name Address Relationship
tanguage spoken in home Religion

Former places ¢f residence:

From To Rddress

vom To Address




3
Health Histery

e coopleted {yom information obtained from the parents and/or school and

Ltk records:)

”N‘O{ st\)dﬂnt___ Date
.esB . City ) S}tate
. » C# School '
_se
sermanization Record: )
Date of pate of
13190 Irsmunization Disease ' Irmunization
Vol pOX ' whooping cough
) ' .
,~theria Influenza
~.artet Fever Polio
Y Other
©nid
X ray
. tuberculosis == Mantoux Test (skin test)
) Pos. Neg. Result

«aarkSt

te Visiun = Rearirg :

Date of exam Test uszad Test findinas Examines
R R L
~arirn R L
. T

* rnerdations:

——

*. Background Information:
W . "
R re there any vousual civeuwstances abcut the birth cf the child? (Premature,
“feech delivery, Parent alcoholism, Parent drug use, other.) Y )
- ki

T ———




Health History 312

+. Has the child ever had a high fever for more tharn one day? How often?

(3s No How long?

s, When was the last time the child was seen by a medical doctor?

that doctor? - ‘ ¥here?

‘or what reason?

). Does the child have regular physical check-ups? Yes no
lame of Doctor - Address _
lity State Date of last check-up

S, Has the child ever been hospitalized? If so, how ldng,whcn,and for what reason?

~,

]

T Has the child ever. had surgery? Yes . No If yes, give reascn and date.

Doctor Place

G. List any other accident.. and illnesses the child has had and thcir?dates:

e . Illness ; Dates

-t

H. Does the child have:

. Allergies . Hay Fever

—_ Dizzy Spells Heart Condition
Headarhes . Sinus Trouble
Asthma - Epileptic Seizures
Other __Other

Any other conditions which would be important for the schocl o know

o e —

I' Is the child under any form of medication at the’ present t-me? Yes

o ol
ERIC® Reason TR

Aruitoxt provided by Eic:
v,




Health History

313
, 1s the child to be restricted in any school activities because of health?
et No

Type of activities and reason

.. toes the child have a physical handicap? Yes

No
¢ ves,what. type of handicap

.,

tducational - psychological Evalyation
’ Date of exan

v, fJucational

Test used Test results

5. Ysycholoéical

. Observations
Date Examiner Resdults
&
- <
..Lozments~~~
.
BEST COPY AVAILABLE
5o
%;

S




Health Record Relecase Foxrm

3

A\l

R hereby give my permission for counselors, special cducation teachers, *teachers
+

\

nd principal, who are associated-directly with my child, {(ramea)

, tc review my child's health records at the public Health

linic and/cr Hospital.

Parent or Legal Guaxdizn (Signaturc)

' T
4.

Date

Witness (Signature)

Date

-~




JaD
Date
» of Studant OB CcH
fast rirst Middle
4
s ‘est City State
¥ -
~, of Birth Degree Indian
Caty State
at year ernolled in school
Year Where
N
e of I.utiner DOB of B
Last Farst “fadle
58 City ' Stute
not livirg give year ¢ f death L
srtion of Fasth : social Seurity# - .
¢ does Father work
¢le ol ot oride completed 12345678 9 10 11 12 1234
Elenentary High Schonl Ccllege
e of Mather DOB ) Cc#
Last First i1ddle
re s City P st-te
pot livirg give year of dcath
ior € Mceiner ] Sociel Security# _
re does Yolher work .
g highrcot grade compl-ted 12345678 710 11 12 1234
Tlewentary High Scnool College
r tal srotus ¢f  arents - Married veparated Dive:ced
o ~
remarried, to whom - Father . Cr_
Hother ¥
mes of other childrea i~ he family: '
¥
DOB_ Gr~de CH¥
Lasc First Middle
— B _poB G.ade cH
laini First Hidaie

O

ERIC

Aruitoxt provided by Eic:

¥
LI
e
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SAMPLE: LETTER TO PARENTS

Dear Parents:

Your child, , has bgbn chosen to participate in

Resource Roon activities at Scheol.

This room provides an opportunity for your child to receive in-

dividual attention in learning skills for two hours during the school
day.
Please sign and return this slip to indicate that you have received

this.

(Name) {Phone No.)

(Address) (Date)




SIUE:'") 07

Implementation

Title Area Materials Included Inst. Levels Sourc
Developmentall Aud. 5 scts of tapes, dittoes, Grade Level Used to improve Developing
earning Ma~- | Percep~| and Instructions. E~-h Dbox 1 -3 Auditory wmemory, Material
erials tual contains 3 levels for cach Special Educ. discrimination, 3505 N.

Train- skill Figure Ground, mo- | Chicago,
ing tor and skills
Educational Read 16 tapes including diagnos-| Grades 1 A reading program | Education
Progress Corp. tic test for each level - through 6 including a diag- | Corporati
Teachers manual & student nostic Test. Good {8538 E. &
workbooks. for individualized | Tulsa, Ok
instruction.
Continuous Math Each sct contains 8 tapes Grades 1 - 6 | Geared to indivi- |Education
Progress Labo- and individual cards for 3 dualize instruction} Corporat
ratories : levels, Student workbooks 8538 E. &4
also available. Tulsa, Ok
General Elec~- jlang. Respense Program Master Grades 1 =~ 6 | Primarily for Ind. |General E
tric Language/Reading Series I Instruction General E
Language/Reading Ser.es Il Box 43
Schenect
Patterns in Language] 5 sets of audio flashcards Pre- “rimer Use with model 101 |[Electron
Phonics 1-2 stressing sequential phonic | Grade = 3 audio flashcard Incorpo
skills one tecachers manual readers Primarily {109 W. R
per series for Ind. Instructiof Conshoh
Developing Visual 15 filmstrips, desk templaecd Pre-Primer Tcaches visual, mo-|Webster
Learning motor chalkbosrd templates, move- Grade = 3 tor, tactile skills{McGraw-H
Readiness Tactile | able melvin, webstermastersg,| Special Educ. through template, 8171 Red
skills teachers manuale. filmstrips, and Navato,
Program dittoes.

.

.~
- .

1

¢ oty
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Materials Includdd

alkboard templates, move-
le melvin, webstermasters,
achers manuale

. Q

Grade - 3
Special Educ.

tor, tactile skills
through template,
filmstrips, and
dittoes.

Cott

Inst. Levels Implementation Source Price
sets of tapes, dittoes, Grade Level Used to improve Developing Learning | $26.01
nd Instructions. FEach box 1 -3 Auditory merory, Materials
ontains 3 Jevels for cach Special Educ. discrimination, 3505 N. Ashland Ave.
kill Figure Ground, mo- | Chicago, ILL 60657
tor and skills
6 tupes including diagnos-| Grades 1 A reading program | Educational Progres: Kits
ic tost for each level - through 6 including a diag- | Corporation $131.50
eachers manual & student nostic Test. Good | 8538 E., 41st St. per leve
jorhbuuksS,. for individualized | Tulsa, Oklahona workbook
instruction. 74145 $ .82
each
ch sct contains 8 tapes Grades 1 = 6 | Geared to indivi- Educational Progress| $112,5C
nd individual cards for 3 dualize instruction] Corporation pers
evels., Student workbooks 8338 E. 41st St. graie
1so available. Tulsa, Oklahoma leve!
74145
esponse Program Master Grades 1 ~ 6 | Primarily for Ind. |General Electric Lifq Lang.
nguage/Reading Series I Instruction General Electric Ce.| Master
nguage/Reading Series II Box 43 $225.00
Schenectody, NY $420.00
12301 $448,00
sets of audic flashcards Fre-Primer Use with model 101 |Electronics Futures | Level L
ressing scquential phonic | Grade ~ 3 audie flashcard Incorporated $320.00
ills one teacliers manual readery Primarily [109 W. Ridge Pike Level 23
r serics for Ind. Instructiop Conshohocken, PA $350,00
19428
filmstrips, desk templaed Pre-Primer Teachies visual, mo-|Webster Division $170.00

McGraw-Hill Book Co.

8171 Redwood Hiway

Navato, California
94947




Subj.

development, visusl
symbol relation;
language devélopmar
and reading skills

| S
~om

Title Area Materials Includaed Inst. Levels Implementation Sourc
Fountain Read 10 testing tapes, 1 book Grades 1 - 6| An on going Read- Richard L,
Valley Object. teaching alternatives ing evaluation 20809 Beach

& teachers manual, pupil pro- program for grades| Huntington
Evalua-| gress profiles. 1 -~ € Californi
tion
&mperials Reading | Cassette tapes, workbooks, Primary - Used to improve Imperial In
and story bocks, puppets, Intermediate | auditory memory, national Le
Languagc| educational toys, mirrors. reception, Corp. Conta
integration, American Sc
conceptual Supply, 230

Denver, Col
80205

T




J19

symbol relations
language devélopmer;
and reading skills

| SV
-

80205

rald

Materlals Ircluded Inst. Levels Implementation Source Price
testing tapes, ! book Grades 1 -~ 6| 4n on going Read- | Richard L. Zweiq APPe
ching alternatives ing evaluation 20800 Beach Blvd. $125.
chers manual, pupil pro- program for grades| Huntington Beach, per=
ss profiles, 1 - 6. Cilifornia 992@ grade

level
ette tapes, workbooks, Primary - Used to improve Imperial inter- K=-2
fy books, puppets, Intermediate auditery memory, national Learring $336
fational toys, mirrors. regeption, Corp. Contact 1-3
intceration, american Sc. ool $339
conceptual Supply, 2301 Lake, | Interm.
development, visual] Denver, Colorade $359




Motor Developnent
5-¢ students

Languade Developrent
5-8 students

Vo e e

4 chialaren
2 children

balance ]
, Dbeam bean bag
|
1 chila closed
shelves
{
Twister
!
$ e
!

> children ‘

X

Larre.s °i L{JLi

? children
!

™

chalk /”‘\\\J
! board \\\ _M//// closed
N shelves
1 child Su2ech
Development
Tactile -
' Levelopment
3 children

®

Carrelis ~bjl}.“ri%

|

_d
Auditorv Ceve:opment Yisual Rece, .on
5-3 students J=8 students
2 students . 2 children
- cnatk v
SN J— boara /- -
]
_‘ y ‘
g
N Handwrating
! Auditory cloged ’
! Ganes shelves 5, children
- closed
Visaal shelves oo
3 children cpment
: _ Developme 3 children
Carrels - __.\/_l__;/_ ! /‘ NS
| Sl TN correts | )

»




cesourr s Teachers Daily Schedule

8:00 ~ "3 2551 1ing
330 - 7330 Session [ 1«4 Primary Students
y:30 - 103215 Session 11 2-9 .ntermediate Studenrs
10115 - 11215 Session 111 {=5 Prima-y Students
11215 = 11243 crud.at O :servation, record keeping,
12345 = 12345 L_nch
12365 = 45 Segsion IV 1-5 Mixed Level - Specific
Disability (Auditory, Visual, Mocos)
1:25 -~ 2230 Stu ent testing, obsecvation
2330 - 3:3C Session V 1-5 Intermediate Students
: - 433U Staft Flanning, recoxd keeping

Con‘ercnces, parenc~teacher -

8:00 -~ 38:30 Pleaning, evaluatie. .
2130 -~ 5:30 instructional session, Group I, 1-5 students
9:30 - 10:2u Irstruc. ional session, Group II, 1-5 students
10:30 - 11:.0 Lvnch

11:00 ~ 12:0C Instructional session, Group IIL, 1-5 students
17 00 - 1:00 T structional session, Gre ip IV, 1-5 students
1:60 - 2:02 Instruct iona' session, € oup V, 1-5 students
2:00 - 3:00 Group nwetin, with TH swudents

3:07 - 700 Li d° eccr teaching activities

A, fn-,oervice waith staff

. DParent confersonces
r_ Con tation «.' coordination with regular classroom t?achers
D. Evaluation of student progress
“ariodic observation time in regular classroom will be
schedulec

_irecinrd teaching activizies: /733
IERJ!:‘ . Indirect f@aching acrivitiess 257

. o3 /etl




_ Hammill, D. D. and Wicderholt, J. L,
Curnelly Austin J., Nachtman, William, and Pritchell, t. Rationale and Implemerntation Philad
Milo. -anual for the Key Math, Circle Pines, Minnesota? 1972

amer-can Gsidance Service, 1971,

Kirk, Samuel A¢ Fducating Ex io

Davis, N. Resourcc :coms: From the past to t'» prescenCe Houghton - Mitflin Co., 1962.
Unpublished term paper, Temple University, 1970.

Up

Newcomer, P. and Goodr an | Elfect

Dunr, Lloyd M. and Mark Wardt, Fruderick Co Jr. Manual on learning of meaningful and non me
i~ _the Peabody Individual *_.nfevenment Test. Circle Pines, auditory and visual learners. Jou
Minncsota: Anerican Guid.nce Service, 1970. 1974, (in press).
7o !
L >
Framptius,y M. k. and Gall, 2. C. {Eds.) Snecial Education Roack, Eugene G, and Kephart, Newe 1l
for the Eswcentional Boston: Porter Sargeant, 1955. duc Perceptual Motor Survey. Columb
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Sub-Contract

Submitted by: Bureau of Indian Affairs
: Oifice of Education Programs
Division of Student Services
Albuquerque, New Mexico 87103

To: Scuthwest Regional Resource Center
New Mexico State University
Las Cruces, New Mexico 88001

Project Number:
Beginning Date: August 15, 1973
Ending Date: June 30, 1974

Amount of Funds
Requestica: $50,125.00

Request Approved

No additional funds authorized.

Jean D. Gilpin
Contracting/Grants Officer
August {5, 1973

Navajo Education Regsource Center

ERIC \ Y




Introduction

This sub-contract is submitted to implement expansion of
the Southwest Regional Resource Center for Handicapped Children to
include the Bureau of Indian Affaire. The object?ves and activities
stated in the document are to be carried out as the initial year of a
multi-year project. These activities involved regional p’lanning
within BIA necessary to ass'es's educational and related resources,

| investigate potentially applicable models and develop procedures for
implementation. Subsequent phases will be design;d to initiate region-

wide direct services to handicapped Indian children.

Navajo Education Rescurce Cert v

‘ Loy

v
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BACKGROUND

This proj. ~ ld make tunds ivaila le tc the Burean of
Irndian Affai s (BIA) to ~stabi.sh a dem oustratior mndel of 2 Rescurces
Center with appropria. «tatf to provide services 1o the Nav jo Area,
Bor .u and public schools ¢o facilite.o the educatinn of the Handicapped.
The purpose 1s .n acoordance with the REH uirective for ¢ .7onal
“eene e Centers. Itis builtﬂon ‘40 premises: (1) n=at all =i 'ren,
segirdless of the extent of their ha:dicap, can learn if appropr:ately
tau -t and ) that ' -acbers can become more efficient if they are
exposen 10 better teaching materials «nd methods.

The pr.posed site for the demonstration Regional Resouice
Center is the Mapv Far- s Jucior High School, Chinle, Arizona. THc
*»a v Farms School is centrally located on the Navajo Reservation,
The N vajo Arca Offic., Chinle ..gency and Principal of the Many Farms

.

Junior High School have p' dged 'heir support to this prograr . 'ousing
for *he REO sfaff will be  vailable on the compound. A contract wit’
tre BIA and staff will provide adcquate housing v:r t staff at a

£

¢ .
oasongh } . ne offices .nd storage dreas are ptanned t . be in

s
-
~—

4o se that wi' become available on September 1, 1973.

\

It i pluned that the RRC and SEIMC progrsms wiil be on
“. Navajo Reservatior. both at Many Farms Junior High Schoul.

ine v tion 0 1s to provade better coordiration of efforts fHr the two

rroprarns that assist with the education of the handicapped. Program

Navajo Education Resoure ~ Conter

O

ERIC

Aruitoxt provided by Eic:
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management will ..~ the responsibility ~f the ©hief, i ivision of
Student Services. Time and at enaance reports will be compi'ed by
the Principal, Many Farms Junior F.igh Scho«

The States of New Mexico and Arizona operate pu.dl‘)lic
schools on the Navajo Reservation witn approxima -ly 25,000 students.
"he Pure  of Indian Affairs operares sci.nols with 20, 850 students
in attendance during the 1972-73 school year. In addition, there are

]
severs. private schools that provide services_to handicapped Indian

-
udents. This rogram will pro.ide servicesl&g o_':l_tiinea, to all
~ctools on the Navajo Rescrvation. Services will he expar..ed when

p ssible to the Hopi Reservati~~, *hat is containrd within the bounda-
ries of the Navajo Reservation. Furtl'e ', the ""ead Start P3 gram
will receive specialized ser -ices ¢ . they are under a mandate from
Congress to provide services to handicapped pre-schoolers. Attached

1s two pa es that summarize the programs that are ,perated by 1 1e

Bureau of {..dian Affairs for hundicapped Ind.an child:en and yout...

Nax ajo Education Resource Center
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rURPOSE

Statemert of Neeas

Preliminat ; . ~nsiiors with Burcau of Indian Affairs
(Bla', and revie v of programs, ndicate thatthere are a significant
aumber of haadicapped Indian childr >n not receiving educaticnal
services to mee* their learning need . It is also indicat. ' that no
regional pi-n for full services to handicapped children has been
established in the region. .

In order to meet the needs of the handicapped children
under BIA jurisdiction in the r gion, it will be necessary tc identify
the handicapped children, define an educational value system, assess
all available resources as well as needs, and de.ign and implement

i

adeanate models to deliver the required services.

Goal

Todevelop a regicnal ressurce network, which, when
fully implemented, will maximize appropriate and adequate educa-
tional programs for all handicapped Tndian children under BIA juris-

diction in the Southwest Regional Regource Center region.

OLjective
The first phase of the project (FY 74) will ' o conducted
at a management level and be directed toward the planning and

development of direct service progran.s to scrve handicapped

Navajo FKducation Resource Ceonter
O
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Indian chiliiren under BIA (urisdiction in the States of Arizona, devada,
Colorado, ani New M xico By 30 ‘une 1974 the activities 1¥st Jin
.he "Activities'" section o: the contract will be completed and the re-

sults submitted t., the Direc or of the Southwest Regionz Resorrc:

. Center.
Responsibilities
1, . The Southwest Regional wesource Center (SWRRC) will be

responsible for employing the person to direct the project, purchasing
materials and other functions consistent with budgetary limitations.
The SWRRC will make recommendations fo: regional activities.
monitor and report the progress of the project activities. Repre-
sentatives of the SWRRC will consult and assist in the development
and selection of models, and farget arzas.

2. The Bureau of Indjan Affairs (BIA) will interview arplicants

for all project personnel positions aird recomrr end suitable candidaices
to the SWRR(C  Representatives of BIA will supervise and monitor
the project activities through monthly consultation with ana written

reports to the SWRRC.

Qualifications

Director: .

The dircctor of the project should mneet the majority of the
Jllowing gqualificaions:

1. Experience or training in regoarce teashing moriels

2. FExperience or training in prescriptive traching madels,

Navajo Fducotion Resourar o for
o ‘

ERIC
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3. Knowledge of the educational and related needs of
handicapped children

4. Ability to develop good public and personal relation-
ships,

5. Ability to design, utilize and draw conclusions frym
dats collection

6. Agreement with the edncational philosophy of BIA and
the SWR! C le.g., maximal u'se 0i regular cl: -rooms, resource
rooms and special classroo for educatiorxai programs for hand!-
capped children. 5

The project director will be an employee of the Southwest
Regional Rezource Center, which will have fiscal responsibility for
the proj ct. Direction of the specific program activities will be under

'ia.» supervisio- . BIA, Division of Student Services. All

the imme
progress reports and do .umentation of activities will be submitted to

both ag: ncies.

Activities

The following activities will be carried out during FY 74.
These activities are ;w.rsuant to the directives contained in the
Burcau of Educatic.. 1 the Handicapped guidelines fo. Regional
Resource Centers dated 8 Marven 72.
1. By ! March 74 a preliminary survey to identify handi-

capped [nd:wn ehildren wiil '« conducted 10 the four-state region.

Navajo kducation Reqoaree Cosrer
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2. By 30 June 74 a diagnostic/ prescriptive re ource roorr
model ‘ncluding the procodure “o. ‘'mplementation in the four-state
region willt completed.

3. By 3( April 74 & region-wide _rocedure for diagno-is

nd ‘ientific .. .{ handicapped children will be designed and im -
plemented.

4. By 30 June 74 an op¢ ationa piodcedure for cnrrdi-

} - N
nating ruaterials resources developm -t in the SEIMC pro; with

> e e

the dizgnostic and evaluation services of the project witl be
completed.
5. A regional BIA plan for subsequent phase .f the

project will be submitted to *he Southwest Regional Resources

#

Center.
by .1 May 74, «nd includ et
a. Priorities and target arcas
L. Goals and objectives
c. Projected activities
d. Classroom models for individualized instruction
e. Demonstration procedurcs

Impleomentation strategies

Evaluation procedures

Navajo Education Resouree Center

o al
#
s ~
. e
-
1]
. ) .
e




33

BUDGET

Salaries

BIA Resource G- o- inator {GS-12) 3 6,682

Secr *ary {GS-04) 6,882
$23,564
Employees Benefi.s {97%) 2,121
Indirect Cos s (9. 53%) 2,440
Supplies & Materials ‘ 2,000
Office Supplies
Pcstage
Telephone
Xerox
Travel
Project Direcror 6,000
Regional Adv. Cimmittee 2,000
SWRRC Consultants 2,000
10,000
Contracted Services
Printing 4,000
Computer Services 3,000
7,000
Consultation Services 3,000
TOTAL $50,125

Navan Education Resouree onter
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Roberi Hall. Chief - Date
J
Thomas G. ¢ hastain, i cto- - Date

Southwest Re_ional Resource Cent:
§
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- Incian Learning Lescurce Cente:
Intreduction Narrative

IN_RODUCTI DN

Av Indian education=1l agencies move toward provision ot Special

i
Education services for all handicapped children, the task of tdent ifying
organizing and furding prgrams, monitoring and evaluating programs, up-

grauing existing programs, and coordinatinag with other service agencies

= <
becomes the responsibility of staffs who lack the trained manpcower to
; . ’

Xcope with this in-depth.

i
vne dilemma faced is that as more services are being developed for

children with learning handicaps, there is not an adequate corresponding

“ increase In back-up resources for professional and para-professional

staff members.

There is neither available'manpower nor money to buy the skilled con-
sultation which is needed for sophisticated planning, implemehtation,

and evaluation activities.

5t the present time plans are being submitted for the development
of Area Learning Resources Centers and Regional Resource Centers,
who will provide services to the staff and support personnel of proprams

for handicapped children.

The Bureau of Indian Affairs fully intends to utilize these services

to their fullest. These services, however, are not enough alone.
4

'y

o Navajo Fducation Resource Conter
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T need on Indian Reservations within the jurisdiction of the Bureau
i Imiiin Afiairs is fo develop an Indian Learning Rescurce Center which

can provide beth comprehensive and intensive support serviccs adapted

to the unigue needs and life styles of hand.icapped Indian child.en.

. . A
whore T 1o Neednd?
BALTL SR UL A A AL
- .

U=i. lwi2in Learning Kesource Center whould be established within the
ro crvat on area where services, manpower, and materials are readily
wvailet e Lo wducational systems, agencies, communi“ies, children,

@i osnert personnel,

wow Lan it e fane?

Indian lvirning Resource Center services can begin by developing one
fu.! cur.sic ILRC on the Navajo Res~rvation to serve as a pattern for

the creation of sirilar support service systems cn reservations across

o Yrovided Lfunding)?

e pleawt Area Tearning Rescurce Centers and Regional Re. .rce
entere i1l noet be able to provide the financial backing necessary

LIt S AVice,

c3ri by engary to apply for funds for persounnel, operating expenses,

cot vt o rravely through Yederel funding agencies,

i
H

o Nava jo [duca ion Re.nurce Cente,
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The needs encovncered on Indian Reservations releveuat to programs for
Handicapped Tndian children are characterized by two critical factors:
(1) they,far surpass the provisicn of services that can be designed
into Area Learning Resourcs Centers and Regional Resource Centers, and
(2) their ethnic uniquencss requires a more comprehensive and intensive

sexvice system than can be provided through the ALKC's and RRG's.

While Associate Special Fducation Instructional Material Centers were
being developed in othoer States, throughout the country, the reservations
were overlooked: consequently, this type of service center is not
readily available to professional and paraprofessionals staff members

who work with hindicapped Indian children.

As Regional Resource Centers were initially organized and began preoviding
services, efforts were made to render some sophisticated services to
Indian children. Their limited funding, however, ;.eventec a comprehen-
sive or intensive thrust «t the program level and thr s were unable to

of fer mnre than token assistance in scattered areas.

These limited scyvices did illustrate the need for the provision of

(

manpower with much expurtise who could cope with the uniqueness of the

world in whills Indian ch.ldren live and provide support services and
consultation to Indian educators so that handicapped children services

could be styled for che Indian children who need ther.

Navajo Education Risourcer nter
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What Will The ILRC Accomplish?

Through the develcpment of an Indian Learning Resource Center on

the Navajo Reservation, sophisticated ard skilled consulrative services
can be readily available to rei.force ard interface existing Federally
fund: d programs and fully utilize the plaunned services of regional

ALRC's ann  'RC's.

By providing such an Indian Learning Resource Center, the\improvement of
wethods and techniques of handitapped programs, the implementation

of effective needs assessment approaches, and the introduction of
innovative programs can then have beth significant impact cn handicapped
Indian children through existing channels, and greater effectiveness

through the refinement of rstablished systems.

Navajo U lucation Resource Center
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Indian Learning Resource Center

Statement of Objectives

GCAL

The general purpose for the development of
an Indian Learning Resource Center is to establish
a be ke~up service system for existing and future
programs for handicapped children which zan
serve as a pattern for the provision of such

b
specialty scrvices on other rzaservations through-
ovt the Bureau of Indian Affairs area of res-
ponsibility.

This Learuning Resource Center will provide
supportive assistance needed through consultation,
direct and indirect services, demonstration,
information, and, media and materials.

This type of assistance will be provided
in the areas of evaluation and assessnent,
development of staff{ skilly in instructional
techniques and strategies, development of
competencies in prescriptive and behavioral
ebjective uctivities, information/data, and

developmen. of efficient, e fective use of

media and miterials.

) . . .
l: TC Navaro Pducatson ¥ ooaouroe Gonler
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CRIECTIVE !
To de Lop s cdeguate and feasitble diagnestic-
prescriptave —evalu rive system for 1l haindicapped
childrern. in the Nuvijo Reservation and to demon-
strate these services upon request to schools,

suppert service ewoncies, and educational

sunport perscnnel.
: i

Participatc in 4 pluralistic . valuatien

. : - )
activity used in prevalence stu%z for
needs J.s5es5smant,

Provide -1agnesis, prescription, and .
follow-up for 50 Navajo children.

ORJECTIVE 2
Develop skills and competencies in educational
support personnel of Navajo children, in order

toe irprove the efficiency and effectivene. of
&
the cduciticaal =ervi. es,

{, & NP
Stritopginge :

poploy a4 staf{ to coordinate and manage
personuel develownent {(troining activitien)
for educational jreritsit. 5 within the
Mavajo Bewervtion,

Identify avd/or develon instruct fopal

A
ma*eriale, rodf tion and expertine in
cooperatica witho LROTa, RRPOYs and ALKOTL.
&
o Navaijn iucation He cource Gint-
WJ:EEE
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OBJECTIVE 3

Pevelop increased competency in the selection
and use of materials and media In the mediation
process.,

Strategles:

Provide selection c¢f current commercial

materials for check-out, review, and trial

in actual instructional sessions.

Provide demonstration with children using
specific and selective materials and media.

Condu.c materials information sessiens,

GConduct personnel development activities

(training) in the matching of materials and

media and techniques to the individual

learning styles of handicapped Indian Children.

Assist schools in the orderly nd efficient

usc of existing and available materials.
OBJECTIVE &

Provide a coordina*ing function which will

maximize the utilization of those personnel and material

resources pr.sently availahle, .

OBJECTIVE 5
Facilitate information servicez within the rescrv-

tion as well as oulside the resevrvation sc as to provide

%)

current, effective, and efficient data on materials and
personnel raesources for all iandividu:ls serving children

with special needs.

Nava jo Educatior. REsource Center
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Indian Learning Kesource Center
Phase # 1

Process Component

Section 1

INDIAN LEARNING RESOURCE CENTER' personnel will be involved in the

tollowing five major processes necessary for total, efficient LRC

operation.,
COMPONENT FUNCTION
1. Msznagement/Coordinaticn 1. Coordinaticn of center personnel

2.

3.

(professional, paraprofessional,
clerical, custodial.)

Strategy development and imple-
mentation (educational program-
ing, information services, tech-
nical competancy development,
materials - disseminating and
retrieval.) v

-»
Accounting procedures éinternal
and external.)

Public Relations (Local Area-
agency personnel, other educa-
tional instititions, Service
organizations and agencies,
Tribal organizatiens, and
community at large.)

ERIC .

Aruitoxt provided by Eic:
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Indian Learning Resource Center
Phase # 1

P ocess Component cont.

Sectior |

2.

3.

Educational Programming

Information Services

Diagnos (formal, informal,
standarc ed, criterion referenced,
teacher .raining, demonstration,
process :velopment, research.)

Presccription (teacher training,
demonst.ation, materials and
technique development.)

Curriculum (developing, implemen-
tation and modified prescription
activities, teacher training,
demonstration.)

Evaluation (teacher training and
demonstration of various
monitoring systems.)

Lecal LRC resource information

(Area programs and services, in-
. [ 1 .

cidenc~ data, personnel/service

resouvrce directory,{training pro-

grams, )
National resource infecrmation

Newsletters

(o]

Information packages
Directories

ERIC system informaticn

ALRC and RRC conrrunication
systems

ERIC
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Indian Learning Rescurce Center

O

RIC
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Phase # 1
Process Component cont.
Section 1
4, Materials - acquisition, 1. Selection and purchasing
storage dissemination,
retrieval 2. Receiving and acquisition
3. Storing, cataloging
4. Dissemination process and
information system
5. Maintain Associate center coa-
munication and process activities
with regional organizations
6. Coordinate regional perscnnel
and training activities
7. Develop and adapt materials io
local area needs
8. Materials evaluation process
5. Technical Competency 1. Consultation to developing LRC's
Development 2
2. Personneil orientation (institu-
tions of higher learning, Tribal
organizations, Area-Agency ser-
vice greups, Area educational
groups. )
3. Public Relations {Agency, Area,
Region)
H
Navaijo tducation Resoarce Genter
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Indian Learning Resource Center
Phase # 1

Human Resource Component
Section 2

The human resources necessary to produce the integrated LRC

operational ccncept.

COMPONENT

FUNCTICN

1. Management/Coordinator
2. Educational Program Specialist

3. Instructional Resource
Specialist

4, Media, Matevrials, and Informa-
tion Specialist

W

. Learning Resource Secretary

L - - M - -
1. Specific responsibilities

and duties of each employee

are delineated in Section 3.

Navajo Education Resource Gente.
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Indian Learning Resource Center

Phase # 1
Position Description Component
Section 3
COMPONENT FUNCTIONS
1. Indian Learning Resource Center 1. Primary Objective: To plan,

Management/ Coordinator

2.

3.

organize, implement, monitor,
and facilitate services and re-
sources, and evaluate the deve~-
lopment of a comprehensive LRC
service system for the Navajo
area.

Reports to: Division of Post
Secondary and Adult Education,
Bureau of Indian Affairs, Albu-
querque, New Mexico.

Duties: w

as Plan, implement, and monitor
all components of ILRC deve-
lopment throughout the Navajo
Reservation to insure an
organized, coordinated, com-
munication service.

b. Establish specific service
assignments, goals, objectives

activities, assescment, criteria,

time-framc/cost, for personnel
and ILRC component service
development.

3

Navajo Fducation Resousce Center




Indian Learning Kesour:e Cencer
Phase # 1
Position Description Component.
Section 3

ILRC Management Coordinator Ce Assist Area Director of
(cont.) Special FEducation and Tribal

! Educational Agencies in identi-
{ying all handicapping conditions
within service area.

ds Identify and coordinate existing
resources {personnel and other
agencies serving handicapped
children wi.bin a service re=
gion).

e. Organize 41l inservice train-
ing needs”as determined by
Instructional Resource Specialist
and other specialists within
a service area.

f. Organize preservice and orientow
tion training involving specific
learning, processes, behavioral
objectives, contingency manage-
ment, prescriptive programming,
(needs assessment diagnosis,
programming, and implementation)
and accountability procedures.
Recipients would inc?ide: parent
educa.ion and service, admini-
strators, teachers, other avencio
serving handicapping conditiors,
lay organizaticns, institution.
of higher learnine, and para-
professionals.

fie Participate in curriculur modi.
ficetiornn and development ol
Special Education provy v ..

O

[ERJ!: Nava jo Fducalinn Resource onte v
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Inc¢ian Learning Resource Center

Posation Description Component-continued
Phase # 1

Section 3

o

ILRC Management boordlnator
cont.

_ COMPONENT

2, Educat10ﬂa1 Drogg{m
. Specialist

» ' be

h. Provide publicity and iun-
formation concerning ser-
vices and functions of the
Indian Learning Resource
Center to be disseminated
in the area in which it
serves.

FUNCTION

1. Primary objgctivé: To demon-
strate ?valuat1on procedures
. and assessment techniques, relate
- diagnostic evaluation data to in-
f’ dividual prescriptive techniques, -
4 conduct process. training, consult
and in general fulfill those res-
ponsibilities deemed necessary to
.assist the ILRC: educational pro-
gramming process #nd the technical
competency process in serving .
hardicapped children.

2.\ Reports to: Indian Learning

R " ".Resburce Center Management Coordi-
Ty nator »
3: Duties: A o

a. The major activities of
this individual will be directed
toward demonstrating and train-
ing pérsonnel in the collection
and interpretation of psycho-
logical, educational, health
and social data of handicapped
children.

Navajo Education Resource Center
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Indian Learning Resource Center

. . Phase # 1
Position Descriptjon Compondnt cont,
.o ' Section 3

Educational Program
Specialist cont.

»

COMPONENT

P - m | am a me ee c— e

-

@

Consultant

3. Instructional Resource

—-—

l. Primary Objective:

H
B

b. Demonstrate and develop pro-
cesses to .transpose cognitive,
affective, developmental, and .
conditional, data to educa~.
tional prescriptive form.

c. Demonstrate and train person-
nel in development of indivi-
dual student prescriptive
approaches and techniques
fof sampling and assessing
progress in educational and
developmental behaviors.,

d. Perform and demonstrate formal
diagnostic procedures.

e. Assist in conducting Prevalence
Study activities to determine
program needs for special
studentse.

FUNCTION

To provide
directly to teachers training and
demonstration services in, infor=-
mal diagnéstic activities, instruc=-
tional approaches and techniques,
individual programming, and cur-
riculum development.

2» Responsible to: Indiaﬁ Learning

Resource Center Management Coordi-
nator.,

¥

o,

Nav@ jo Education Resource Center
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Indian Learning Resource Center
Phase # 1

Position Description Component cont.
Section 3

FUNCTION -

~

&

4. Media, Materials, and
Information Specialist

r

2.

Make available appropriate reference
and instructional materials and
aids t. teachers, parents, and
professional support personnel.

Responsible to:
Coordinator

Duties: {

a. Select, organize, catalog,
inventory, existing materials
and equipment within the ILRC
associate IMC.

b. Establish effective dissemina-
tion and retrieval system of
materia%s and services.

c. ~ Purchase new materials and
equipment and facilitate use
of existing materials and

z equipment throughout K-=ser-
vation area.

de Demonstrate or previle oppor-
tunity to demonstrate materials
to teachers with local and
regional trainers.

e. Provide professional journals
and research materials pertain-
ing to materials, techniques,
and strategies in working with
handicapped children,

f. Develop operat.onal prccedures
for managing materials center
1) Patron services - orienta~-
tion, assist in material
selections, registration,
check out-in procedures,
, develop information and
" location retrieval system,
schedule use of materials.

ILRC Management .
v

Navajo Education Resource Centerzi i
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Indian Learning Resource Center

Phase # 1

Positlon Description Component cont. |

Section 3

Media, Materials, and
Information Specialist

(49

2) Mail out services - fill re-

3)

quests, make substitutions,
develop communication approaches
(confirms, over-dues, lost,
replaces)

Update and maintain library,
assess new materials, inventory
semi-annually, maintain materials,
kits, equipment, obtain re-
quested material® not in center,
maintain activities with com-
mercial suppliers.

.,

g+ GConduct materials workshops.

he Maintain mailing list of all Special
Educators on Navajo Reservation.

i. Maintain communitation system with
sponsoring IMC3E in Los Angeles, CA.

je Develop materials information system
(newsletter, %tc.) for all educators
on mailing l4st.

[

k. Evaluate materials, appropriateness,
effective use of, areas of applica-
tic.l-

1. Design activities for development of
materials and their adaptation to
local and reservation needs.

4

o
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- Indian Learning Resource Center
Phase # 3

Position Description Component cont.
Section 3

Instructional Resource Consultants 3. Duties: .

’ The primary function of this per-

sor will be to demonstrate, train,
and consulvL with teacters.

a. Develop educatic , and pres-

' criptive.programs for teachers
serving handicapped children.

b. Participate in curriculum
development and modification
of all Special Education pro-

A _ grams, (Headstart-Grade 12).

€« Promote evaluation of materials-
and services as measured by
teachers needs for child growth
and perforuance.:

d. Develop inservice training
programs for teachers whjch
would involve tapics acc%rd-
ing to service area needs
such as:

1) Material selection, utili-
zation, demonstration,
adaptation, and evaluation.

2) Equipment use, versatility,
and evaluation.

3) Paraprofessional education

4) Parent education

‘ 5} Community cducation

e. Develop preservice, inservice
training programs involving
specific learning processes,
behavioral objectives, contin-
gency management, prescriptive
programming (needs assessment,
diagnosis, programming, and im-
plementation) and accomntability
procedures. ’ |

1
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Indian Learning Resource Center
Phase # 1

Position Description Component cont.

Section 3

FUNCTION

N 5. Resource Center Secretary

T

o>

1.

2.

3.

Primary objective: to perform

all

secretarial duties for pro-

fessional staff members positioned
with ILRC.

Responsible to: Management Co-
ordinator. .

Duties:

e

€e

Typing letters, reports, pro-
posals, progress reports, offi-
cial contracts, forms of varibus
descriptions, and other materials.
Take all incoming calls, placing °
long distance calls, make neces-
sary appointments and~ttfve1 '
arrangements. y

/
Open and distribute all incoming
mail.

Keep personnel financial statis-
tical inventory, and othé%

racords, as - well as producing forms
necessary for efficient ILRC
functioning.

Determine, order needed office
supplies and rieeded repair of
equipment. ’

“

Navajo Education Resource Center .:,
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[
Indian Learning Resource Center
& Phase # 1 -
Budget Component
Section 4
Budget:
Component i Sub«Parts
l. Personnel Professional
Clerical
2. Materials Supplies
: Equipment
A~V materials
, Educational Kits .
3. Facilities ) Equipment
4. Travel ’ 1= Per Diem
Mileage
staff
Consultants
5. .Contract/Consultative Consultants:
Services . . Professional
Para Professional
Cofitract Agency”
. 6 Employee Benefits
7. Printing

£y
+ 3

‘A"",

Navajo Education Resource Center



BUDGET

1. Personnel

Salaries .
Management Coordinator $ 17,600
Educational Program Spec. 14,000 )
Instructional Resource Spec. . 14,000
Media/Materials Spec. 14,000
Resource Center Secretary. 7,260
66, 860 $ 66,860
Employee Benefits (11%) 7,355 * 74,215 —
Indirect Costs (9.5%) 6,352 80,567
2. Materials
Office Supplies 2,500 .
Office Expenses 3,000
Communication ‘ '
Reproduction
= Educational Equipment ‘ ! 3,000
Materials Center and
Training/Demo. Secssions
A/V Materials 7,500
Materials Center and
Training Sessions , :
Instructional Kits . 2,500
Materials Center and Special Projs.
(18,500 99,067
3. Travel
Staff
Mileage - 72,000 mi. @ .12¢ 8, 640
. Per diem - 420 days. @ $25 10, 550
Training Sessions 5,800 -
Consultants : 2,000 Y
Advisory Committee 2,500
29,490 128,557
4, Contract/Consultative Services
Professional 1,500
Paraprofessional 2,500
4,000 132,557
Printing, Computer ‘ 3,000
GRAND TOTAL ' 135,557
< A
f v2El) -
O

[ERJ!:‘ Navajo Education Resource Center
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1.

2.

3.

4,

Personnel

Salaries
Management Coord. )
Educational Program Spece.
Instruct, Resource Spec.
Media/Materials Spec.-
Secretary o

Employee Benefits (11.0)
Indirect Costs (915}

Materials

Office Supplies
‘Office Expenses
Educational Equipment
A~V Materials

BUDGET (Dual’Funding):

[y
1)

Instructional Kits

Travel
Staff

Mileage
Per Diem

Training Travel

Consultants

Advisory Committee

"t

Contract/Consultative

Professional
Paraprofessional

Printing Coﬁputer

GRAND TOTAL

A

'

360

" RRC LRC
17,600
14,000 .
14,000 .
, 14,000/
" 7,260 IR
38,860 28,000 '
4,275 3,080
3,692 © 2,660 .
* 46,827 ° 37, 740
1,250 1,250
1,500 1, 500
500 2,500
750 6,750
' 2,500
* 4,000 " 14,500
4,320 . 4,320
5,275 5,275
2,900 2,900
1,000 1,000
., 2,500 ¢
* 15,995 13,495
750 750
2,000 500
,2, 500 500
5,250 1,750
72,072 63,485
Y

Education Resource Center



e # Indian Learning Resources Center.

~ Budget
t ’ ] i
)
COMPONENTS RRC ALRC InKind Requested
1. Personnel \\\\ >
Salaries J 766,860
Employee Benefitd “—" 7,355
¢ Indirece Costs 6,352
2. Materials . . 1,500 18,500
3. Facilities . 6,500
“> Rent, Custodia, ,
Utilities, Equiphent
4. Travel 29,490
5. Contract/Consultative 2,500 2,500
2,500 4,000 6,500 128,557
%
lq\' .
/lJ
Lx'.' ’ v




Indian Learning Resources Center

Budget
5 L L4
RRC ALRC InKind Requested - Total
. 66,860 66,860 !
/7,358 7,355
6,352 64352
1,500 " 18,500 20,000
6,500 6,500
]
ent ’
29,490 29, 490
ve 2,500 2,500 5,000
2,500 4,000 6,500 128,557 141,557
oy
b
,

£

‘;c’ ¥
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Indian Learning Resource.Center
A

Schematic Diagrams

Human Resources

ILines of Articulation

Internal Service Request Process

Extarnal Service Rc‘aqugslt Schematic

Type and Moddlity oi: Service Provision

Phase I: Line of Service Articulation

Phase I: National and Regional Su.ppcn-t Agencies

&

Phase II; Expanded Service Plan 5

T,
3

B8]
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Higher
Learning

Indian Learning Resource Center

Phase II:

Expanded Service Plan

ALRC

VARN

—

(Zuni) Learning
Resource Center

{Zuni)
Reservation

!

Central Office

I.LL.R.C. Coor.
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APPENDIX G:

SPECIAL EDUCATION SURVEY
SCHOOL YEAR 1973-1974
AND -
SPLCIAL EDUCATION CLASSES IN BIA SCHOOLS
SCHOOL YEAR 1973-1974

<




TABLE IX

SPECIAL EDUCATION SURVEY
School Year 1973-74

(Area)
Location of Type of Exceptionality Number of Educational
Program Program Being Served Students Level
Aneth 1. Resource Room Learning Disabled 25 Primary
Chinle Brdg. 1. Resource Room Learning Disabled » 10 Primary
2. Ed. Handicapped EMR Intermediate,
X -
Crownpoint 1. Ed. Handicapped EMR 78 ‘Primary
Brdg. 2, Speech-Language Speech -%  Intermediate
3. Hearing-Language Hard-of~Hearing Junior High
Chuska Brdg; 1., Accelerated Underachievers 44 Primary
* 2. Learning Learning Disabled Intermediate
Disabilities Junior High
bilcon .. 1. Resource Room Learning Disabled 145 Primary \
2. Learning Intermediate
Disabilities Junior High
Dzilth-Na-0« 1. Ed. Handicapped EMR 20 Primary
Dith-Hle Brdg. ’ Intermediate
H
Greasewood 1. Resource Room Learning Disabled 126 ‘Primary
* ’ Intermediate
Junior High
Kaibeto 1. Ed. Handicapped EMR 58 " Intermediate
Kayenta 1. Ed. Handicapped EMR b 12 Primary .
Q
ERIC.
. BT gl g L
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!
TABLE IX
* SPECIAL EDUCATION SURVEY
"~ Schopl Year 1973-74
Type of. Exceptionality EégaNumber of Educational Funding Cost of
Program Being Served Students Level Source Program
urce Room “Learning .Disabled " 25 Primary Title 1 16,577
rce Room Learning 6isabled‘ 70 . Primary Title I 17,18é
Handicapped EMR Intermediate 1740 | 24,776
Hahdicapﬁed .. EMR ' 78 Primary Title } 74,102
ch-Language " Speech Intermediate .
ing-Language- Hard-of-Hearing Junior High
lerated Underaéiievers 44 Primary Title I 6,354
ning Learning Disabled Intermedicte 1740 37,598
bilities Junior High .
urcé Room Learning Disabled 145 Primary Title 1 53,&15
ning : Intermediate
bilities Junior High
handicapped EMR 20 Pr lmary Title 1 73,490
Intermediate
urce Room Learning Disabled 126 Primary Title 1 54,253
‘ Intermediate
A Junior High
Handicapped EMR 58 Intermediate Title I 55,0]&.'
EMR 12 . Primary Title I 21,397
‘84

g
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TABLE X

SPECTAL EDUCATION SURVEY
School Year 1973-74

TLocation of

Type of Exceptionalicy Number of Educational
Program Program Being Served Students Level
Leups 1. Trainable ™R 30 Primary
2, Ed. Handicapped JLearning Disabled Intermediate
o% Mountailn 1. Resgurce Room Learning Disabled 32 Primary
any Farma ligh 1. Resource Room Learning Disabled 30 High School
chool e
ny Far—e Jr. 1. Resource Room Lezrning Disabled 50 Junior High
igh Scheol 2. Accelerated Undexachievers ™™ ¢
enhnezad l. Resource Room Learning Disabled 24 Primary
- - Intermediate
ed Lake Day 1. Trainable ™R 17 Primary
Sanogtex 1. Resource Room Learning Disabled 60 Primary
Shiprock Brdg. 1. Resource Center lLearning Disabled | 38 Junior High
Teccnoepos 1. Speech Therapy Speech 102 Primary
2. Ed. Handicapped Learning Disabied Intermediate
Toadlena 1. Ed, Handicapped EMR 15 Primary
Tohatchi 1. Ed. “indicapped EMR 57 Primary
2. Resource Room Learning Disabled Intermediate
t g

l'l T
44y




TABLE X

SPECTAL EDUCATION SURVEY
School :Year 1973=74

Cost of

IToxt Provided by ERI

Ipe of Exceptionality Number of Educational Funding

ogram Being Served Students Level Source Program
able T™MR 30 Primary Title 1 *$ 53,183

andicapped Learning Disabled Intermediate
rce Room Learning Disabled 32 Primary Title I 16,975
rce Room Learning Disabled 30 High School Title I 20,740
1740 14,462
irce Room Learning Disabled 50 Junior High Title I 20;563
erated Underachievess 1740 25,937
rce Room Learning Disabled 24 Primary Title I 12,407

Intermediate
ble ™R 17 Primary Title I . 30,074
ce Rodiu Learning Disabled 60 Primary Title I 49,998
ce Center Learning Disabled 38 Junior High Title I 28,082
Therapy Speech (02 I Primary 1740 - '22,368
ndicapped Learning Disailed ’ Intermediate Title T 10,399
ndicapped EMR 15 Primary 1740 12,000
ndicapped EMR 57 ' Primary Title I 37,523

ce Room Learning Lisabled Intermediate

Q == :
%)




St TABLE XI

, SPECTIAL EDUCATION SURVEY
School Year 1973-74

(Area)
Location of - ' Type of Fxceptionality Numbef of Educational
Program : Program S S ﬁeing Served ’ Students Level
Toyel 1. Edi Hrndicapped | EMR © 100 Primary
2. Resource Room Learning Disabled : Intermediate
Tuba City Brdg. 1. Learning - o .| Learning Disabled 125 Intermediate
: Disabilities Co ' - .
. 2., Ed. Handicapped EMR ' Junior High
3. Emotdonally: . - Primary
: 4. Physical Education
Wingate Elem. . 1. Learning " Learning Disabled 15 Primary
. ’ 1 Disabilities -
Wingate ngh 1. Learning Learning Disabled 50 High School
L Disabilities

1,273 Sub«tota
Syb-tota

Grand To

§Y7€; ‘ (e (4




TABLe XI

SPEC: .. EDUCATION SURVEY
School Year 1973-74

Type of, Exceptionality Number of Educational Funding |* Cost of
Program Being Served Students Level Source Program
+ Handicapped EMR 100 Primary Title I § 61,151
ource Room Learning Disabled Intermediate 1740 25,163
rning Learning Disabled 125 Intermediate Title I 95,422
abilities
Handicapped EMR Junior High 17490 37,164
tionally Primary
sical Education )
rning Learning Disabled 15 Primary 1740 12,775
sabilities . Title X 8,436
rning Learning Lisabled 50 High School Title 1 41,432
abilities
1,273 Sub~total Title I $ 810,382
Sub=total 1740 217,243
. Grand- Total: $1,022,625

ﬁ" )
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Al

WORKBkEAKDOWN STRUCTURE FOR
THE ARIZONA PREVALENCE STUDY
{(Product Analysis)

Final Product: A reliable estimate of the proportion of Arizona public
school children needing special education services

1 A Complete Design Approved by All Three Districts
11 Board Approvals ey
111 District 1

§
1111  Request for Approval on Dist. 1 Board Agenda
1112 Notice of District 1 Board Approval to Proceed

112 Notice of Marana Board Approval to Proceed
113 Notice of Sells Board Approval to Proceed )’

S

12  Support from Dist. 1 Special Education Personnel \

121 Support for the Initial Design

122 Cooperation in Application of Speech Screening
Criteria

123 Cooperation in Application of Physical Disability

Screening Criteria
13 Complete Design

131 Description of Criteria for Screening Speech Problems
132 De2zscription of Criteria for Screening Physical
Disabilities
2  An Ildentified Sample and a Staff Prepared to Test/Interview Them
in All Three Districts
21 Prepared Staff

21’“1 Staft members: Home Interviewers, Data Collectors,
and Testers, Enough for All Three Districts' Samples

2111  List of Applicants: Home Interviewers, Data
. Collectors, Testers, Testing Supervisors
from Univ. of Arizona
2112 Signed Contracts for Requisite Number of
Staff

_’:;,;)"
L
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212 Staff Assignments

2121 District 1 Assignments
21211 Home Interviewers
21212 Data Collectors
21213 Testers

2122 Marana Assignments

21221 Home Intsrviewers
21222 Data Collectors

21223 Testers . B

2123 Sells Assignments ~
21231 Home Interviewers
21232.' Data Collectors
21233 Testers . !

213 Trained Staff

b}
2131 Trained Staff for District 1
21311 Trained Home Interviewers
s 21312 Trained Data Collectors
21313 Trained Testers

2132 Trained Staff for Marana
21321 Trained Home Interviewers
21322 Trained Data Collectors
21323 Trained Testers

2133 Trained Staff for Sells
21331 Trained Home Interviewers
21332 Trained Data Collectors
21333 Trained Testers

214 School-Staff Introductions

2141 District .] Introductions
21411 Home Interviewers Introduced
21412 Data Collectors Introduced
21413 Testers Introduced

2142 Marana Introductions
21421 Home Interviewers Introduced
21422 Data Collectors Introduced
21423 Testers Introduced

2143  Sells Introductions
21431 Home Interviewers Introduced
21432 Data Collectors Introduced
21433 Testers Introduced
22 Receipt of Funds

~

A

D ,l“i"

+
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23

24

25
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Data Collection Instruments Preparation or Acquisition

231 WISC (1973 pre-publication)

232 Data Collection Instruments for Home Interviews
(Socio-cultural Characteristics, Adaptive Behavior
Inventory for Children, Health History and Impair-
ment Inventory)

233 Bender-Gestalt and Koppltz Manuals

234 Speech Screening Materials

235 Metropolitan Reading and Arithmetic Subtests

Identified Sample in All Three Districts

241 District 1 Sample
2411 Arrangements with Principals to Draw Sample
2412 Complete Roster of All Children in Grades
1, 3, 5,7, 9. (11)
2413 Complete Sample, All Cells of Equal Size, etc.

242 Marana Sample
2421 Arrangements with Principal(s) to Draw Sample
2422 Complete Roster of All Children, Grades
1, 3,5, 7,9, (11)
2423 Complete Sample, All Cells of Equal Size, etc.

242 Seils'Sample :
2431  Arrangements with Principal to Draw Sample
2432 Complete Roster of All Children in Grades
1, 3,5, 7,9, (11)
2433 Complete Sample, All Cells of Equal Size, etc.

Prepared Samples in All Three Districts

251 Prepared Sample in Dist. 1
2511 Parental Permission for Home Interviews
25111  List of all 1, 3, % grade sample
children with parent addresses
25112  Letter Requesting Parent Permission
(Span., Engl.}
25113 Log of Djst. 1 Parents Re¢ceiving
Letter
25114  Tiog of Dist. 1 Parents Visited
2512 Rosters of Students in Sample for Which Data

is*Needed
25121 tuden* Needing Metropolitan Testing
25122  Studeats Needing Physma'l D15ab111ty
Scale
- 25124  Students Needing Vision Screening
25125 Students Needing WISC
25126  Students Neediing Speech Screenihg
4

v
e

|

\

\

|

|

25123  Students Needing Bender-Gestalt ’ ]
1
by
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. 25127  Students Ne;ding Hearing Screening
* 25128  Students Needing Physical D: sab111ty
Screening

252 Prepared Sample in Marana
. ‘ 2521 Parental Permission for Home Interviews
25211 List of all 1, 3, 5 grade sample
children with parent addresses
25212  Letter Requesting Parent Permission
(Span., Engl.)
25213  Log of Marana Parents Receiving
“Letters
25214 Log of Marana Parents Visited
2522 Rosters of Students in Sample for Which Data
is Nekded
25221 Students Needing Metropolitan Testing
25222  Students Needing Physical Disability

Scale
25223  Students Needing Bender-Gestal-
¢ 25224  Studencte Needing Vision qcreenmg

25225  Students Needing Wisc

25226  Students Needing Speech Screening
25227  Students Needing Hearing Screening
25228  Students Needing Physical Disability
! " . Screening

253 Trepared Sample in Sells
2531 Parental Permission for Home Interviews
/ 25311 List of all 1, 3, 5 grade sample =
zhildren with parent addresses
25312  Letter Requesting Parent Permission
(Span., Engl.)
25313  Log of Sells Parents Recelvmg
Letters
25314 Log of Sells Parents Visited
2532 Rosters of Students in Sample for Which Data
is Needed
25321 Students Needing Metropolitan Testing.
25322  Students Needmg Physical Disability
Scale
. 25323  Students Needing Bender-Gestalt
25324  Students Needing Vision Screening
25325 Students Needing WISC
25326  Students Needing Spee¢h Screening
25327 'Students Needing Hearing Screening
25328  Students Needing Physical Disability
Screening

. ‘ . N

L

' .
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26 D_ata Collection Schedules for All Thrge Districts

§ ‘l‘

261 Data Collection Schedules for Dist. 1

, ‘ 2611  Schedule for Metropolitan Testing, Testers
' Agsigned . A
2612  Schedule for Admin. of Phys. Disab. Scale,
Testers Assigned

2613  Schedule for Admin. of Bender-Gestalt,

) Testers Assigned *
2614  Schedule for Vision Screenings, Testers

Assigned
2615 Schedule for Admin. of WISC, Testers
Assigned
2616  Schedule for Speech Screenings, Testers
M Assighed | ~
) © 2617 Schedule for Hearihg Screenings, Testers
Assigned
. 2618 Schedule for Phys. Disab. Screenings, Testers
& ‘ - Assigned — - v
; '2619  Schedule for Home Interviews, Interviewers’
_,- A551gned !

=

. 262 Data Collectmn Schedules for Marana
2621  Schedule for Metropolitan Testing, Testers
. Assigned

2622 - Schedule for Admin. of Phys., Disab. Scale,

: Testers Assigned

~ 2623 Schedule for Admin. of Bender-Gestalt,

. Testers Assigned ’
' 2624 Schedule for Vision Screenings, Testers

. Assigned

2625 Schedule for Admin. of WISC, Testers

Assigned =

2626  Schedule for Speech Screenings, Testers
N Assigned
NN 2627 Schedule for Hearing Screenings, Testers
. ~ .Kss1gned . .
e 2628  Schedule for Phys. Disab. Screenings, Testers
: Assigned
. ’ 2629 Schedule for Home Interviews, Interviewers

Assigned

263 Dat!'a Collection Schedules for Sells
2631  Schedule for Metropolitan Testing, Testers
Assigned ;
2632  Schedule for Admin. of Phys. Disav. Scale,
‘Testers Assigned’
2633  Schedule for Admin. of Bender-Gestalt,
- Testers Assigi.ed
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#
2634 Schedule for Vision Screenings, Testers
Assigned .
2635 -Schedule for Admin. of WISC, Testers
‘ Assigned .
: . 2636  Schedule for Speech Screemngs, Testers
' Assigned
. 2637 Schedule for Hearing Screenings, Testers
Assigned ”
2638 Schedule for Phys. Disab. Scr%emngs,
Testers Assigned
2639 Schedule for Home Interv1ews. Interviewers
Assigned
3  Data about All 1248 Children in the Sample for All Categories of
Special Education Needs Investigated by the Study
31 Data about Dist. 1 Sample Y
311 "Current Data'' from Students' Cumulative Records
"312 Test/Interview Data from Dist. 1 Sample ’
3121 Metropolitan Test Data
3122 Physical Disability Scale Data
3123 Bender-Gestalt Data
3124 Vision Screening Data
3125 WISC Data
3126  Spceech Screening Data
3127 Hearing Screening Data .
3128 Physical Disability Screening Data
3129 Home Interview Data
32 Data about Marana Sample
321 "Current Data' from Students' Cumulative Records
322 Test/Interview Data from Marana Sample -
3221 Metropolitan Test Data
3222 Physical Disability Scale Data
3223 Bender-Gestalt Data
3224 Vision Screening.Data
3225 WISC Data s
3226 Speech Screening Data
3227 Hearing Screening Data -
3228 Physical Disability Screening Data
3229 Home Interview Data
33 Data about Sells Sample
331 "Current Data'" from Students' Cumulative Records
332 Test/Interview Data from Sells Sample
3321 Metropolitan Test Data v .

3322 Physical Disability Scale Data
3323 Bender-Gestalt Data
3324 Vision Screening Data

JORREN

Navajo Education Resource Center




384

L3325 . WISC Data

3326 <+ Speech Sereening Data
3327 Hearing Screening Data
3328  Physical Disability Sc cening vata
3329 Home Interview Data
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